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 This statement details our school’s use of pupil 
premium funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 206 

Proportion (%) of pupil premium eligible pupils 58 pupils/28.1% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2025 – 26 – to 27- 2028 

Date this statement was published 31/12/2025 

Date on which it will be reviewed June 2026 

Statement authorised by Kay Corley 
(Headteacher) 

Pupil premium lead Kay Corley (Head 
Teacher) 

Governor / Trustee lead Jenny Daniels (Chair of 
Governors) 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£90345 

 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£90345 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges 

they face, make good progress and achieve high attainment across all subject 

areas. The focus of our pupil premium strategy is to support disadvantaged pupils 

to achieve that goal, and where appropriate, redress the balance, including 

progress for those who are already high attaining pupils.  

We will consider the challenges faced by our vulnerable pupils, such as those who 

have a social worker and young carers. The activity we have outlined in this 

statement is also intended to support their needs, regardless of whether they are 

disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support, for example: basic skills within core 

subjects of Reading, Writing and Maths. This is proven to have the greatest impact 

on closing the disadvantage attainment gap and at the same time will benefit the 

non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained 

and improved alongside progress for their disadvantaged peers. 

Our strategy will continue to consider where additional support is required for pupils 

whose education and wellbeing were impacted by the COVID-19 pandemic, notably 

through tutoring for pupils whose education has been worst affected, paying 

particular attention to Year 6 pupils, but also targeted intervention in all year groups 

especially Year 3, in order that these newly joined pupils make a strong start to their 

Key Stage Two education.  

Our approach will be responsive and dynamic in nature, to common challenges and 

individual needs, rooted in robust diagnostic assessment, not assumptions about 

the impact of disadvantage. The approaches we have adopted complement each 

other to help pupils excel. To ensure they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challen
ge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged pupils. These are evident from Year 3 and throughout KS2 
in general, and more prevalent among our disadvantaged pupils than their 
peers. 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with reading than 
their peers. (WCPM – Word Count Per Minute as assessed). 

 

On entry data for Year groups 3 – 5 Aut 2025 indicates that the overall gap 
between PP and Non-PP pupils is on average 37.89%.  

However, there is good evidence to show that the gap is diminishing by the 
time pupils start in Year 5, and that PP Pupils are excelling and out-
performing non – pupil premium pupils as follows: 

  

 

 

Year 6 2024/25: End of Key Stage Two outcomes  

In-house data indicates that the gap is closing from the starting point of an 
average of 37%+ 

However, the differential between PP and Non-PP pupils remains 
significant:  

 

 

 

3 Internal and external assessments indicate that maths attainment among 
disadvantaged pupils is significantly below that of non-disadvantaged 
pupils.  
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On entry data for Year groups 3 – 5 Aut 2025 indicates that the overall gap 
between PP and Non-PP pupils is on average 30%. 

However, there is good evidence to show that the gap is diminishing by the 
time pupils start in Year 5, and that PP Pupils are excelling and out-
performing non – pupil premium pupils as follows: 

 

 

 

4 Our assessments (Safeguarding dashboard) observations and discussions 
with pupils and families have identified social and emotional issues for 
many pupils, notably due to Anxiety and Neuro -divergent behaviours 
(diagnosed and undiagnosed), including an increase in EBSA behaviours. 
These challenges particularly affect disadvantaged pupils, including their 
attainment. 

Teacher referrals for support remain relatively high.  

 

CPOMS evidence indicates the following:  

 

30/58 pupils who have a Mental Health and Well – being concern logged 
(all of which are eligible for Pupil Premium) currently require additional 
support with social and emotional needs, and have worked with or are 
currently working with a Learning Mentor in school, or have been provided 
support for Emotional well – being and literacy by the SENDCo.  
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5 Our attendance data over the last 3 years indicates that attendance among 
disadvantaged pupils has been between 3.2% - 2.6% lower than for non-
disadvantaged pupils. 

 

 

0% of disadvantaged pupils have been ‘persistently absent’ compared to 1 
child who is not eligible for PP within this academic year.  

The difference between pupil premium pupils and non-pupil premium pupils 
in terms of attendance is 0.5% - showing great impact of the work we do 
around encouraging great attendance for all pupils.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 
vocabulary among disadvantaged pupils.  

Assessments and observations indicate 
significantly improved oral language 
among disadvantaged pupils. This is 
evident when triangulated with other 
sources of evidence, including 
engagement in lessons, book scrutiny 
and ongoing formative assessment. 

Improved reading attainment among 
disadvantaged pupils.  

KS2 reading outcomes in 2027/28 show 
that more than 75% of disadvantaged 
pupils met the expected standard (in-line 
with Trust expectations) 

Improved maths attainment for 
disadvantaged pupils at the end of KS2.  

KS2 maths outcomes in 2027/28 show 
that more than 75% of disadvantaged 
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pupils met the expected standard (in-line 
with Trust expectations) 

 

To achieve and sustain improved wellbeing 
for all pupils in our school, particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing by 
2027/28 demonstrated by: 

 qualitative data from student voice, 
student and parent surveys and 
teacher observations 

 a significant reduction in big 
behaviours such as: absconding 

 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance by 2027/28 
demonstrated by: 

 The overall unauthorised absence 
rate for all pupils being no more 
than 0.5%, and the attendance gap 
between disadvantaged pupils and 
their non-disadvantaged peers 
being reduced by 1%. 

The percentage of all pupils who are 
persistently absent being below 6% and 
the figure among disadvantaged pupils 
being no more than 8% lower than their 
peers. 

 

 

Activity in this academic year 2025/26 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 58095.53 (SENDCO, HLTA, SEN TA, Various screening tools and 

diagnostics, planning and teaching resources) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of 
standardised 
diagnostic 
assessments.  

When used effectively, diagnostic 
assessments can indicate areas for 
development for individual pupils, or 
across classes and year groups: For 
example – Maths Dynamo, FAGUS, 

1, 2, 3,   
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Training for staff to 
ensure assessments 
are interpreted and 
administered correctly. 

PiXL, Dyslexia Screening tools, 
Sounds Write membership (including 
assessment and intervention 
materials) 

Diagnostic assessment | EEF  

Embedding dialogic 
activities across the 
school curriculum. 
These can support 
pupils to articulate key 
ideas, consolidate 
understanding and 
extend vocabulary. We 
will purchase 
resources and fund 
ongoing teacher 
training and release 
time.  

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, 
are inexpensive to implement with 
high impacts on reading: 

Oral language interventions | 
Teaching and Learning Toolkit | EEF 

 

Trust-wide support for: 

FASE/AIR approaches in whole class 
reading 

Specified teaching sequences including 
narrative and disciplinary vocabulary 
(explicitly taught and orally rehearsed, 
including definition and application into 
independent writing) 

1 

Purchase of 
membership to the 
Sounds Write linguistic 
Phonics 
scheme/approach to 
secure stronger 
phonics teaching for all 
pupils. 

Phonics approaches have a strong 
evidence base that indicates a 
positive impact on the accuracy of 
word reading, particularly for 
disadvantaged pupils:  

Phonics | Teaching and Learning 
Toolkit | EEF 

2 

Enhancement of our 
maths teaching and 
curriculum planning in 
line with DfE and EEF 
guidance. 

We will fund teacher 
release time to embed 
key elements of 
guidance in school and 
to access to the Maths 
Hub resources and 
CPD (including 
Teaching for Mastery 
training) and further 
NPQ Leadership 
qualifications.  

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Mathematics_guidance: key stages 
1_and 2 

The EEF guidance is based on a 
range of the best available evidence:  

Improving Mathematics in Key Stages 
2 and 3 

3 

Improve the quality of 
social and emotional 
(SEL) learning. 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 

4 

https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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SEL approaches will 
be embedded into 
routine educational 
practices and 
supported by 
professional 
development and 
training for staff. 

outcomes at school and in later life 
(e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers):School 
will continue to prioritise Mentorship 
for those pupils identified as being 
challenged in this area through 
organisations such as KICK and 
CROPS, plus a dedicated SEN TA to 
provide administrative support for the 
SENDCo who oversees this 
provision.   

Improving_Social_and_Emotional_ 
Learning in Primary Schools | EEF 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £16,328.00 (Tutoring, subject release, Targeted interventions – Sounds 

Write membership ) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

One to one and small 
group tuition for pupils 
in need of additional 
support, delivered in 
addition to, and linked 
with, normal lessons.  

Tutoring will be 
implemented with the 
help of DfE’s guide:  

Tutoring: guidance for 
education settings 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind:  

One to one tuition | Teaching and 
Learning Toolkit | EEF 

Small group tuition | Teaching and 
Learning Toolkit | EEF 

1, 2, 3  

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support. This 
will be delivered in line 
with Sounds Write 
approaches and 
training by trained TA’s 
in school.  

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions have 
been shown to be more effective 
when delivered as regular sessions 
over a period up to 12 weeks: 

Phonics | Teaching and Learning 
Toolkit | EEF 

2 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://assets.publishing.service.gov.uk/media/6644ac3dbd01f5ed32793bea/Tutoring_guidance.pdf
https://assets.publishing.service.gov.uk/media/6644ac3dbd01f5ed32793bea/Tutoring_guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 15921.47 (Nurture/Emotional resources, DSL’s /  MHFA, Attendance 

Champion and Admin) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole staff training on 
behaviour 
management and de-
escalation approaches 
with the aim of 
developing our school 
ethos and improving 
behaviour across 
school, including the 
purchase of Widget 
and Emotional Well 
Being cards.  

Both targeted interventions and 
universal approaches can have 
positive overall effects: 

Behaviour interventions | Teaching 
and Learning Toolkit | EEF 

4 

Embedding principles 
of good practice set 
out in the DfE’s 
guidance on working 
together to improve 
school attendance. 

This will involve 
training and release 
time for staff to 
develop and 
implement new 
procedures and 
appointing 
attendance/support 
officers to improve 
attendance.  

The DfE guidance has been informed 
by engagement with schools that 
have significantly reduced levels of 
absence and persistent absence.  

5 

Contingency fund for 
acute issues. 

 

Based on our experiences and those 
of similar schools to ours, we have 
identified a need to set a small 
amount of funding aside to respond 
quickly to needs that have not yet 
been identified. 

All 

 

Total budgeted cost: £90345.00 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Outline of the performance of our disadvantaged pupils in the previous academic year 24/25 

and explain how it has been assessed.  

Year 6 2024/25:  

Cohort overview:  

 

This cohort of pupils was particularly challenging with respect to the high level of identified SEND need 

(35% in total), and also a third of the cohort being eligible for FSM. 

Using national data the outcomes were as follows:  
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WDYA difference between Disadvantaged students and Non-disadvantaged students ranging 

from 7.9% for Reading, to 10.4% for Writing. 

This is in-line with differences calculated within the Trust for Reading, a higher differential for 

Writing (+3.4%) and less of a differential for Maths (-6.2%). 

Evidencing the impact our Reading and Maths tutoring provided. 

Writing – The starting point for these children was extremely low, when they joined from KS1, with 

less than 50% of pupils being assessed as achieving a secure Age Related Expectation in this 

area. 

These children were also part of the cohort who experienced COVID Lock-Down, as well have 

having a high level of recognised need and eligibility for FSM. Tuition was implemented, but the 

gaps in knowledge and low attaining starting point was too big a gap to fix in the time we had 

them.  

Staffing challenges and low levels of attendance for specific pupils within the year group also im-

pacted on overall outcomes.  

 

 Comparison to local and national averages 

Trust-wide comparative data;  

             
School level data:  

 

 Information from summative and formative assessments the school has undertaken. 
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Other year groups: end of 2024-25:  

Year 3: All pupils (49) 

   

Year 3: Pupil Premium pupils: (16) 

 

Year 4: All pupils (44) 
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Year 4 Pupil Premium Pupils (11) 

 

Year 5 All pupils (59) 
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Year 5 Pupil Premium Pupils (19) 

 

Writing remains the key focus for accelerated improvement, whilst continuing to increase outcomes by a 

further 20%+ for Reading and Maths as compared to National outcomes 2024/25. Combined attainment 

has also been targeted to be in-line with National figures from 202425.  

Attendance:  

All V Disadvantaged:  
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 175 emails were issues reporting Attendance had slipped below 95% - 91% 

 4 support meetings were diarised 

 0 Fines were issued.  

There remains a difference of 1.7% between Non-PP and PP pupils overall attendance 

 

Behaviour: All V PP 
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Our trajectory of Attendance is improving year on year: for non – FSM Ever6  pupils and  

For those pupils defined as FSM Ever6:  

 

 

 
This improvement continues and our work in this area has been recognised as high when com-

pared to like schools by the DfE Aut 1 2025.  
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Behaviour: Mental Health and Well Being initiative impact 

Incidents of negative behaviours exhibited by pupils who are in receipt of PP is nearly 4x as many 

per child as the overall average per child. 

However, this data is skewed by the fact that 

 

 The combination of pupils who have a recognised SEND need and are also eligible for PP is: 26 

 The number of purely PP pupils who received a negative behaviour sanction is therefore: 42/58 = 

72% 

 Compared to 75/152 =49% for those pupils who are not in receipt of Pupil Premium (a difference 

of 23% overall) 

Well – Being: incidents reported on CPOMS 24-25.  
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Number of pupils who engaged in mentoring/School provided support:  

Mental health and well – being of all of our children continues to be imperative, in order to remove barri-
ers to learning and ensure that all children are able to access the full richness of our curriculum and op-
portunities provided. The number of pupils who have a documented Mental Health and well – being inci-
dent/condition at 69 pupils (132 incidents of poor mental health or need for support). This is recognised 
as well above the National Average and the impact as such, detrimental at all levels.  

 

 46 pupils received direct intervention and support from our Nurture TA. 

 A further 29 received support from our KICK mentor. 

 All pupils remained in school for the whole academic year, non of these children were PEX’d  

Summary of impact of strategy 

 Following the analysis of our data in all areas identified within our strategy, we have iden-

tified a particular strength in the implementation of our Behaviour initiatives and Mental-

Health and Well-Being provision for all pupils, including those eligible for Pupil Premium. 

 Our focus on improving attendance for all pupils, especially those who are eligible for Pu-

pil Premium is clearly impacting and over the past three years, incremental positive per-

centage increases have been achieved (Non – PP= 1.2% Increase overall, PP – 1.4% 

Increase overall) 

 Tuition, focused interventions and specifically appointed staff (New SENDCo, SEND TA, 

HLTA Year 3) are all having impact, however due to the low starting point of our children 

in Year 3, over consecutive years, the differentials/gaps are taking longer to close. 

 Purchasing of training programmes and specific resources (for example – Maths Dy-

namo, Complete Maths Tutor, Sounds Write Linguistic phonics, White Rose Hub, Test-

Base, PiXL) have further supported teachers in their forensic analysis of gaps in learning 

and provided tailored teaching resources to ensure bespoke and individualised pro-

grammes of adaptive teaching are in place for those pupils identified as requiring this 

level of support. Data evidences the real impact this is having within Maths and Reading 

overtime (See Year 5 outcomes Reading and Maths 2024/25) 

 School lead Tutoring has addressed common misconceptions and accelerated progress 

for a number of pupils (22 Year 6 pupils 2024/25 with a specific focus on Writing attain-

ment to ensure even if not achieving Age Related Expectation, the children were suffi-

ciently secure within Working Towards Objectives as not to be assessed as Pre-Key 
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Stage). Local Authority moderation of our writing acknowledged the quality of the teach-

ing and curriculum overtime. 

 In – House/In – Year tutoring took place in Year groups 3 – 5, with early morning ses-

sions proving impactful over time, as demonstrated with our data for Maths and Reading  

by the time children are leaving Year 5 2024/25. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

KICK Counselling KICK Charity 

CROPS Local church 

 

 

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils that is not dependent on 

pupil premium funding. 

 


