
PINS: 

Getting to the cause of behaviour. 
A relational and trauma informed approach



Todays aims: 



General Housekeeping



What is behaviour?

Thoughts

Behaviour Feelings

Our 
experiences 

Context & 
Environment  

A broad term encompassing any 
observation action or reaction. 

It includes both physical actions  
and internal mental processes

Behaviour can be influenced by 
both conscious and unconscious 
factors 

The pattern is the same for 
everybody – the difference is in our 
experiences 



Externalising 
behaviours

Impulsivity

Hyperactivity

Defiance
Disruptive 
behaviour

Aggression

Internalising 
behaviours

Sadness

Fearfulness
/Anxiety

Somatization
Shyness 

and 
Withdrawal

Inhibition

Types of behaviour



What can cause behaviour? 

Unmet needs

Communication

Trauma and adversity,

Social learning (learnt behaviour)

Environmental conditions

Behaviour is complex, it can be a result of combinations of 
the above 



What is 
trauma?

Trauma can be experienced, witnessed or 'confronted' with. It 
can include racism, generational trauma, 
and community violence.

Trauma can be a single event, or sustained periods of toxic 
stress over days, weeks, or years.

Developmental trauma is an intense or prolonged stress 
response to negative events that occur in childhood.

Resources or support available will impact on the development 
of a trauma response.

Danger is a universal event for humans. Trauma is one 
response to danger (Dr Gabor Mate)

Not everyone will experience trauma responses to the same 
dangers (Crittenden)

7



What is Trauma? 

“Trauma is not what 

happens to you but is 

what happens inside of 

you” 

Gabor Mate



What can this look like 
in school?

Fight 
Hyper-arousal

Flight

Hypo-arousal

Freeze

Hypo-arousal

Fawn

Hypo-arousal



What does this look like 
in school?

Fight (Hyperarousal)

Shouting, arguing back, swearing, throwing 
things, aggression, kicking things, hands 

clasped in a fist

Flight (Hypoarousal)

Restlessness, fidgeting, wandering the 
corridors, walking out of lessons, running 
away, hiding, walking away from an adult 

Freeze (Hypoarousal)

Unresponsive, refusal to speak, refusal to 
do anything, not making eye contact, 

daydreaming, shutting down, in own world

Fawn (Hypoarousal)

Doing what friends tell them to, smiling 
when being told off, complying with what 

others want (e.g. gang involvement, risk of 
sexual exploitation), trying to keep 

someone happy even when in an abusive 
situation.



The Neurosequential 
model 

Dr Bruce Perry and Dr Bessel Van De Kolk Beacon House



Polyvagal Theory



What does this look like 
in school?



How does a child read the 
environment? 

Through something called neuroception – our autonomic 
nervous system constantly scans our environment for 

danger.

Dana, 2019



How do we help? 

“Relationships are the agents of 

change”

Bruce Perry



How do we help? 

We seek to understand children’s behaviour not to control it
 



The 
Welcome

Routines & 
predictability 

Boundaries & 
consistency  

Physical 
organisation 

Emotional 
organisation

Appropriate 
scaffolding 

Stimulation
Seating 

plans

Community 
vs individual 

Relationships

Environmental set up 



The most powerful weapon avaliable to 
teachers who want to foster a favourable 
learning climate is a positive relationship 

with students.

How do I help? 

Paraphrased from: The Secondary Behaviour Cookbook: Strategies at your fingertips 
by Sue Roffey



Relationship building

*

*

*



Externalising 
behaviours

Impulsivity

Hyperactivity

Defiance
Disruptive 
behaviour

Aggression

Internalising 
behaviours

Sadness

Fearfulness
/Anxiety

Somatization
Shyness 

and 
Withdrawal

Inhibition

Types of behaviour



How do we respond?



Step 1: Regulate

What? 
A way of moving from alarming to 
calming

Why? 
They can’t learn or reflect when in 
survival mode, so their 
psychological stress response 
needs to be calmed FIRST. 



Stages of Regulation

NCSE

https://ncse.ie/wp-content/uploads/2025/01/Regulation-First-Principle-1.pdf


Regulate yourself 

•  An escalated person cannot de-escalate another person.

•  You can’t fight fire with fire 

•  Be aware of your own triggers and warning signs

•  Calming your own body, slowing your breathing, 

untensing. 

•  Well rested, cared for staff will feel more emotionally safe 

as a starting point.

•  Circles of support for adults around the child – working 

against isolation, together with colleagues and parents.



Regulating through interpersonal 
responses

Porges (2011) 



Regulating through activities 

Most strategies need to be 
taught when calm to access 
them when they are not!



Step 2: Relate

What? 
The ability to connect with others 

Why? 
A child cannot easily access their 
reason if they are not feeling 
connected. Connection helps further 
calm the nervous system.



“When we feel bad, we don’t need to be fixed. We 
want to be felt with rather than dealt with. We 

want someone else to understand how we feel so 
we do not feel lonely with that feeling.” 

The Book You Wish Your Parents Had Read (and your children will be glad 
that you did” by Philippa Perry 

Relate



Relationship building

*

*

*



Connect with them 

That must 
be really 

hard 

I know 
you’re 

angry at 
the minute 

I can see 
you’re very 

upset 

Avoid… 
What's 
wrong? 

I’m 
listening 



Emotion Coaching

Recognise the child’s feelings and 
empathise

Validate and label the child’s feelings

Set limits on the child’s behaviour (if 
necessary)

Problem-solve with the child

.  (Gottman 1997)

A four-stage approach



Example of Emotion Coaching

A primary school example is also available in the same series 



Step 3: Reason



Reason successfully 
Reasoning requires our thinking brain. 
It is only when someone is calm (Regulated) that they are able to form trusting 
relationships (Relate) and access their ability to understand think and reflect (Reason)



Long term goals 



Repair: A way of keeping 
lines open 



When a child loses control



The 4 R’s Approach 



References and further
 reading 

Resources (beaconhouse.org.uk)

https://beaconhouse.org.uk/resources/
https://beaconhouse.org.uk/resources/
https://beaconhouse.org.uk/resources/


Thank you for listening! 
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