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NLN CNEA Accreditation: A Mark of Quality and
Excellence in Nursing Education

The National League for Nursing (NLN) has a long and distinguished history of championing
quality nursing education to prepare a competent and skilled nursing workforce. Since 1952,
the NLN has provided leadership in establishing quality assurance and improvement processes
in nursing education through the development of professional accreditation standards, that
when applied through the accreditation process, provide nursing programs with a public mark
of educational quality.

With the establishment of the NLN Commission for Nursing Education Accreditation (CNEA) as a
programmatic accrediting body in September 2013, the NLN’s commitment to setting standards
that foster quality and excellence in nursing education continues through an accreditation
process that is infused with the NLN core values of caring, diversity and inclusion, integrity, and
excellence.

According to the U.S. Department of Education (20242025), accreditation is “the status of
public recognition that an accrediting agency grants to an educational institution or program
that meets the agency’s standards and requirements” (Subpart A 602.3)~). The Council effor
Higher Education Accreditation (CHEA) expands upon this definition by describing accreditation
as an external quality review— ... for quality assurance and commitment to quality
improvement (Eaten2015)-SelCHEA, 2021). Program self-assessment by-the-institution-and
pregram-is an important component of the process. Engaging in systematic self-assessment
provides the-institution-and-preogram-with-a collective opportunity to reflect upenon and

identify strengths and areas for improvement ferthepurpose-ef-pursuingto support continuous
guality improvement in their educational mission.

The Nationalteaguefor-NursingNLN CNEA accreditation process encourages the development
of a culture of continuous quality improvement as evidenced by the NLN mission statement.

Through the establishment of CNEA, an autonomous accreditation division that earries
ewtconducts its work by setting forth accreditation standards infused with the NLN core values,
the NLN continues its presence of over a century of effecting and advocating for quality patient
care through ensuring quality nursing education.

NLN CNEA Mission

The National League for Nursing Commission for Nursing Education Accreditation (CNEA)
promotes excellence and integrity in nursing education globally through an accreditation
process that respects the diversity of program mission, curricula, students, and faculty;
emphasizes a culture of continuous quality improvement; and influences the preparation of a
caring and eempetentskilled nursing workforce.
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NLN CNEA Accreditation Process and NLN Core Values

The NLN Commission for Nursing Education Accreditation (CNEA) implements its mission and
earries-eoutconducts its accreditation activities guided by the NLN’s core values — caring,
diversity and inclusion, integrity, and excellence — as applied to the accreditation process.

A culture of caring is demonstrated through an accreditation process that reflects a culture of
advocacy for quality assurance in nursing education, and is implemented in a collegial,
collaborative context with stakehelders=communities of interest. NLN CNEA staff, governance
board, committee members, and ensite-evaluation teams demonstrate through their
interactions with stakehelderscommunities of interest that accreditation standards can be
upheld in a rigorous, yet caring and respectful manner.

A culture of diversity and inclusion is evidenced by a commitment to accredit all types of
nursing programs-frerma, including practical/vocational-education-through-clinical, diploma,
associate degree, bachelor’s, master’s, post-graduate certificate, and practice doctoral
education. The NLN CNEA accredits all delivery formats for programs (e.g., face-to-face,
blended/hybrid, fully online). NLN CNEA’s accreditation standards reflect a respect for the
diversity of-rursing programs’ mission, curricula, faculty, and students that can be found to
exist in nursing education nationally and internationally.

A culture of integrity exists throughout NLN CNEA with a commitment to exercising personal,
professional, and organizational integrity throughout the accreditation process. This is
evidenced, in part, by ensuring transparency and ethical decision-making in all accreditation
activities; and demonstrating open communication and timely responsiveness to
stakehoelderscommunities of interest.

A culture of excellence is promoted through establishing clarity of purpose in the accreditation
process with an emphasis on fostering continuous quality improvement in nursing programs.
The outcome of a culture of excellence collaboratively instilled in Aursirg-programs through
participation in the accreditation process; is the creation of a student-centered learning
environment that prepares a caring and cempetentskilled nursing workforce.

NLN CNEA’s Standards of Accreditation

There are five standards, which when considered together, comprehensively address the
foundational institutionand-program-elements-thatare essential to ensuring quality academic
programs. These five standards are: 1) Culture of Excellence — Program Outcomes; 2) Culture of
Integrity and Accountability — Mission, Governance, and Resources; 3) Culture of Excellence and
Caring — Faculty; 4) Culture of Excellence and Caring — Students; and 5) Culture of Learning and
Biversity— Curriculum and Evaluation Processes. The standards are explicated through 3225
quality indicators and accompanying interpretive guidelines for each quality indicator. Fhe
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foundation-ofthe ENEAEach program under review must meet all quality indicators to achieve
and maintain accredltatlon%m%mmh—&pmﬁhe@@en%emﬁpmmmm

Drawing upon a national survey, the NLN released an updated version of the seminal Hallmarks
of Excellence in Nursing Education (NLN, 2020). Survey findings confirmed that the hallmarks
continue to provide a tool for excellence in nursing education-excelleree for all programs and
institutions and they serve as a framework that schools and faculty could use to continuously
improve in their pursuit of excellence in nursing education (NLN, 2020). The Hallmarks of
Excellence in Nursing Education-Medel (2020) addresses quality indicators in the following
components of nursing education:

1) engaged students,

2) diverse, well-prepared faculty,

3) culture of continuous quality improvement,

4) innovative, evidence-based curriculum,

5) innovative, evidence-based approaches to facilitate and evaluate learning,

6) resources to support program goal attainment,

7) commitment to pedagogical scholarship, and

8) effective institutional and professional leadership.

The Hallmarks of Excellence in Nursing Education (2020) continue to define outstanding
performance of high-quality programs and areremain relevant for all £ypetypes of institutions
and programs. They provide a comprehensive framework for the CNEA Standards of
Accreditation, thus ensuring quality in nursing education programs across the academic
spectrum.

The following paragraphs briefly address — from an organizational, professional, and
philosophical perspective — the significance of the standards’ elements in fostering quality in
higher education, and nursing education, in particular. The NLN CNEA Standards of
Accreditation are unique in that, taken in-theirtotatitytogether, they create a culture-and
sympheny of excellence committed to the formation of nursing professionals rather than a
listing of impersonal rules and data. These perspectives are integrated throughout the NLN
CNEA standards and quality indicators.

The National League for Nursing CNEA Standards of Accreditation are-appliedapply to all
types of nursing programs-neluding-distance-education-programs regardless of delivery

ormat.

Standard I: Culture of Excellence — Program Outcomes

Establishing clear program outcomes is an essential first step in benchmarking and evaluating a
Aursirg-program’s success in achieving and sustaining a quality educational environment for
faculty and students. Program outcomes can be defined as the results achieved in response to
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goals set by the program. For example, program goals and related outcomes may be developed
associated with faculty achievement; curriculum-{end-ef-programtevel-ercourse-outcomes);;
student learning and achievement; and any other indicator of program quality that faculty
determine to be important to the overall success of the program. Collectively engaging in the
identification and development of expected program outcomes and determining the
benchmarks to measure success, ensures that the program administrators, faculty, staff, and
students are working collaboratively to achieve and maintain program excellence.

Standard Il: Culture of Integrity and Accountability — Mission, Governance, and Resources
The mission of the institution describes its purpose and provides a statement of how the
institution views its reason for existence and the students it seeks to serve. An institution’s
mission will guide the goal setting, decision-making, and actions that occur within the
institution, articulating the values that the institution holds as primary to educating students
and supporting faculty and staff. The academicrursingunit'sprogram’s mission is aligned with
the parentinstitution’s mission, and all-ru+sing program goals, outcomes, and values espouse
the institution’s mission, goals, and values, creating an organizational climate that is congruent
for students, faculty, and staff.

The governance structures within the institution and rursing-uritsprogram are designed to
work collaboratively to support implementation of the institution and program mission. Nursirg
faewttyFaculty participate in and provide leadership at varying levels of governance within the
educational environment, considering the goals of the institution and aursirg-program. Student
input and participation in institution and program governance is actively encouraged and
sought out by faculty and admlnlstratlon Ihrs—s—aeemwh&hed—m—an—e#wenmeﬂt—mat

; —Decisions regarding
institution and program resource aIIocatlon are made from a mission-focused perspective and
with the intent to ensure adequate resources for the pursuit of quality and excellence within
the aursing-program (Adams et al., 2022).

Standard Ill: Culture of Excellence and Caring — Faculty

Well-prepared faculty are essential to ensuring excellence and achieving distinction in nursing
education as the faculty’s expertise determine the program’s potential for creating excellence
in the learning environment (McMillian-Bohler, 2022). Defining the appropriate faculty
complement (-e.g., teachers, clinicians, and researchers) for a-rursing program is dependent
upon the institution’s mission and thus will vary amongst institutions and programs. To
maintain competence as a nurse educator, faculty pursue systematic self-evaluation and
improvement in the role and commit to lifelong learning (Christensen & Simmons, 28492027).
Faculty are provided with opportunities and resources by the institution and program to engage
in professional development and lfe-lenglifelong learning to maintain role effectiveness.

Standard IV: Culture of Excellence and Caring — Students
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A student-centered learning environment is cultivated within the program and studentdiversity
+s—students are recognlzed and erabrasads pported W|th|n a suppertivecaring environment.

student support exrsts within the |nst|tut|on and n&mng—u—mtprogram with a goal of meeting
individualized learning needs and fostering student success. The learning environment is
created to facilitate the professional development of students and socialize them to the nursing
role for which they are being prepared (Christensen & Simmons, 26492027).

Standard V: Culture of Learning-and-Diversity — Curriculum and Evaluation Processes

Faculty hold the responsibility for ensuring that the program curricula is logically organized,
internally consistent, yet flexible. -The curriculum should also help students strengthen their
knowledge, support skill development, and challenge their thinking (Valiga, 2022). Built upon a
foundation of professional standards, the curricula must be kept up to date to reflect societal
and health care trends (Christensen & Simmons, 28492027). The input of communities of
interest is solicited regularly to inform curricular decision-making and revisions; and maintain
the relevance of the curricula.

The NLN’s evidence-based Education Competencies Model (2010) provides a broad-based
framework that can guide the development of curricula of all types of programs, ranging from
pre-licensure nursing education to practice d-eeteratedoctoral educatlon Focused on four
general program outcomes S

model further defmes and eIaborates upon six integrating concepts: context and environment;
knowledge and science; personal and professional development; quality and safety;

reIatlonshlp centered care; and teamwork (NLN 2010) Eaeh—ef—these—mtegratmg—eeneept—s—ha#e

Competencies Model is an academlc model and useful gwde to faculty who are designing and
revising curricula for all types of nursing programs.

The teaching, learning, and evaluation processes that are implemented within the curricula are
innevative,varied, and evidence-based. These approaches facilitate interaction between
faculty, students, and others involved in the teaching-learning process (NLN, 2020).

The NLN CNEA five Standards of Accreditation provide a national and global quality assurance

framework through which nursing programs of all types;#reliding-distance-education

programas; and all delivery formats can act to implement and achieve excellence in nursing
education.
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Standard I: Culture of Excellence — Program Outcomes

The-rursing program engages in ongoing and systematic assessment and evaluation based on
data collection processes relative to expected institutionaland-program-outcomes. These data
collection processes are used to inform data-based program decisions+egarding-program
integrity-and-educationalachievements. The decisions made by the program demonstrate a
commltment to contlnuous quallty |mprovement in achlevmg pFegFa-m—eu-teemes—'Fhe

ef—the—ﬁeuewng—asseerated—qkmw—md-reategoutcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

I-A. Faculty and staff
assess-and-evaluate
hi ¢
dentified
outcomesby
engaginrgengage in
an ongoing;
systematic,
evidence-based
process-
to evaluate
achievement of
program outcomes.

» Faculty and staff have

mplementedimplement and
engage in an ongoing
systematic, evidence-based
process desighed-te
dernensirateproprom
focti . hieving to

evaluate achievement of
program outcomes-witha
EERARA R e R e-eeRE e ES
Sk e R e,

» The evidence-based process
minimathy-consists of elements
related to identified program
outcomes; internal
benchmarks; multiple
strategies for data collection
from communities of interest;
established timelines;
persen{s}persons responsible
for recording and analyzing
data; ptanterfindings;
dissemination of findings;
actions taken in response to
findings; and analysis of the
effectiveness of the actions
taken.

» Program outcomes include,
but are not limited to,
program completion rates,

» Systematic evaluation plan
with required elements.

» Examples of faculty and staff
engaging in regularly
scheduled review of
identified program
outcomeswith
documentation-of review
eutcomesandoutcome data,
resulting decisions, and
evaluation plans.

> —Examples-offacultyand staff

» Examples of data-driven
decisions based on the
review and analysis of
achievement of identified
program outcomes.

» Plans of action in place for
program outcomes not
meeting established
benchmarks.
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

licensure andor certification
pass rates, and graduate
employment rates-ef

graduates.

» The systematic process used to

A\ 4

gather and analyze data is
reviewed at regular intervals
for continued relevance and
revised as needed- for
continuous quality

improvement.

Demonstration of actions

implemented in response to
feedback received from the
process are documented,
along with the outcomes
achieved by the actions taken.
Programs not meeting any
established benchmarks have
completed an analysis of the
situation, developed a plan of
action to address identified
factors impacting each
compliance concern, and
included actions and timelines
for achieving each benchmark.

Communities of

» TFhereis-documented-evidence

>

ehdocicierrraldns
regardingRegular quantitative

and/or qualitative data
collection processes are in
place to gather faculty,
student, alumni, and employer
satisfaction data on program
effectiveness andusing a
regular schedule.

Data analysis reports program

effectiveness.

»—A record of continuous quality

improvement efforts based

» ExamplesData collection

reports;ete)

tools, methods, and analysis

procedures.
Documentation of faculty,

student, alumni, and
staffemployer satisfaction
with program effectiveness.

Octobar 2021
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

interest report

program
effectiveness.

provement-documents
faculty and-statf-responses to

data analysis;affirms-the
achievementoftheset
| I ks, and identi

and areas needingindicating a
need for improvement, and

the deletionandfor
develepmentas appropriate, in

response to communities of

»—Program actions based
dgpentaken in response to
program effectiveness data-

el I i
outcomes-ofthoseactions-
> Examplesofattainmentof
set benchmarksand-areas
to enhance program
satisfaction.

» Faculty set the benchmark for
the program completion rate
based on consideration of
factors like student
demographics;previding and
program type and level.

» Program provides rationale for
their identified program
completion rate benchmark.

» Program should have data
collection and analysis plans in
place to demonstrate
achievement of the
established benchmark.

new-benchmark

indicatorsinterest feedback.
I-C. The program »>—TFheprogram-setsbenchmarks | >—Three academicyearsof
achieves expected and-monitorsdataregarding trended-data-on-program
related-toprogram each-ndividual-pregraminthe | » Data collection tools,
completion rates. PSR RS methods, and analysis

procedures.
» Documentation of

completion rate formula-set

benchmark, and aplan
rationale.

» Completion rate data for
interventionthree years.
Program will report overall
completion rate per
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

» Program achieves established
benchmarks.

»—New programs that have not
yet produced graduates have
set a benchmark ferexpected

program-completionratesand
faedutyand have developed

and implemented a plan to
ensure successful attainment
of the identified outcome.

> F e Ly
academicyearsofaveraged

program, but completion
rates specific to tracks or
locations should be available
if reeded-they are

requested.

I-D. The program
achieves expected
program-outcomes
related-tograduates’
performanceon
licensure andor
certification
examinationspass
rates.

» The program achieves a
minimum graduate-licensure
or certification pass rate of 80
pereent% among first-time
takers; either a) averaged over
the most recent three-year
calendartime-period- OR b)
single-year for eachpre-
licensure-program

pregrams-the most recent
year.

» Threecalendaryearsof
trended-data-onData
collection tools, methods,
and analysis procedures.

» Data averaged over the most
recent three-year period OR
single-year for the most

recent year.
» Program will report overall

licensure andor certification
pass rate per program, but
licensure or certification pass
rates specific to tracks or
locations should be available
if they are requested.
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

» First-time takers must have

taken the examination within
two vears of degree conferral.
» Programs must also be-in

eemphancecomply with their
state regulatory agencies in

regard-teregarding minimum
licensure or certification pass
rates.

> The program-may-alsoprovide
evidence-ofthe graduate

» New programs that have not
yet produced graduates have

set a benchmark ferexpected

»-Data regarding licensure or
certification pass rates as
documented by the issuing
regulatory body.

» Documentationof
. . I

luati I hi
set-benchmarksrelated-to

i I et
o o olanf

. on it od.
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

program-licensureand

ficati I
faeutyand have developed
and implemented a plan to
ensure successful attainment
of the identified

employment rates in
the area of Aursing
program
preparation.

edteemesoutcome.
I-E. The program » Theprogram-achieves > Fhreeacademicyearsof
achieves expected expected-program-outcomes trended-data-of employment
program-ebteomes related-te-Faculty set the rotes
related-te-graduate benchmark for the graduate » Data collection tools,

employment rates-in-the-area
ofauEsingprogram

destoratotatomnal
benchmarks-are-setrate based
upon workforce data analysis
and-data-monitoredanalyses
regarding graduate
employment rates within the
first6t03212 months of
graduation—from degree
conferral.
>—Programs-Agt-meeting
established-benchmarksfor

methods, and analysis

procedures.

» Documentation of
mplementationand
evaluation-plansto-achieve
set-benchmarks
abeutgraduate employment
rate formula, benchmark,
and rationale.

»-Graduate employment rates
andplans-rate data for
interventionthree years.
Program will report overall
employment rate per
program, but employment
rates specific to tracks or
locations should be available
if needed-

» they are requested.
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators Interpretive Guidelines Supporting Evidence Exemplars

expected-graduate
employmentrates:

» Programs should provide a
rationale for their established
benchmark, including how
they ensure graduates are
employed in the area of
program preparation.

» Programs are given the option
for tracking and excluding
graduates who have continued
formal education within 12
months of degree conferral.

» Program should have data
collection and analysis plans in
place to demonstrate
achievement of the
established benchmark.

» Program achieves established
benchmarks.

» New programs that have not
yet produced graduates
establish-a-benchmarkfor
expected-graduate
employmentrates{including
regional-workforceanalysis)

b ‘ I
., ‘] have
set a benchmark and have
developed and faculty-design

and-mplementimplemented a
plan to ensure successful

attainment of the set
goalidentified outcome.
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Standard I: Culture of Excellence — Program Outcomes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

> 0 . W lLtati
I heri .
placetogatherfaculty
icfacti I
facti .
andregularschedule:
> —Dataanalysisdemonstrates

>-Documentation-of faculty;
| icfact] "

program-effectivenessand
i .
lated . "

brapreveraeht
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Standard Il: Culture of Integrity and Accountability —
Mission, Governance, and Resources

A culture of organizational integrity and accountability exists within the institution and program

with regard to mission, governance, and resources-as+eflected-in-theircorevalues:. The

missions of the mstltutlon and na-r—smg—program are aligned, creating an environment in-which
achieve-enabling the achievement of

expected pFegeam-outcomes m&mu%ma—and—pmgpam%eﬂmee—wppeﬁGovemance
supports the attainment of the-pregram’s-expected-outcomes; and reflectreflects faculty-and,

student— and communlty of mterest part|C|pat|on Gemm&mtres—ehnte#est—a;e—aqgaged—m

suppertingto enable enable contlnuous quallty |mprovement efforts eles+gneel—teand meet the
pmg#am—s—e*peetedgrogram outcomes#hrs—sha%ed—mstmamenal—%d—pmgran%%peetwe

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

lI-A. Faculty and staff
define the core
values, mission, and
goals for the Aursing
program, ensuring
they are aligned with
and-goalsexpected
program-outcomes
arederivedfrom-the
andgealsinstitution.

» FaeulyThe faculty and staff
express a clear and unified
vision regardingof the
program's core values,
mission, and goals of the
AUrsirg-program;-which.

» The program's core values,
mission, and goals are
publicly shared with
communities of interest.

> —Facultyandstaffas
appropriatecan-articulate
the program’scorevalues
and-expected-program
outcomes-:

» ThereisevidencethattheThe

missions of the institution

and nursing-academic
ghitprogram are aligned with

each other.

» Documents describing core
values, mission, and goals of
the program.

» Evidence of public
dissemination of core values,
mission, and goals to
communities of interest.

» Documents demonstrating
alignment between
institution and program
mission.

> —Documentsdescribing
program-gealsexpected

program-outcomes,and-core
values:

» Committee minutes
document the review
process and decision-making
related to maintaining
relevant core value, mission,

» Expected program outcomes and goal statements,<ere
are evident and appropriate valuesand-expected
for the program mission and BFOERR-SHEamOs,
October2021
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Standard Il: Culture of Integrity and Accountability — Mission,

Governance, and Resources

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

type{e-g=
ot/ tonal_diploma.

thatfaculty.

» Faculty and staff conduct
regularly scheduled reviews
of the core value, mission,
and goal statements and
expected program outcomes
to ensure continued

relevance—te—eemem-pem%y

»—Documents describe
regularly scheduled reviews
of the core values, mission,
goalscorevalues;and

expected-program
eutecomesand goals for

continued relevance and
resulting actions.

[I-B. The
organizational
structure of the
parentinstitution and
the-nursirg-program
provide

epportunitiesprovides
the opportunity for

faculty and students

to demonstrate

volvementbe

involved in

o Land

pregram-governance;
bl i

of expected-program
eutcomes.

> Thereisevidenceof
e Organizational
support for faculty and
students to participate in the
governance of the institution

and the rursing-academie
whRitprogram.

» Documented-evidenceexists
demonstratingthat
faeuwltyFaculty and students
are-engagedhave

opportunities to engage in
governance activities—,
including those at a distance.

»—Faculty and students
articulate examples of how
their engagement in
governance activities has
efimpacts program
==t

> Governancestructures
stedenisenrelleddndisiarce

» Evidence of opportunities
for faculty and student
participation in institutional
and program governance
activities in meeting
minutes, committee
membership rosters,
invitations to provide input,
and student governance
activities.

» Evidence of feedback
provided by students and
faculty and documentation
of program improvement
changes made as a result of
that input.

» Copies of the organizational
structure of the institution

and pregramsprogram.
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Standard Il: Culture of Integrity and Accountability — Mission,

Governance, and Resources

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

education
pregrams-improvement.

[I-C. Communities of
interest provide
feedback which is
used to inform

» The-hursing program seeks
and utilizes feedback from
communities of interest to
inform program development

» Evidence of meansby

whichhow communities of
interest provide feedback
and how such feedback is

program-decision- and decision-making about used to inform program
making about the the educational preparation development and decision-
educational of students. making_including data
preparation of » Partnerships among collection tools and
students. communities of interest and methods.
the aursing-program promote | » Evidence of communities of
a sense of cohesiveness and interest providing input into
ntra—andinterprofessionalt program planning and
collaborationHeadingte decision-making about the
contempeorary-experiential guality of the program, with
learning-experiencesfor documented examples (e.g.,
studentswith-a-goal-of meeting minutes, program
preparinga-diverse; reports, evaluation
competentworkforce, materials, such as surveys
and course reports).
»—Evidence of outcomes
related to partnership
collaboration between
program and communities of
interest.
>
[I-D. Program » Thereisevidenceof » Evidence of notification of

publications,
documents, and
policies are clear,
current, aceurately
practicesaccurate,

and are-accessiblete
" ¢

periodicRegular review and
revision of program

publications, documents, and
policies. The means of access
to these materials are clearly
delineated for communities
of interest.

» All program publications are
clear, current, and accurately
reflect program practices.

policy changes to
communities of interest.
> Coni £ publicati I
bei i
inf . .
litati AL
» Copies of program
publications, documents,
and policies, with
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Standard Il: Culture of Integrity and Accountability — Mission,

Governance, and Resources

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

» Accreditation status is
communicated accurately to
the public, including contact
information for NLN CNEA.

» A process is developed and
implemented to notify
communities of interest of
changes in publications-and,
documents, and policies in a
timely fashion.

documentation of regular
reviews and resulting
actions.

» Documentation of how
communities of interest gain
access to program
publications, documents,
and policies.

» Copies of publications (e.g.,
websites) providing accurate
information regarding
accreditation status and NLN

CNEA contact information.
).

lI-E. The academic
AUrsHRg-uRitprogram
is led by a chief
academic nurse
administrator who is
educationaty-and
experientiatly
qualified ferand has
the releand
entrusted
withauthority to help
the responsibility-and
authorizationto
providethe
leadership-neededto
procure-and-allocate
resourcesto-achieve
the
pregram-sprogram
meet its expected
outcomes.

» The curriculum vitae of the
chief academic nurse
administrator of the Aursing
academic-unitprogram
provides evidence of the

. lomi
eredentials-practice,
leadership, and relevant
experienceacademic
expertise which qualifies
them to lead the Aursing
academic-unitprogram.

» The chief academic nurse
administrator holds an active
and unencumbered nursing
license-and-hasagraduate
degrec-ir-AuEsing

» Copy of chief academic
nurse administrator’s
ewrrent curriculum vitae.

» Position description of chief
academic nurse
administrator.

» Examples of chief academic
nurse administrator’s
outcomesf and
accomplishments in the role.

» Documentation of
compliance with regulatory
(e.g., state board of nursing)
and professional nursing
organization requirements
for chief academic nurse
administrator gualifications.

» Evidence of the chief
academic nurse
administrator’s financial
management of the
program, including
budgetary responsibilities.
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Standard Il: Culture of Integrity and Accountability — Mission,
Governance, and Resources

Quality Indicators Interpretive Guidelines Supporting Evidence Exemplars

> Programsthatemployachief
academichurse

administrater-The chief
academic nurse administrator
holds appropriate academic
credentials appropriate for
the program type and level
and meets regulatory (e.g.,
state board of nursing) and
professional nursing
requirements.

» The program has written
policies that describe the
administrative role and
responsibilities of the chief
academic nurse
administrator, including the
responsibility to manage the
procurement and allocation
of the program’s resources
and budget-ferthepurpese

€ focilitati i ¢

CtoOoCT—=Z Oz
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Standard Il: Culture of Integrity and Accountability — Mission,

Governance, and Resources

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

[I-F. The Aursing
program has the

necessary budgetary;

humaninastructional;
physicaland
technological

resources that are
regularly reviewed
and allocated to
demonstrate
achievementofthe
mission,-geoals;
andmeet expected
program outcomes.

» BudgetaryAdequate
budgetary resources are
availablefersuppertingthe
ol . ‘ lermic,

including personnel,
instructional, and student

; loci I .

I . hicvinel .
outcomes;recruitdevelop
andretain-the
humanradministrative
resources-reeded-to-achieve
I L I
goalsand-acquire-the
. . I I focsi |
development.

»—There is documentation of
the systematic review of
program resources reeded-te

facilitate facultyand-students
meeting-with data used to

allocate resources as
appropriate to sustain an
environment of continuous
guality improvement and to
meet expected program
outcomes.

> Phyvcical facilitv in
includesaccesstosafe;
surreraRdadesuaiesease
el _cimulation and
laboratorysettings:

> Lil ,. ional
eguipmentandsuppliesare
adeguateforsupporting

» Copies of academichursing
wait{the program} budget;
for the past three years.

»—Examples of adequate
and/or expanded budgetary;
human resources including
personnel, instructional,

physicaland-technological

physicaland
technolegicaland
administrative resources
designed-to-meetfaculty
teachingscholarshipand
» Documentation reflecting
the regular review of the
adequacy of resources and
evidence of actions taken.
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Standard Il: Culture of Integrity and Accountability — Mission,

Governance, and Resources

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

hi ‘ I

SMW. O

> Technologicalin
ic ad
ot | . I
holarshio.and .
ibilitios indi

I : I

I . . .
G Nursi > T e d : ‘ > L . locti

I . . ¢ I odi . ‘ ol
mprovementthat b ; ; ; > Evidence ofactionstakente
enables-the program and-studentswith-data-used seek-and-alecateresources
to-meetexpected to-seekandalocate as-a-resultof the review:
program-outcomes resources-as-appropriate to
and-expected-student sustainan-epvironmentof

mprovementand-to-rmeet

expected-program-outcomes:
October 2021
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Standard Ill: Culture of Excellence and Caring — Faculty

The-expertisecreativibyFull- and innovetiondemonstrated-by-thecollective-part-time faculty

withirand preceptors demonstrate a culture of excellence and caring that enables the aursing

program to achieve expected pregram-outcomes-aligned-with-the-pregram s-issionand-goals:

lhe—iaeu#ty—e%q-phment—e@q&st-s-ef—eéﬁat-ma”-y Faculty and e*pe#ent—ra“-yprecegtors are

qualified indiw

sehelar—s—and msea#ehe%s—as—relevantadequate in number to the—p#egpam—s—mﬁ%n—aﬂel—%e

eweleneed—th#eu-ghgromote the achlevement ofthe—ﬁe”ewag—asse&ated—q—aa#t—y

indieators-individual and collective outcomes that are aligned with the institution and program

missions.

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

lI-A. Fhe-program’s > —There isanadeguate » List of all full- and part-time
faeultyFaculty are Aumberoffaculty to-meet faculty by name, including
qualified;-diverse; and the program’sgoalsand credentials, degrees and
adequate in number to SHs- B FRS e e granting institutions, dates-of
meet program goals. e Y awards-certifications,
ShEeeAress honorary designations, and
>—The nrursing program other pertinent
hibi cluci lamic/ .
organizational-environment eredentialsqualifications.
and-resources-supperiive » Evidence of faculty content
of recruitmentretention; and pedagogical expertise in
and-flourishing-of-diverse individual and aggregate
faeulty: form.
>—Adeguaterumberof » Definitions of faculty role
faculty-with-expertise-in and copies of job
socialdeterminantsof descriptions.
health,pepulation-health, | » Documentation of
hoslthoguineond compliance with regulatory
technological-competence (e.g., state board of nursing
to-meet-the program-goals: rlesandregulations
>—Allnursing programs{eg regarding-) and professional
practical/vocational; nursing organization
diploma,associate; requirements for faculty
’s 's qualificationsferthe
October 2021
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

doctorate}-employ-full—and | » Advanced practice programs
portirae-nLrsiRgsregra A provide evidence of current
facultyincludingnon- faculty practice experience
Aursingfacultywho-are that aligns with the role and
gualified-by-education; population focus of the
pretessienalaredontinls program.
and-experience-fortheir » For advanced practice
assppedtaaching programs, documentation of
responsibilitiesandata compliance with professional
minimymmeet nursing organizations (e.g.,
qualificationsset-forth-by NTF, LACE) requirements.
state and-otherrelevant » Descriptions of
regulatory-agenciesand faculty/student ratios in
professionalnursing classroom, laboratory,
organizations- simulation, and clinical
2 Advarsedprasticonuicing settings_and rationale for
.- 's; ratios.
post-master’sand-clinical | >—NumberDescription of full-
doctoratesl-employfaculty time equivalent (FTE)
whe-peossess-therelevant calculation and number of
contentknowledge; faculty and-staff-FTEs
practice-expertiseand-the committed to the program.
assigned-teaching >—Examplesof-institutionaland
established by statute and faculty workload-and
| . I i i
focsional . I licies.
Zations. > Evid ‘ -
> ”g . loar] focsionaldevel ¢
lefine the facultvrol o cultvinthe individualand
thin their institut] I forr
ovel il > | ¢ inctitutionaland
liei i ¢l . lated
lemicd I . I
lificati E faeulty . £ o i
ncludi . et
faculty which " U | > provid i ¢
ol itk gl o ctitutionaldefinit] ¢
Cebooepr 0]
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

el | I - N

CtoOoCT—=Z Oz
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

's_and clinical
doctorate)Faculty

qualifications pertaining to

content and pedagogical

CtoOoCT—=Z Oz
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

expertise are defined by

the program.
» Faculty demonstrate

content expertise related
to their area of teaching

responsibility.
» Faculty demonstrate

pedagogical expertise
related to best practices in
teaching, learning, and
evaluation processes.

» Faculty meet regulatory

(e.g., state board of
nursing) and professional
organization requirements

for teaching.
» Faculty have relevant

licensures or certifications
as applicable to the
program they teach.

» Advanced practice

programs employ an
adequate number of
faculty who possess the
practice expertise and hold

national professional
certification credentials in
the role and population
focus of the program.

» There is an adequate
number of faculty to meet
program goals, including
faculty/student ratios
which support teaching,
learning, and evaluation

processes.
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

IlI-B. Preceptors;-and

| | e clinical
sdpervisorypersonneal;
are adegquatein
Auvmber—qualified, and
prepared-fortheir
assighred-reole, and
responsibilitiesadequate
in faeilitatirgnumber to

facilitate student
learning.

» The-hursing program
provides rationale for the
use of preceptors-and-ether

I e clinical

experiences.

»—TFhenursirg-program
defines theacademicand
experience-required
preceptor qualifications-ef

> Fhepreceptorsrole;
gualificatiens, roles, and
responsibilities-Hathe
learningenvironmentare,
and documents compliance
with regulatory and
professional guidelines.

» Examples of selection
criteria, orientation
materials, support, and
evaluation criteria for
preceptors.

» Documentation of
compliance with state board
of nursing rules and ethers

who-supervise-studentsin
practice-settingsregulations
regarding preceptor
gualifications.

» Description of expected
preceptor qualifications,
roles, and responsibilities;

i it . I

» Statement about preceptor
versus faculty roles and
responsibilities.

» Examples of preceptor
evaluation processes-and

>—Evidence of preceptors’
awarenessof-howtheyare
evaluated-intherole:

> Demenstrate-Documentation
of adequate number of
preceptors-andier
collaborative partrershipsto
meet program-outcomes.

> —ldentify the resources
previcded-te-precaniarste

bla tl fulfill thai
I I bilities.
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

» The preceptor’s
gualifications, roles, and
responsibilities are clearly
described and shared with

all members of the learning

community-f-e-students;
facultyand-othercare
providers)..

» Preceptor eleroles and
responsibilities are
differentiated from the
faculty role. Faculty are
responsible for evaluating
students.

» Preceptors are oriented
and supported.

» The aursing-program has
established evaluation
processes;-criteria,and
evaluation-measuresfor
thepreceptortole to
evaluate preceptors.

>—Preceptorsare oriented-to
theirrole-and-coachedin

theirlearning needs:-The

program ensures students

have access to an adequate

number of qualified
preceptors.
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

arsirgerezrar-|ll-C,
Faculty achieve
individual and collective

outcomes.

»—TFheunigue-Program

establishes individual and
eachcollective faculty
memberarevalued-and
recognized-by-the parent
Clearly-established
expectationsof
faeultyoutcomes in the
areas efsuch as teaching,
practice, researchf,
scholarship, and service

b ¢l : | coal

expectations. Program may
choose to define different

outcomes for full- and part-

> —Examplesoffaculty
development
reseureesindividual and
collective faculty outcomes
for the-full- and part-time
faculty releare defined in
areas such as
appropriateteaching,
practice, research,
scholarship, and service
which are aligned to the
mission of the institution and
program-type:

> Appeintment. Program may
choose to rank—-premetion;
. lelines,

applicabledefine different
outcomes for institutional

missien—full- and part-time

faculty.
» Examples of faculty support

time faculty.

» TFheparentFaculty

outcomes are alighed with

related to faculty

expectations.
» Evidence that a faculty

the mission of the
institution and aursing
program-previde.

Faculty are provided

support such as
orientation, mentoring,
professional development
opportunities, and
resources te-createa

empowerslike technology
assistance, enabling

evaluation process is in
place.

» Documentation of individual
faculty outcomes related to
expectations. This involves
what each individual faculty
member must accomplish.

» Documentation of collective
faculty outcomes related to
expectations. This involves
what the faculty must
accomplish as a whole.

» Evidence of faculty
participation in ongoing
professional development.
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

attainment of faculty
outcomes.

» A faculty evaluation
process is in place to
measure individual and
collective outcomes.

» Data describing individual
faculty outcomes are
gathered and analyzed at
designated intervals and
used to meet
expectedmeasure
individual faculty
competenciesand
eutcomesachievements.

> —Resourcesthatare
avaiabletosupportfaculty

roles-Data describing
collective faculty outcomes

> Defini E : :
- b |

education-Examples of
changes made in response to
faculty outcomes data.

CtoOoCT—=Z Oz
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Standard lll: Culture of Excellence and Caring — Faculty

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

gathered and analyzed at
designated intervals and
used to measure aggregate
faculty achievements.

» Faculty outcome data are
used to make ongoing
program improvements.

D Facul > o I b | > o -  individual
I i dividual individual andcollecti o cul lict I
achievementofthe gatheredand-analyzed-at oypectodmerlponteormios
, I o G I I > D . £ collacti
faebrouteomes: voedto-measerethe faenlbrovteomesromsast
£ cultn/c abili I } I
expected-facultyoutcomes faculty-outcomes-:
. I > Evid £ focul
L ithi luati o I
zational . ‘ .
. ¢ . dentificd_parf I
> —A-system for evaluationof scholarship/research,and
ndividualfacul jce. otef
ol ti I .
Freubeondisusedte
. lish
as-wellas-define plansfor
future-developmentand
bt I
pregram-
Cebooepr 0]
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Standard IV: Culture of Excellence and Caring — Students

The parentinstitution and aursirg-program are committed to providing student-centered
services sufficient to create a supportive learning environment focused on premetingfull- and
part-time student success. The Leapmng—ewenment—s—s&ppeptwe-ef—dwe%e—students—eqabmg
; Hg-program
has estabh&hedclearlv dellneated student poI|C|es which conform W|th |nst|tut|onal student
policies.

adnmssmn—mter%q—pﬁeﬁessm—a-nd—g%a@*at-renme Qrogram processesét—udent—s—en#e“ed

complaints in €
sueeess—'Fhe—pFeg#aqq—s-accordance W|th poI|C|es and maintains secure and confidential student

records, thereby demonstrating a commitment to acting-in-the-bestinterest-of-itsstudentsand

creatlng a canng—equt-u-FaH-y—Fes-penswe enwronment t-hat—ﬁeste;s— ggortlve of student success

Quality Indicators Interpretive Guidelines Supporting Evidence Exemplars
PLA Theinstitution | » Students enrolled in en- » Copies of student handbooks,
and-program earmpusface-to-face and bulletins, catalogs, describing
provide student distance education policies related to recruitment,
services-thatare programs have-sufficient admission, retention,
student-centered: access to student services to progression, graduation, and
ctorally facilitate their achievement career preparation.
responsive; of learning outcomes and > Coplesofinstitutionaldefinition
nclusive—and academic success. of diversity and-inclusivity:
readily-aceessiblete | » Student support services are | » Descriptions of program and
alkstudents; available which include; but institutional support services
including those are not limited to, academic that are available to students.
enrolled-in-distance advising; tutoring; financial Evidence that students have
educationand aid; guidance; personal knowledge of and access the
guidestudents counseling; and-career support services available to
throughthe guidance; and technology them.
processes support. Examples of data collection
sSsealeed it » Thereisevidenceof tools, methods, and data
odraissiens engeirgOngoing review and analysis procedures.
recruitment; revision of the effectiveness | »—Examples of evaluation plans
retention; of student support services for student services and
progression; with attention to meeting documentation of actions taken
grashuaienand HRomoocs e iorse in response to the review.
eareorplpaing looracrs—sapperting > Examplesofstrategiesthat
October2021
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Standard IV: Culture of Excellence and Caring — Students

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

satisfactorilymeet
diverse-student
needsthrougha
processof
continvous-guakity
Student-centered
services are
available and
regularly reviewed
to meet student
needs.

‘ oninthei .
relesstudent needs.

IV-B. The program’s
student policies
conform with
institutional student
policies and are
readiy
availableregularly
reviewed to the
publiemeet
expected program
outcomes.

> Thereisevidence that
studentStudent policies
conform with theparent
institution’s policies. There
is an explanation with
accompanying rationale
related to any existing
differences between
institutional and
programmatic student
policies and expected
program outcomes.

> —Documentsoutlining

» Student policies are
implemented in a consistent

» Examples of aursing-program
policies’ alignment with the
parentinstitution’s policies, and
the program’s missien;geals;
core values, mission, and
opoctod-prosean
euteomesgoals.

>—Copies-of student-handbooks;
Bhetineaheasialess

» Examples of consistent and
equitable application of student
policies.

» Evidence of regularly scheduled
review of student policies and
resulting actions.

» Examples of consistentand

eguitable-apphicationadequate
notice of studentpeliciespolicy

and uniform manner.

» There is-evidence-of a plan
for regularly scheduled
review and revision of
policies and documentation

changes to alHearnersstudents.
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Standard IV: Culture of Excellence and Caring — Students

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

of outcomes resulting from
decision-making in response
to the periedieregular
reviews.

> Evidence-giiststhatstudent
policiesStudents are
implementednotified of

policy changes in a
consistentand

wnifermtimely manner-and

meettheevolving needsof
students.

> Alling . "
I licies is clear,
documented,andreadily
blo | . "
formatsforon-campusand
" I .
Sheaaie
> T (e ovid I
students-are provided
imel . ol
changes:

IV-BC. Faculty and
staff process the
formal
pregramstudent
complaints ef
students-using
policies and
procedures that are
clearly delineated.

» The program provides
students-with-a process for
addressing formal student
complaints in accordance
with-parent institution and
program policies.

» The institutional and
program definition, policies,
and procedures associated
with filing a formal
complaint are accessiblete
students.

> Ldonecciaste ek
nfoermationInformation

» Copy of formal complaint

process.

» Records of formal student
complaints agairstthe
proegramand their outcomes
from date-cevering-the most
recent accreditationperiod-{or
previous-three years;-fprogram
notecurrently accredited}and

>—Copy-ofstudentappeals
process:

» Examples of changes made in

regarding formal complaints
is maintained by the
program and addresses due

response to complaint data.
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Standard IV: Culture of Excellence and Caring — Students

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

process and actions taken to
resolve the complaint.
» The program makes
NN .
evaluatersprovides records
of student complaints
accrued from the date

covering-the-most recent
acereditationperiodthree
years.

IV-ED. Student
records are
maintained in a
secure, confidential
manner in
accordance with the
policies of the
parentinstitution,
AUFsiRg-program,
and regulatory
guidelines.

» Established pregramwritten
policies and processes en
documentsecurityand
witten-form-to ensure
security and confidentiality
of student records.-Evidence
existsthat

» Student record policies
adhere to policies of the
processesarefollowed by
aHinstitution, program, and
regulatory guidelines.

» All faculty and staff follow
student record processes to
ensure confidentiality and
security of student
information.

» Copies of policies and
procedures regarding
document security and
retentionconfidentiality.

» Evidence student record
policies adhere to institution,
program, and regulatory
guidelines.

» Copies of policies and
procedures followed by faculty
and staff to maintain
confidentiality of student
records and examples of
compliance with policies and
processes.
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Standard V: Culture of Learning and-Diversity—
Curriculum and Evaluation Processes

Faculty de5|gn program currlcula to create a cuIture of Iearnlng that #este#s—the—hu—man

pe#sena#grewth—and—supports the progressive achlevement of expected program and student
Iearnlng outcomes Rreﬁess+ena4—nu-r-s+ng—The program cIearIy integrates professmnal standards

pepalatmn—heatﬂ%tabepatepy—and—wmeaksettmg&strategles that are ewdence based

current, and approprlate for the program type. Dlstance learning programs are held to the

same standards as eampus—ba&edface to face

programs.

Quality Indicators Interpretive Guidelines Supporting Evidence Exemplars
V-A. The curriculumis | » Program learning outcomes » Copies of program learning
designed to foster are clearly delineated and outcomes;competencies;
achievement of elearly appropriate for the program. courseoutcomes/objectives
delineated-student » Student learning outcomes for each program type
learning outcomes are clearly delineated fer offered.
that are specificto-the eachprogram-typeli-es; » Course syllabi with
program-mission-and practical/vocationaldiploma; examples of student
Bpotizos ascesiatehashalers learning outcomes, learning
practical/vocational; master’'spost-master’'s,and activities, and evaluation
diplomaassociate; clinical- doctorate}and are strategies.
bachelorsmaster’s; appropriate for the expected | »—Examples-oflearning
aligned with expected graduationfrom-the-program. | » Faculty ard-students
edrricwlarthe program | » The curriculum design articulate examples of
outcomes. includes competencies; student learning outcomes
course-objectives; in relatienshiprelation to
unit/module-objectives; program learning outcomes
learningactivitiesand and how the curriculum
evaluation-strategies-learning fosters theirthe attainment
outcomes that are student- of expected student
centered; and support outcomes.
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

student progression-teware
hi  identified
studentlearning outcomes
and-curricularprogram
outcomes-.
» Faculty and-studentsofthe

program-are-ablete-describe

eourse-student learning
outcomes, their relationship
to program learning
outcomes, and can provide
examples of how the

curriculum facilitates student

achievementattainment of
the outcomes.

V-B. The curriculum
incorporates

professional Aursing
standards-and-ether

professional
standards,
competencies, and
guidelines;asseciated
with-PNAY/N-and RN

» Faculty identify and adopt the
appropriate professional-and,

regulatory-nursing-standards;

, and other professional

standards, competencies, and

guidelines.

» Adopted standards,

competencies, and

. |
with-expected-program-and
studentlearningoutcomes;
aceerdingguidelines have
been systematically
integrated throughout the
curriculum.

» The curriculum has been
designed to pregram-type
{practical/vocational;
diplomarasseciate;

masterscertificateaddress
current licensure or
certification criteria.

» Examples of teaching;
I ine_and evaluati

processesevidence that
demenstratedemonstrates

the integration of
professional and regulatory
nursing-standards;, and
other professional
standards, competencies,
and guidelines and
competencies-into the
curriculum (-e.g., tables,
crosswalks, syllabi, etc.).

» Copies of course syllabi.

» Evidence of graduate APRN
curricular elements
addressing alignment with
APRN populations (i-e.g.,
LACE-decument, NTF),
including degree transcript
designations and
attainment of minimum
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

» Faculty can articulate which
professional and regulatory
standards, competencies, and
chinical-doctorate;guidelines
have been integrated into the
curriculum and the-intended
these-program-types—cite
examples of how they are
applied.

»—Graduate programs preparing
advanced practice nurses
incorporate established APRN
professional standards,
competencies, and guidelines
(e.g., LACE, NTF) into the
curriculum to ensure student
eligibility to achieve national
certification for intended
practice roles, including
minimum number of
supervised clinical hours.
NOTE: When specialty
accreditation options are
available, each ARRN-degree/
or certificate program is
required to seek accreditation
by an agency recognized by
the USU.S. Department of
Education for the specific
nursing practice role.

> —Evidenceexiststhat the

number of supervised
clinical hours.

» Copies of professional
standards, regulatory
statutes,guidelines;
standards, competencies,
etes-and guidelines, and
evidence of how they are
integrated-inte-the

» NOTE: See-Appendix B fer
examples-oflists example
professional standards,
ete:competencies, and
guidelines that faculty may
consider—as-should
integrate into curricula.
Faculty should select
professional standards,
competencies, and
guidelines appropriate;fer
integrationrte- to program
eurricta-type and level, as
well as role, population, and
specialty for which
graduates are prepared.
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

social sciences, andfer human
sciences curricular

requirements efthe-pregram
support the-developmentof
I foccionalidentitv of
I " ™

eguity—andinclusionstudent
achievement of learning
outcomes.

» The curriculum is sequenced

> Studentsandfacultycan
cul hick focsional
aheromtorsanerdss
dali | .
I I . L I
cul e I

ofbhawtheyareasphedte

thesorrieulas
V-C. The program’s » TFhePNAN-andRN-prePre- 7 Progromedesiaonsdeopict
curriculum is licensure and-undergraduate curriculum-program-of
and-implementedto inecerporatesprograms offered-:
progressivelsupport incorporate a foundation of > —Examplesofhow
student-supports nursing arts and sciences-inte articulation{hebridging
progressive . programs}-subportstudent
achievement of » Post-licensure programs build acguisition-ofand
student learning upon the previous nursing progression-through
outcomes-are-the program-efstudy-—. previous-educationatevels
acguisition-of » Faculty and-students-can and-allowforstudent
competencies describe how any-courses achievementoflearning
appropricteforthe taken to fulfill the general outcomesatthe-intended
ntended-practicerole, education, basic sciences, program-outcomelevel

» RatienaleCurriculum pla
offered with rationale for
sequencing.

» Pre-licensure programs
provide rationale for
selection of general
education, basic sciences,
social sciences, and/er
human sciences courses
chosen to support and

and designed to promote complementstudent
student progression through achievement of learning
the program without moutcomes.
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Standard V: Culture of Learning and-Diversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

ghhecessary-duplication-ef
I ) ) .
> Rationale idod
o cultv decisi
I I it |
) ' cul
. I .
d‘e‘s‘l‘g‘n_. 0
> B | .

» Post-licensure programs
provide rationale for
selection of courses that
build upon the previous
nursing eeursesprogram.

> Rati ot ; :
PLrshagceurses:

»—Faculty and-students
articwlateprovide examples
of competenciesneededfor
the-intendedpracticerole

> —Coursesyllabi-demonstrate

. 0 .
. | I
’ lod

» student achievement of

learning outcomes.
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

V-D. The curriculum is
up-to-datedynamic;
evidence-based; and
reflects current and

> T s ovid I

faeuttyFaculty design, review,
and revise eurricwathe

curriculum based on

» DocumentationExamples of
syllabi or teaching/learning
activities that demonstrate
integration of contemporary

emerging secietaland consideration of current and practices.
health-care-trends emerging evidence-based » Faculty articulate identified
and, issues, research findings;-societal reeds;and trends, issues, and practices
findingsand health care issuesand-trends; and provide examples of
contemporary practiceregulation; and integration into the
educationatand feedbackfrom-communities curriculum.
practices. efinterestiissues, research »—Examples of data-driven
findings, and educational curriculum review-and,
practices. revisions-p-minutes;
»—The curriculum demenstrates reperts—ete;, and resulting
evidencaotaducationbased actionss:
errhealthearegualibosecial | b Lespainsoemslossoesthy
determinantsof-health; corierrEer R aRe
haaltl ity Lot . . .
health_and ethical o iste.
> —Thecurriclum-demonstrates | > Studentsand-faculty
i  od . ‘ culate ldentified s
October2021
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

Ibeing resil '
and-self-care:
> C T )
. . . I .

edteomes-undergoes a
regular review.

emergingissuesand
workforcaneeds-:
» are documented in minutes

or reports.

V-E. The curriculum
provides students
with experiential

learning thatsupperts
evidepee-based

studentopportunities

that support
achievement of

linical ’

I ..
ore-astpested

i learning
outcomes;developing

» FaeultyThe faculty design and
. .
efimplement experiential

learning experiences
teopportunities throughout
the curriculum;-reluding
" | . ,
as-appropriatefor that foster
the expectedpracticeroleof
acquisition of competencies
specific to the program’s
graduatesnursing role for
which they are being
prepared.

» Partnerships and agency
contractsagreements with
health care and community

» Examples of
studentexperiential learning
activities in settings like
classroom, clinical,
laboratory, and simulated
simulation-based
environments and
accompanyingexamplesof
student’'sachievementof
learningoutcomes-that
foster competency
development

» Copies of agency
centracts-agreements (i.e.,
contracts, memorandum of
understanding, affiliation

agreements).
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

competenceina organizations are » Copies of student/faculty
fic rol I . i . luati ‘ . I
specialty-. scope-and-designed-to-foster te-suppertcourse syllabi and
studentacguisition-of other course documents
evidence-basedpractice exhibiting experiential
competenciesrelevantto-the learning-activities.
K . lo > C abitl
hich thel i b I hei .
preparedsupport acquisition of conceptsandlearning
of learning outcomes. sSshErrRerssrelatedte
> 1 ¥ focsional i I I ice.
I . Lol . . ¥ facsional
ol . I . L eollal .
. dod I . ! collal .
acili focsionalrol ice_and achi
care-setting-If used, throughoutthe-currictom:
simulation-based experiences | » Examples of experiential
support achievement of teaching/-learning
learning outcomes. strategies that intentionally
.
. l ocsionaled .

! eollal . .
foster the acquisition of
competencies within-the

eul le.c_clinieal

. lab/sirulati
" ions. lies,

" . ,
ete)specific to the nursing
role for which they are
being prepared.

R ) »—The faculty designand > —Examplesof student
i antial - ential I . .
I . I . . I _linical
I I I I I eulum, Lol | cimulated
bl I i cluding di I . . I
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Standard V: Culture of Learning and-Diversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

leadershin_ethical thatf I . I ‘
ice_clinical £ srofessional lant’s achi :
. I . lues, I . .
o e ing | > Uabitl i
I hefully, , limited to_leadership skills, i I he followi
ice. i linical . I . I
| " . o _reflective tl ht | I I culum:
" I L athicall . leadershis_clinical
I N i lations. . Lind '
lations,_and > T culurnd I houahtfulroflacti
including. | linited to. I . "
limnited I . ‘ ali ' Lol N lations.
. ¢ | lod | cei Land focsional
lali | led lied-to impl . avel ’ i |
el ' | | luati £ ovid I ety pati I
| safety nati " | safety nati
centered-careand centered-careandteamweork
teamworkintotheir to-enablestudentsto-develop
> —TFhecurrictlum-is desighedto
provide-studentswith
avariety-of-health-care
. it fortl
. ot hich.tl
V-GF. The faculty use | » Teaching; and learningand > —Examplesof student
a-variety-ef-teaching; evaluatien-strategies in all R L
and learningand settings,+heludingdistance classroom;clinical;
evaluatien strategies educationprograms,are laboratoryand-simulated
within-the curriculum; selected and planned-by environmentsand
fpelding distanee faeultydelivery formats are accompanyingexamplesof
educationprograms; implemented based upon student’'sachievementof
that are-innovative; evidencerelatedto-best learningoutcomes:
evidence-based; practices in education.
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Standard V: Culture of Learning and-Diversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

student-centered,and
designed-tocreatea
culture-of learningas
demonstrated
bysupport student
achievement of
expected-courseand
curricularprogram
learning outcomes
appropriateforthe

» Faculty facilitate learning
activities that support
achievement of learning
outcomes and role-specific
competencies.

»—Teachingf and learning
strategies are-desighred-te
‘ . lont | .

eutcomes-
> ) ) )
inclusi Eg I '
experientiallaboratony,and
j igs-undergo a
regular review.

»—Examples of teaching; and
learning and-evaluation
strategies that are used in
all settings like classroom
(face-to-face or distance

distanee), clinical,
laboratory, and simulation-
based;to-support
. . £ aried I
. .

hina/l . .
environments.

> —Examples-of support

providedforatfaculty

» Course syllabi and other
documents which outline
teaching and learning
strategies.

» Evidence of the regular
review of teaching and
learning strategies.

» Tools and data that
demonstrate review of
teaching and learning
activities.

CtoOoCT—=Z Oz

XXX 2026
48




Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

V-HG. The faculty
design-and
mplementuse
evaluation strategies
tethat measure
individualstudent

the-evaluation

program of learning
outcomes;heluding
appropriate-useif
any-of standardized
tests:

achievement;-ensuring

» Evaluation strategies in all
including di
. hel .
itios bei
evaluated;settings and
delivery formats are focused

» Examples of evaluation
strategies that measure
student achievement of
learning outcomes.

» Examples of grading
policies, scales, rabriesand
criteria as well as how they

on each-studentsstudent are communicated to
achievement of courseand students.
edrrictlar-program-learning > Provide

outcomes. deseriptionExamples of

» Faculty retain the
responsibility for evaluation
of each-student's
performance-including
preceptedlearning
etperienees,

» Grading policies, scales, and
criteria are clearly defined at
thecourseleveland
communicated to all students

he beginni  aack
course,

> TFhereisevidencethat
gradingGrading policies,
distance-education
programs;scales, and criteria
are consistently applied by
faculty.

> If theprogram-uses
standardized testingthereis
oveeren—thathousoaisueh
testing is used, it is consistent
with a student-centered
approach designed to support
studentachievement of

expected-learning outcomes.

assignments with student

feedback that demonstrates

use of evaluation strategies.
» Description of the use of

standardized testing, if any,
and provide examples of
acul luati .
that-prometehow testing is
used to support student
suecess-and-achievement of
end-efprogram-outcomes.

» Evidence of the regular
review of evaluation
strategies like displaying
course evaluation tools and
data.
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Standard V: Culture of Learning and-Diversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

> Hused-deseribehow

Gropdaraizesocting s usogd
ocili lont | .
andprogression—Evaluation
strategies undergo a regular
review.
V- Technology; > —Facultyand studentsreceive | >—Examplesoftechnology
including ¢l ‘ I I . . .
" I . el e : > Evid ¢ tochnol f
roshmelemas foshrelemytesupeerihe Shisperttertoanknyaad
licable_i I hing | ine_and I .
foctivel luati . > £ I £ professional
I hing | ine | > Technol I avel o
I luati | . ol forfaculty.
process: accessible toallstudents > —Facultyandstudents
led int] . cul I ‘
program- technology-suppeorting
»—Studentsare oriented-toany attainmentof learning.
hrol rod
. it
hina/l . '
> —Facultyare oriented toand
receive-developmentand
supportin-the-useof
LTl . > T eul L > Evid ‘ I hick
. I hing | ina_and I feodbacl
. . I luati I eul I hing/
i I I heduled periodi o I e lovaluati
.. ‘ ol > L laely obtained ic colicitad and
cul I : faculty. I ’ I codbacki I
hing | ine I _and . inf acisi
I luati I . Kina
o by facul hi | ond catisfact] > T . ‘
i I ‘ " cul I I I
. " hina/l oo lovaluati bilities | I
. as. luati _
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Standard V: Culture of Learning and-biversity— Curriculum and
Evaluation Processes

Quality Indicators

Interpretive Guidelines

Supporting Evidence Exemplars

theprogram’s
expected-student
euteomes-

> —Dataareanalyzed-andshared
" . ‘] _
> Resultine data feedback i
used-by-facultytoinform
. "
mprovementeffortsand
FRake-ovidepse based
locii I cul

> —Copiesofcourse
evaliatiens

> —Examplesofevaluation
tools:
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Appendix A — Glossary of Terms

Administrative resources — Operational support for the program including items like utilities,
accreditation and licensing fees, marketing, recruitment, and support services.

Advanced practice nurse — A nurse practitioner, clinical nurse specialist, nurse anesthetist, or
nurse midwife who holds a master’s degree in nursing or higher, in addition to the initial
nursing education and licensing requirements of an entry-level nurse (American Nurses
Association, 2026). Requirements for certification and scope of practice vary depending on the
type of advanced practice nurse and the state in which they practice.

Caring — “A culture of caring, as a fundamental part of the nursing profession, characterizes our
concern and consideration for the whole person, our commitment to the common good, and
our outreach to those who are vulnerable. All organizational activities are managed in a

part|C|pat|ve and person -centered way—demens#atmg—aq—ab#lt-y—t%mde%qd—the—needs—eﬁ

” (National

Chief academic nurse administrator or CANA — Individual who is authorized to act on behalf of

the nursing program and is the point of contact for communications with the NLN CNEA. Many
alternate terms can be used by programs to describe the CANA including titles like dean,
director, and chair. The CANA should be a licensed nurse with appropriate academic credentials
and have practice, leadership, and academic expertise. The CANA should also hold fiscal

responsibility.

Collective faculty outcomes — Expectations of the faculty as a whole, including full- and part-
time faculty. Expectations can be in areas such as teaching, practice, research, scholarship, and
service, depending on the institution and program. Program can choose to define different
outcomes for full- and part-time faculty. An example collective faculty outcome could include
that ‘all faculty will attend at least one professional conference each year.’

Community of interest — As defined by the rursingacademicunitprogram, the community of
interest represents categories of individuals, institutions, organizations, and practitioners, ete;

internal and external to the H&Faﬁg—aeademc—umtgrogram who coIIectlver share ara vested vested
interest in the expe

te—be—stakehelde#s—m—the—eé&eaﬂena#pmeessoutcomes of the program.
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Appendix A — Glossary of Terms
Competency — “A principle of professional practice that identifies the expectations required for
safe and effective performance of a task or implementation of a role” (National League for
Nursing, 2020, Glessarypara. 6).

Completion rate — The completion rate is the percentage of students in a given cohort who
complete degree requirements within a specific timeframe, usually expressed as a specific
percentage of the usual time to program completion (ie.g., 100%, 150%-ete-»-%). The student
cohortis-definedasful-timefirst-time,degree-seekingstudentsandcompletion rate may be

adjusted for acceptable exclusions like dropping out of a program due to personal reasons.

Continuous quality improvement (CQl) — “A comprehensive, sustained, and integrative
approach to system assessment and evaluation that aims toward continual improvement and
renewal of the total system” (National League for Nursing, 2020, Glessarypara. 6).

Core Maluesvalues — Essential belief that guides the behaviors manifested within the institution,
program, and individuals within those organizations, and influences organizational and
individual decision-making and actions. Core values are individualized and specific to the
institution and program.

Curriculum — “The interaction among learners, teachers, and knowledge — occurring in an
academic environment — that is designed to accomplish goals identified by the learners, the
teachers, and the profession the learners expect to enter” (National League for Nursing, 2020,

Glessarypara. 6).
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Diversity and Inclusion — “A culture of inclusive excellence encompasses many identities,
influenced by the intersection of race, ethnicity, gender, sexual orientation, socio-economic
status, age, physical abilities, religious and political beliefs, or other ideologies” (National

League for Nursing, 2024, Biversity2025, para. 5).

Evidence-based practice — The “best available science is combined with the healthcare

professional's clinical experience and the patient's values” to deliver quality care (Tenny &
Varacallo, 2024, para. 1).

Excellence — “A culture of excellence reflects a commitment to continuous growth,
improvement, and understanding. It is a culture where transformation is embraced, and the
status quo and mediocrity are not tolerated” (National League for Nursing, 26231
Excellence2025, para. 6).
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Experiential learning — An educational approach that provides students with authentic, real-
world experiences that promote active engagement, reflection, and analysis to enhance
learning and support the achievement of role-specific competencies. Experiential learning can
occur in a variety of settings, such as classrooms, clinical environments, laboratories, virtual
settings, and simulation-based environments.

Faculty
Educators who are responsible for program activities I|ke teaching, research,
scholarship/researchpractice, and service,-as-defined-by-the-program-and-alighed-with
wstitutien. This includes individuals employed full- and pregram-mission—Faculy-outcomesare
measured-individuallypart-time and in-aggregateindividuals who may have different job titles
such as ene-means-by-which-to-demonstrate-program-effectiveness-clinical instructor, clinical

professor, instructor, faculty, lecturer, and professor.

Goals — Geals-are-whatWhat the program wants to accomplish-and-directsresourceste

Individual faculty outcomes — Expectations of each faculty individually, including full- and part-

time faculty. Expectations can be in areas such as teaching, practice, research, scholarship, and
service, depending on the institution and program. Program can choose to define different
outcomes for full- and part-time faculty. An example individual faculty outcome could include
that ‘the full-time faculty member will submit one article for publication each year.’
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Appendix A — Glossary of Terms

Integrity — “A culture of integrity is evident when organizational principles of open
communication, ethical decision-making, and humility are encouraged, expected, and
demonstrated consistently” (National League for Nursing, 2023 4ntegrity2025, para. 4).
Organizational integrity involves staying aligned to the stated core values, mission, and goals;
and-corevalues espoused by the institution and program and creating an organizational
environment that fosters faculty, student, and staff success.

Instructional resources — Learning materials ina-variety-ofmedia-thatare-used-to facilitate the

teaching/-learning process including items like supplies, equipment, simulation labs, classroom
space, course materials, technology and software, and technology infrastructure.

Learning community — A group of individuals (e.g., learrersstudents, teachers, practitioners)
who come together in the learning process with a common goal of facilitating the achievement
of expected learning outcomes.

Mission statement — A-mission-statement-deseribestheThe unique purpose for which the
institution andZer program exists.
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Appendlx A - Glossary of Terms

Nursing program — An educational offering, contained within an institution which is approved
to offer post-secondary education, designed to prepare students for their intended nursing role
including theoretical and experiential learning opportunities. The nursing program has an
organized plan of study that enables students to meet professional practice standards and
licensure or certification requirements as applicable. The program results in a degree or a
diploma. The program can have multiple pathways or specializations that lead to the
attainment of the nursing degree or diploma.

Personal and professional development — “Lifelong process of learning, refining, and
integrating values and behaviors that a) are consistent with the profession’s history, goals, and
codes of ethics; b) serve to distinguish the practice of nurses from that of other health care
providers; and c) give nurses the courage needed to continually improve the care of patients,
families, and communities and to ensure the profession’s ongoing viability” (National League
for Nursing, 2010, p. 68).

Personnel resources — Support for faculty and staff, including items like salaries, benefits, and
professional development funds.

Preceptor — A health-carenursing professional who helds-therequisite-academiceredentialsand
has-theprofessional-expertise-to-faciitateis not a program faculty member but who facilitates,

in collaboration with program faculty, student achievement of learning outcomes-r. Many
alternate terms can be used by programs to describe preceptors including clinical coach,
mentor, and other supervisory personnel.

Program effectiveness — Extent to which the program achieves its intended goals.

Program learning outcomes — Statement that describes what a student should be able to do,
know, or value after the completion of a program. Multiple student learning outcomes
contribute to meeting program learning outcomes, which are the elinicatsettingend result of

the program.

Program outcomes — Results achieved in response to goals set by the program. For example,
program-goals-andrelated-outcomes may be developed-associated with the-acceomplishments
effaculty;, curriculum:adeguaey-of, support services and resources;, student learning and
achievement; (for example, completion rates, retention rates, licensure pass rates, or
certification pass rates), and any other measure of program quality that facultyand-statfias

appropriatedetermine-te-be-is important to the everal-success of the program.
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Appendix A — Glossary of Terms
Quality and safety — “the degree to which health care services 1) are provided in a way
consistent with current professional knowledge; 2) minimize the risk of harm to individuals,
populations, and providers; 3) increase the likelihood of desired health outcomes; and 4) are
operationalized from an individual, unit, and systems perspective” (National League for
Nursing, 2010, p. 68).

Spirit-of-inquiry——isapersistent-sense-of-curiositySimulation-based experiences —

Structured learning activities where participants are guided through realistic, interactive
scenarios in a controlled learning environment. These experiences integrate prebriefing, active
participation, and guided debriefing, which enables learners to safely develop in their roles and
obtain needed competencies.

Staff — Individuals who are responsible for operational, technical, administrative, and support
services for the program but who do not have faculty responsibilities. This includes individuals
employed full- and part-time. For example, staff may be administrative assistants, simulation
technicians, or other staff who support the educational needs of students but do not hold a

faculty title.

Standardized testing — A test which is administered, scored, and interpreted in a consistent
manner. In nursing education, standardized tests are often used as one element of program
admission criteria, or to help prepare students for licensure or certification examinations. These
tests are frequently offered by nursing education companies help to assess or evaluate student
knowledge and guide student learning support

Student-centered environment — A pedagogical approach that focuses on the learner and their
needs, keeping them actively engaged in learning. This approach shifts the educational
emphasis away from the teacher and to the learner.

Student Iearnmg outcomes Statement that mfe##w—beth—le&mmag—a:rd—praetree—ﬁhese}

demeonstrated-by-studentsatdescribes what a student should be able to do, know or value
after the completion of a course—anel—ptceg%am—leve#s— Student learning outcomes are measured

in many settlngs—and—aFe—FepeFted—m—mdwrduaLand—agg%egate
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Appendix A — Glossary of Terms

Student support services — “Services that promote the comprehensive development of the
student and help strengthen learning outcomes by reinforcing and extending the educational
institution’s influence beyond the classroom. Such services include but are not limited to
admissions, financial aid, registration, orientation, advisement, tutoring, counseling, discipline,
health, housing, placement, student organizations and activities, cultural programming, ehite
earechildcare, security and athletics” (National League for Nursing, 2020, Glessarypara. 6).

Track — Educational pathway or specialization within a nursing program.
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Appendix B — Professional Nursing Standards,
Guidelines;-Competencies, and Guidelines (Examples)

The following list provides examples of professional nursing standards, guidelines,and
competencies, and guidelines that aursing-faculty mey-eleet-tocan integrate into their program
curricula. This is not meant to be an aII inclusive listing; programs may eIect to incorporate
other professional standards-depending o

competencies, and guidelines. Faculty should seIect professional standards, competencies, and
guidelines appropriate to program type and level, as well as role, population, and specialty for
which graduates are prepared.

o —Adult-Gerontology-AcuteCareAONL Nurse PractitionerLeader Core Competencies

2016A0NL, 2022)
e CNS Statement for Clinical Nurse Specialist Practice and Education (NACNS, 2019)
e Code of Ethics for Nurses (ANA, 26452025)
e Competencies for the Women’s Health and Perinatal Clinical Nurse Specialist (2023)

e Competency Framework for Pediatric Nurse Practitioners (2020)

e—Core Competencies for Interprofessional Collaborative Practice (IPEC, 2016}

o Criteriafor Evaluation-of Nurse PractitionerPrograms{NTF-20162023)

e Hallmarks of Excellence (NLN, 2020)

o Merso-Sosgtive Corrpotonaios LA OO 5

e Healthcare Simulation Standards of Best Practice® (INACSL, 2025)

e Nurse Practitioner Core Competencies (NONPF, 28172022)

e Nursing: Scope and Standards of Practice (ANA, 2021)

e Outcomes and Competencies for Graduates of Practical/Vocational, Diploma, Associate
Degree, Baccalaureate, Master’s, Practice Doctorate and Research Doctorate Programs
in Nursing (NLN, 2010)

o—Population-Focused NP-Competencies {NONPE 2013}

e Program Outcomes and Competencies for Graduate Academic Nurse Educator
Preparation (NLN, 2017)

e Quad Council Competencies for Community/Public Health NursesNursing (Quad Council
Coalition, 2018)

e Quality and Safety Education for Nurses (QSEN, 2020)

e Standards for Quality Nurse Practitioner Education (National Task Force (NTF) for
Quality Nurse Practitioner Education, 2022)

e The Essentials: Core Competencies for Professional Nursing Education (AACN, 2021)

e—The Scope of Practice for Academic Nurse Educators and Academic Clinical Nurse
Educators (NLN 20%9—)
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