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Amherst Independent School District
MISSION STATEMENT:
 Our mission is to strategically provide a well-rounded educational program, in cooperation with parents, to our students using the most effective pedagogical approaches that intertwine the higher order thinking skills, University Interscholastic League (UIL) academic and athletic events, vocational events, and other appropriate activities as deemed important by the educators and community, in an up-to-date technological and highly disciplined, yet comfortable educational setting where students are free to express themselves and to be creative. The students will be the center focus of the school and community, and all educational decisions will revolve around the best interest of the students.

VISION STATEMENT:
 Our vision is to provide the students and/or citizens, young or old in our community with the basic knowledge and essential attitudes, skills and values which deem necessary to function in the ever-changing social, economic, technological, and political environment that we call the United States of America. Since the individual is so important in our society, the Amherst I.S.D. shall strive to encourage the individual to develop socially, mentally, physically, and morally, and to help him to establish and to pursue his special goals and to expand his special talents for the mutual satisfaction of both the individual and society.


Amherst ESL Program
ESL MISSION STATEMENT:
It is the mission of the Amherst ISD ESL program to ensure that Emergent Bilinguals have the opportunity to acquire and develop proficiency in the English language, which will empower them to be successful in their academic careers and as members of society.

ESL VISION STATEMENT:
[bookmark: _Hlk86235776]The vision of the Amherst ISD ESL program is to provide instruction that supports the linguistic, affective and cognitive needs of all Emergent Bilinguals. 

English as a Second Language Program Goal

The goal of the ESL Program: 

1. Provide non-native English-speaking students of other languages with opportunities to develop their reading, writing, listening and speaking skills in English utilizing second language methods. 

2. Equip non-native English-speaking students of other languages with the academic strategies necessary for successful study in a language and culture that may differ from their native language and/or culture. 

English as a Second Language Program Description

The Texas Administrative Code (§89.1205 (d)) specifies that all Emergent Bilinguals for whom a district is not required to offer a bilingual education program shall be provided an English as a second language program. Our ESL program is designed to develop proficiency in the comprehension, speaking, reading, and writing of the English language. Instruction in our ESL program is commensurate with each student’s level of English proficiency and his or her level of academic achievement. 

The English as a second language program is an integral part of the regular educational program required under Chapter 74. The English as a second language program addresses the affective, linguistic and cognitive needs of our EBs by: 
1. 	Providing instruction using second language methods in English to introduce basic concepts of the school environment which impart confidence, self-assurance, and a positive identity with their cultural heritages 
2. 	Providing intensive instruction to develop proficiency in the reading, listening writing and comprehension of the English language 
3. 	Providing instruction in English in mathematics, science, health, and social studies using second language methods 

Immigrant Student Identification

Under Title III, Part A of the No Child Left Behind Act of 2001 (NCLB), the term “immigrant children and youth” is defined as: 

• Individuals who are aged 3 through 21; and 

• Were not born in any state; and 

• Have not been attending one or more schools in any one or more states* for more than three full academic years. 

•  The term “State” means each of the 50 States, the District of Columbia, and the Commonwealth of Puerto Rico.” P.L. 107-110 Title III, Part C, §3301(6). 

Texas is required to use the federal definition under Title III of NCLB to determine immigrant student counts for funding and coding in PEIMS. 
Immigrant student identification begins when parents complete the AISD Home Language Survey.


Potential English Language Learners “To-Do” List

• Parents complete Home Language Survey. Ensure completion of the back of the HLS. 

• Attach original HLS in student’s permanent record. * 

• Place a copy of HLS (front and back) in the LPAC folder. 


[bookmark: _Hlk27481736]Who are Amherst ISD Potential Emergent Bilinguals (EBs)?

• Children schooled outside of the United States 

• Students with tourist visas 

• Foreign exchange students 

• Students who have made application for permanent residency 

• Undocumented immigrants 

• Students who speak or hear a language other than English at home 

What Laws Mandate ESL Education?

• Every Student Succeeds Act (ESSA), 2015 

• Title III Part A 

• Texas Education Code 29.051-20.064 

• Texas Administrative Code (TAC) Chapter 89 

• Amherst ISD Bilingual/ESL Program Policy 

Amherst Independent School District provides students with English as a second language program.

TITLE III LANGUAGE PROGRAM DEFINITIONS
The definitions outlined below are provided as a resource to assist Title III-funded school districts in completing the 2008-2009 NCLB Consolidated Compliance Report. The language instruction educational programs described refer to the program models used to serve limited English proficient (LEP) students in Texas. Definitions are based on Texas Education Code (TEC) §29.066 and are exactly the same as those used for the Public Education Information Management System (PEIMS) beginning in 2008-2009. 


Pull-out English as a Second Language (ESL)- School Wide

· An English program that serves students identified as students of limited English proficiency in English only by providing a certified teacher under Section 29.061(c) to provide English language arts instruction exclusively, while the student remains in a mainstream instructional arrangement in the remaining content areas. 

· Instruction may be provided by the ESL teacher in a pull-out or inclusionary delivery model. 

· Exiting to an all-English program of instruction will occur not earlier than the end of first grade, or if the student enrolls in school during or after the first grade, the student will remain in the program for a minimum of two to five years before being eligible to exit the ESL program.

This addresses the requirements found in 19 TAC Chapter 89, Subchapter BB of the Commissioner’s Rules Concerning State Plan for Educating Limited English Proficient Students and Title III of the No Child Left Behind Act of 2001 (NCLB). 

The Commissioner’s Rules are available at: www.tea.state.tx.us/rules/tac/chapter089/ch089bb.html. 

The TEA NCLB website is located at: www.tea.state.tx.us/nclb/ 

Instructional Program Design:
Our Bilingual or ESL program must address the affective, linguistic and cognitive needs of LEP students (19 TAC §89.1210). 

Affective: 
Limited English proficient students shall be provided instruction in their home language to introduce basic concepts of the school environment, and instruction both in their home language and in English which instills confidence, self-assurance, and a positive identity with their cultural heritages. The program shall address the history and cultural heritage associated with both the students' home language and the United States. 

Linguistic: 
Limited English proficient students shall be provided instruction in the skills of comprehension, speaking, reading, and composition both in their home language and in English. The instruction in both languages shall be structured to ensure that the students master the required essential knowledge and skills and higher order thinking skills in all subjects. 

Cognitive: 
Limited English proficient students shall be provided instruction in mathematics, science health, and social studies both in their home language and in English. The content area instruction in both languages shall be structured to ensure that the students master the required essential knowledge and skills and higher order thinking skills in all subjects. 

NOTE: 
· The English Language Proficiency Standards (ELPS) are to TELPAS as the TEKS are to STAAR. We must ensure that both are being taught to all EB students. 

· The ELPS are available at: http://www.tea.state.tx.us/index2.aspx?id=6148  

ESL Model Framework for Middle School

	Student TELPAS scores 
	Teachers 

	Beginner / Intermediate 
	Must have an ESL certified teacher for ELAR. 

	Advanced / Advanced High 
	May take ELAR with a general education teacher. Must see an ESL certified teacher in any content area during the school day. 
All content area teachers that serve EB students must be trained in sheltered instruction and ELPS. 



ESL Model Framework for High School
	Student TELPAS scores 
	Teachers 

	Beginner / Intermediate 
	Must have an ESL certified teacher for ELAR. 

	Advanced / Advanced High 
	All content area teachers that serve EB students must be trained in sheltered instruction and ELPS. 



Language Proficiency Assessment Committee
What is LPAC?

• Determines EB status after reviewing scores of entry criteria 

• Recommends the appropriate educational program for each EB student 

• Notifies the parent about classification and obtains permission in writing for program entry 

• Determines the best state testing option for each EB student (immediately prior to state assessment) 

What does the LPAC do?

• Facilitates and reviews student participation and progress in the district’s ESL program 

• Facilitates the participation of eligible EB students in other special programs provided by the district with either state or federal funds. 

• Determines exit status (reclassification as Non-EB) upon reaching state exit criteria 

• Monitors progress of Exit, Waivers, and Denial students every 6 weeks for 2 years 

Mandatory LPAC Meetings:

Beginning of Year LPAC (BOY) 
• Identification, Testing & Placement of EBs 
• Must be done by the 20th day of student registration 

Middle of Year LPAC Meeting (MOY) 
• STAAR Language (Grades 3-6) 
• STAAR Exemptions (Grades 3-10) 
• EB Postponements (Grade 11) 

End-of-Year LPAC (EOY) 
• Annual Review of EB students who are served in ESL program, including denial students 
• 1st and 2nd Year Monitoring of Exited Students 
• 1st and 2nd Year Monitoring of EB Students not served (Waivers/Denials) 
• Program Exit Decisions 
• Re-Classification of EB Students (Removal of the EB Code) 
• Cannot take place until STAAR data is received) 


LPAC Meeting Training Expectations

The ESL Department will attend LPAC training at ESC-17 for each of the required LPAC meeting time frames. The department will then hold an in district meeting to training the LPAC administrator, Bilingual / ESL Aide and any other staff member the campus administration would like trained. It is then the responsibility of those that attended the training meeting to inform the rest of the campus ESL team of any updates, training or required actions. 

It is the recommendation of the ESL Department that any staff new to the LPAC process attend training at ESC-17 as well as in-district LPAC training during their first year on the LPAC committee. 

LPAC TRAINING FORMS
After members of the Language Proficiency Assessment Committee have been trained, provide them with a copy of the training certificate and have them sign the LPAC Responsibilities Form as well as the Confidentiality Form. These forms should be filed in the LPAC notebook. 

LPAC training verification signature form 

LPAC confidentiality signature form (English/Spanish) 

LPAC training certificate 




Identifying Students for English Language Proficiency Assessments

• Upon registration, parents (or students in 9th grade or higher) complete the Home Language Survey (HLS). 

• English language proficiency assessments begin when the HLS states responses for languages other than English. 

• The student must undergo English language proficiency assessment(s), be identified as English language learner (EB) or non-EB and placed in a language program within 20 school days of student enrollment [TAC §89.1225(g)]. 

• The campus administrator in charge of the assessments should conference with parents whenever the HLS indicates a language or languages other than English to discuss the following: The parent's completion of the HLS (front and back) and how their responses on the survey initiate assessments 

The assessment process 

The benefits of ESL programs 

State and federal requirements of yearly assessment for all EBs including those whose parents deny services 

Parental right to place a child in the ESL program after initial refusal of services depending on qualification 


Home Language Survey “To-Do” List

• 	All personnel working with student records must know what a Home Language Survey Looks like and its significance to appropriate educational programming for students

·  Ensure that the back side of the HLS has been completed by parent or guardian

• 	Ensure effective communication between student records personnel and campus assessor so that students with a HLS stating a language other than English begin assessment process immediately after school enrollment. 

• 	TAC §89.1225(g): A student’s home language survey completed with a response other than English initiates English language proficiency assessments. Districts have 20 school days from the date of student enrollment to complete language assessments, offer and begin delivery of services should the student qualify.


What Assessments are Used to Determine if a Student is an English Language Learner?  
§89.1225 to §89.1226: Identification of ELs
	Grade Levels
	Identification Assessment 89.1226 ( c)
	EL Identification Criteria 89.1226 (f)

	Pre-K to 1st 
	The state-approved English language proficiency test: Pre-LAS Pre-K/K; LAS Links 1st grade (listening & speaking components)
	Below level designated for English Proficiency

	2nd to 12th
	The state-approved English language proficiency test: LAS Links (listening, speaking, reading, & writing  components)
	Below level designated for English Proficiency



Who Determines if a Student is an English Language Learner (EB)?

Once assessments are completed, the Language Proficiency Assessment Committee (LPAC) determines student English language proficiency and recommends the appropriate English language- learning program for EBs. [TAC §89.1220] 

LPAC Members

ESL Teacher 
Campus Administrator 
ESL Parent 
Translator (if applicable)
Special Education Teacher (if applicable)

LPAC Committee Responsibilities

• 	Give individuals time to familiarize themselves with the LPAC forms/Project EB. 

• 	 Clarify decisions will be made using test data, not opinions/preferences. 

• 	Clarify LPAC recommendations will come after considering input from teachers and others who know the students. These decisions need to be made by a committee, never by an individual. 

• 	 Explain the type of “extended” programs that are available to students: Special Ed, GT, RTI, etc. 


What Determines Student Eligibility for English as a Second Language Services?

Qualifying Criteria for ESL Services

§89.1225 to §89.1226: Reclassification of ELs
	89.1226 (Beginning 2019-2020-SY)

	EL Reclassification Criteria 89.1226 (i)

	Grade Levels
	English Language Proficiency
	English Reading
	Subjective Teacher Evaluation

	1st, 2nd, 11th, & 12th 
	Advanced High on the Texas English Language Proficiency Assessment System( TELPAS) in Listening , Speaking, Reading, And Writing
	At or Above 40th Percentile on the TEA-Approved NRT: Iowa’s Assessments, Form F (Reading & Language)
	Results OF English Learner Reclassification Rubric

	3rd to 8th
	
	Met passing standard on STAAR Reading
	

	9th & 10th 
	
	Met passing standard on English I (9th) or English II (10th) STAAR EOC
	




Preparing for an LPAC Meeting
The following pages provide information on how to prepare for an LPAC meeting. Because we continuously enroll new students in Amherst ISD, the assessment process is ongoing; however, at certain times of the year, additional LPAC meetings will be necessary. 


Termination of EB Services
Parent wants to terminate ESL services


Give the parent the “Action plan for denial form” with a scheduled day to have a conference.

Note: Parent must have a letter in hand on the conference day.



On the conference day talk with the parent about the benefits of the program. Use the “Refusal of services” form to document that a conference took place. Ensure parent initials all the items and signs the document.

Placement of Non-LEP Students in ESL
Only a parent or a guardian can request placement of a non-LEP student in an ESL program (TAC§29.058). The number of participating students may not exceed 40 percent of the number of students enrolled in the program. If a parent requests placement of a non-LEP student in ESL program, please have the parent sign the “Request for Placement of a Non-LEP in ESL” form.

Processing a New Student

• Parents complete Home Language Survey, indicating a language other than English. 

• Administer assessments—determine appropriate tests/grade level. 

• Use Data Entry Sheet, as a work-in-progress document—filling in test dates and scores as tests are administered allows a quick view of tests left to administer or scores yet to receive from Assessment and Accountability. 

• Ensure the administration of appropriate tests. 

• Complete ALL information for Initial LPAC forms. 

• Attach OLPT student answer document onto the right side of the LPAC folder. 

• Attach a copy of the birth certificate (if available), home language survey and parent forms onto the left side of the student LPAC folder. 

• Take LPAC folders to LPAC meeting. 

• Print and send LPAC-designated parent approval letter. 

• For all students who qualify to receive ESL services, distribute the accommodations form to each classroom teacher. It is crucial for regular education teachers to document all the instructional accommodations used for English language learners. 

• Keep the LPAC folder and permanent record together. If they are kept separate, use a yellow “CAUTION!” sign as a reminder to staff to put folders together in the event of student’s withdrawal.


Processing a Former or Returning Student (Prior-LEP)

• Locate the original HLS and make any attempt to have it on file. 

• Administer assessments—determine appropriate tests/grade level. 

• Find student’s original LPAC folder if this is a returning student to AISD. o DO NOT THROW AWAY ANY LPAC DECISION DOCUMENTATION 

• Complete all information except LPAC Recommendation section on appropriate Language Proficiency Assessment Committee Record forms  

• Attach OLPT student answer document onto the right side of LPAC folder. 

• Under HLS, attach birth certificate copy (if available), migrant survey (if available), and parent forms all to the left side of the LPAC folder. 

• Take LPAC folders to LPAC meeting. 

• Print and send LPAC-designated parent letter. 

• For all EBs participating in the ESL program, distribute the accommodation sheet to each classroom teacher. It is crucial for regular education teachers to document all the instructional accommodations used for EBs. 

• Keep the LPAC folder and permanent record together. If they are kept separate, use a yellow “CAUTION!” sign as a reminder to staff to put folders together in the event of student’s campus withdrawal. 


Processing All EBs for the End-of-Year Review

The LPAC reviews ALL EBs, active and denials, and students on exit status being monitored, to make recommendations and English language program placement for the new school year. 

• Administer a current OLPT to any student in grades 2nd to 12th who you think may meet the exit criteria. See page 10 of this handbook for the appropriate OLPT to be administered in the spring.

• Administer MAP to any second grader who you think may qualify to meet the exit criteria. 

• Complete end-of-year LPAC recommendation record form—these are divided by grade levels and will also assist in proper test administration. 

• Collect regular classroom teacher(s) accommodations worksheet. o Ensure ALL pages are complete including the summer school recommendations. 

• Attach testing reports (TAKS for 12th graders, STAAR & TELPAS), OLPT and MAP student response sheets, copy of report card, and all teacher accommodation forms to the LPAC Record. Attach all materials to the right side of the LPAC folder. o DO NOT DESTROY ANY LPAC DECISION RECORDS OR DOCUMENTATION! 

• Before the meeting, complete all EOY forms 

• Bring the LPAC folders to the meeting. 

• After LPAC has made a decision, print and send LPAC-designated parent letter: o Denial student who continues to qualify for services 

o Exit from ESL becoming Non-EB 
o Exit monitor review year 1, 2, 3, 4
o Exit monitor re-offer program 

• Prepare and send end-of-year student progress report, to active ESL students. 

• Have classroom teachers complete the students’ summer school folder information. 

• Keep the LPAC folder and permanent record together. If they are kept separate, use a “CAUTION!” sign as a reminder to staff to put folders together in the event of student’s campus withdrawal. 

Beginning-of-the-Year Campus Administrator “To Do” List for ESL Students

Like other children, undocumented students are required under state laws to attend school. 
Due to the U.S. Supreme Court ruling in Plyler v. Doe (1982) public schools may not: 

1. Deny admission to a student during initial enrollment or at any other time on the basis of undocumented status. 

2. Treat a student differently to determine residency. 

3. Require students or parents to disclose or document their immigration status. 

4. Make inquiries of student or parents that may expose their undocumented status. 

5. Require social security numbers from all students, as this may expose undocumented status. 

6. Require social security numbers from all students on applications for free/reduced lunch. 


The Family Education Rights and Privacy Act (FERPA) prohibits schools from providing any outside agency including the Immigration and Naturalization Service (INS) with any information from a child’s school file that would expose the student’s undocumented status without first getting permission from the student’s parents. 

School personnel should be aware that they have no legal obligation to enforce U.S. immigration laws. 

Information that all staff should be aware of: 

• Each student shall have one Home Language Survey (HLS) (the original) in his permanent record file [TAC §89.1215 (a)]. 

• A Home Language Survey completed with a language other than English requires the student to undergo English language assessment [TAC 89.1215(d)]. 

• The campus administrator in charge of ensuring English language assessments. 

• The campus administrator MUST ENSURE that the person assessing is proficient in the language of the assessment and MUST BE ANNUALLY LPAC-TRAINED. 

• A copy of each HLS stating a language other than English must be submitted to the English 
language assessment administrator so that testing may begin immediately—CRITICAL STEP FOR SECONDARY SCHOOLS SINCE QUALIFYING AND ACCEPTING ESL PROGRAMING MAY REQUIRE CHANGES IN THE STUDENT’S SCHEDULE.

• Within 20 days of enrollment [TAC§89.1225(g)], assess all potential LEP students, diagnose as limited English proficient (LEP) or Non- LEP, and when qualified, offer an English language-learning program through the Language Proficiency Assessment Committee (LPAC). 


o ESL uses ESL strategies and methodologies to teach children English through English. The native language is lost if not reinforced at home because the native language is rarely if ever used in ESL classes. 

• ESL teachers have state-required TEKS to teach just like regular education teachers. 

• Between February and April LEP students (active and denials) will undergo TELPAS testing. 

• TELPAS is as non-negotiable as STAAR and is as serious as STAAR. TELPAS scores are used to determine campus and district accountability ratings. 

• The district shall accommodate instruction, pacing, and materials to ensure LEP students have full opportunity to master grade-level TEKS [TAC §89.1210(a)]. This mandate includes ALL teachers, not just ESL teachers. 

• The district shall use English Language Proficiency Standards (ELPS) side-by-side with the TEKS. 

• ESL program elementary campus administrators: Ensure all state-adopted ESL materials are on campus [TAC §89.1210 (e). 

• ESL program secondary campus administrators: Ensure all general education materials found in regular education Language Arts classrooms are in the ESL classroom (i.e. bilingual dictionaries, encyclopedias, and thesauri) as well as all state-adopted ESL materials [TAC §89.1210 (e)]. 

• ESL programs will use program funds for professional development in bilingual or ESL instruction, and toward the purchase of materials specifically designed to meet the needs of second language learners (NCLB/Title III mandate). 

• Campus administrators serve as LPAC administrator for the campus [TEC §29.063(b)]. 

• An LPAC representative must serve in all ARD meetings for Special Ed/EB [TAC§89.1230].



EB Assessment and Monitoring Systems
No Child Left Behind (NCLB) 
Requires:




Annual Measurable Achievement Objectives (AMAO)
1.% EBs making progress in learning English
2.% EBs attaining English language proficiency
3.% EBs learning TEKS




Texas English Language Proficiency Assessment System
(TELPAS)
1.TELPAS Listening, Speaking, Writing (K-1), Reading (K-1)
2.Texas English Language Proficiency Assessment System(2-12)
3.TELPAS Writing Collections, Grades 2-12

District EB services are monitored through Performance-Based Monitoring Analysis System (PBMAS). For more information, visit  	http://www.tea.state.tx.us/pbm/0405PBMASManual.pdf.


Texas English Language Proficiency Assessment System (TELPAS) 

TELPAS encompasses listening, speaking, writing, and reading. All English language learners in grades K-12, including denials, participate in TELPAS assessments. EBs in grades 2- 12 participate in TELPAS until they meet the language program exit criteria. 

TELPAS is to EBs as STAAR is to all students. TELPAS is not an optional test, but a state-required assessment. 
. 
EB Services and the Special Education Student

ATTACHMENT II Text of Adopted Revisions to 19 TAC Chapter 89. Adaptations for Special Populations Subchapter BB. Commissioner's Rules Concerning State Plan for Educating Limited English Proficient Students Effective September 17, 2007, new rules have been adopted for students with disabilities in Texas regarding their entry and exit from bilingual/ESL programs.

The ARD committee with a key member of the LPAC will make the decision for entry and exit into bilingual/ESL programs of students with disabilities.
§89.1225. Testing and Classification of Students.
• The ARD committee in conjunction with a key member of the language proficiency assessment committee shall determine an appropriate assessment instrument and performance standard requirement to exit students for whom those tests would be inappropriate as part of the IEP. The decision to exit a student who receives both special education and special language services from the bilingual education or English as a second language program is determined by the ARD committee in conjunction with a key member of the language proficiency assessment committee 

• The decision for entry into a bilingual education or English as a second language program shall be determined by the ARD committee in conjunction with a key member of the language proficiency assessment committee (LPAC) by §89.1220(g) of this title (relating to Language Proficiency Assessment Committee). 

• The decision to exit a student who receives both special education and special language services from the bilingual education or English as a second language program is determined by the ARD committee in conjunction with a key member of the language proficiency assessment committee by applicable provisions of subsection (h) of this section. 

Students identified as EB in need of special education services pose a unique situation for KISD. Special education/EBs receive appropriate services from both programs, given parent permission. The Admissions, Review and Dismissal (ARD) committee cannot say that “all special education/EBs needs will be met through special education” unless the staff providing special education services are bilingual or ESL certified. 

Since EB assessment usually begins at registration with the completion of the Home Language Survey, students may be identified as EBs before a student is referred to special education.

The Admissions, Review and Dismissal (ARD) committee cannot remove an English language learner from language services until the student has met exit criteria. A process for considering special exit criteria from bilingual/ESL is available for qualifying students in special education. 

The ARD committee makes assessment decisions for students served by special education, including those who are classified as English language learners (EB). A member of the language proficiency assessment committee (LPAC) must be included on the ARD committee to ensure that issues related to the student’s special education needs and language proficiency are carefully considered. 


Special Education Students and TELPAS

• Because the span of reading ability is broad on TELPAS and the purpose is to measure annual growth in English acquisition, TELPAS should be an appropriate tool for most EBs served by special education who are receiving TEKS instruction in reading. Exceptions include students who need a Braille version (unavailable) and students with severe cognitive impairments who do not receive TEKS instruction or whose reading instruction is below the level of reading simple words and simple sentences. 

• For each TELPAS domain, observe and rate each EB/special education student whose IEP includes TEKS instruction in at least the kindergarten level. 

• Determine ARD exemptions from TELPAS on a domain-by-domain basis. 

• In the IEP, document in the student IEP ARD decisions about EB/special education student participation in TELPAS. 
End of the Year LPAC Review

Present ALL English language learners (whether actively participating in ESL/Bilingual or not) to LPAC at the end of every school year, to include those being monitored. 

The committee reviews state assessments (TELPAS and/or STAAR), the oral language proficiency assessments (IPT), report card, and the student’s teacher evaluation to determine the student’s English language placement for the new school year. 

Ensure all documentation is available and forms are filled out before the LPAC meeting

Exiting Students From EB Services

Students identified as EBs, including EB/special education students, and students served by a language proficiency program must meet the following exit criteria to have the LPAC consider the student ready to exit from the language program: 

• The student scores an FES (Fluent English Speaker) on IPT I/IPT II [19 TAC§89.1225(h)] 

• Meets state performance standards for STAAR in grades 3-12 (passed reading and writing, in available grade levels) 

• Scores at or above the 40th percentile on an English reading and language arts section of 
MAP (only for 2nd grade) (TEC§39.023) 

• Teacher recommendation 

• TELPAS advance high in writing (STAAR writing score is used for 4th and 7thgrade) 

• Students in PreK-1st grades may not exit 

• Student exit reviews occur only at the end of the school year 

Exit Monitoring of EBs

Monitor students meeting exit criteria for four academic years to ensure: 

• The student meets state performance standards (in English) of the grade-appropriate STAAR test; and 

• The student has passing grades in all subjects and courses taken. 

Once an exited student meets the above criteria for four consecutive years, the student is deemed “Non-EB.” Parents or teachers of a student who has trouble with academics during the exit process or after the exit is complete, have the right to request student placement back into the bilingual or ESL program. 


Pre-Kindergarten Registration

Children who are four-years-old before September 1 may qualify for PK if: 

• The child is deemed to be an English language learner or 

• The child’s family qualifies for federally funded free or reduced lunch program or

• The child meets the federal definition of “homeless.” or 

• The child is a military dependent. 

On registration day, campuses need staff proficient in both English and Spanish available to administer oral language proficiency tests. Campuses should have: 

• LPAC folders 

• Testing materials 

• Home Language Surveys 

• Brochures about ESL education


An LPAC meeting is held shortly after PK registration where children are identified as limited English proficient (LEP) or as non-LEP. If a student is limited English speaking, the campus LPAC contact should conference with the parents to explain parent and student rights. 

The AISD ESL department honors testing from other district offices if tests (oral language proficiency and achievement test, when applicable) are on the state-approved test list, and the tests scores are from the previous spring semester. 

ESL Staff

ESL staff (ESL teachers, parent liaisons, and paraprofessionals) at each program campus work with EB students. 

• The primary responsibility of ESL teachers is to identify and then teach English language learners. ESL teachers demonstrate to regular education campus staff how to accommodate the curriculum to meet EB needs while they learn grade-level TEKS and English. 

• The primary goal of ESL paraprofessionals is to help in the identification of bilingual and English language learners and then assist the ESL teachers in supporting students. 

• None of the ESL staff should be viewed as “extra help” in providing services to students that are not bilingual or EBs. They all have responsibilities to the specific students and parents they were hired to teach as to the TEKS/ELPS they are required to teach. 



Decisions about Administering STAAR in English or Spanish

EBs are required to take STAAR. The Spanish version of STAAR at grades 3-5 assesses the academic progress of Spanish-speaking students who receive academic instruction in Spanish while they learn English. 

The LPAC is responsible for deciding whether a Spanish-speaking student in Grades 3-5 is assessed with STAAR in English, Spanish or both. This decision is based on the following: 

• The language of instruction and the language in which the student is best able to demonstrate his or her academic skills 

• Classroom teacher evaluation

What Documentation Should be Kept in the LPAC Record?
• Original Home Language Survey (only one) 

• Parent notification and permission for placement in bilingual or ESL programs 

• Parent Denial (if applicable) 

• Action plan for denial of services (if applicable) 

• Refusal of services form (if applicable) 

• Letter to the parents regarding student’s progress 

• Parental notification of eligibility for exit (with parent’s signature) 

• IPT and OLT  results  

• TELPAS writing samples 

• State assessments

Stages of Language Development
	
Stage 
	
Characteristics 
	
Approximate Time 
Frame 
	
Teacher Prompts 

	Pre-production: Known as silent period. 
	The student: 
• Does not verbalize. 
• Nods "Yes" and "No." 
• Draws and points. 
• Student learns by listening 

	0–6 months but it depends on the student 
	•Show me … 
•Circle the … 
•Where is … ? 
•Who has … ? 
•Use pictures, gestures, learning partner, mimic, 

	Early Production 
	The student 
• Has limited comprehension 
• Produces one- or two-word responses. 
• Uses keywords and familiar phrases. 
• Uses present-tense verbs. 

	6 months–1 year 
	
• Either yes /or no questions 
• Who … ? 
• What … ? 
• How many … ? 


	Speech Emergence 
	The student 
• Has good comprehension. 
• Can produce simple sentences. 
• Makes grammar and pronunciation errors. 
• Frequently misunderstands jokes. 

	1–3 years 
	•Why … ? 
•How … ? 
•Explain … 
•Questions requiring phrase or short sentence answers 

	Intermediate Fluency 
	The student 
• Has excellent comprehension. 
• Makes few grammatical errors. 

	3–5 years 
	• What would happen if…? 
• Why do you think … ? 
• Questions requiring more than a sentence response 

	Advanced Fluency 
	• The student has a near- native level of speech. 

	5–7 years 
	
• Decide if … 




Sheltered Instruction
All teachers of EBs are encouraged to receive sheltered instruction training to linguistically accommodate instruction and provide comprehensible input for EBs in class. Since the goal of sheltered instruction is to provide comprehensible input and develop academic language, content area teachers bear a special responsibility to provide quality sheltered instruction to EBs. 

What Does High-Quality Sheltered Instruction Look Like?

· Building on previous experiences and familiar content 
· Provide background knowledge 
· Use of graphic organizers 
· Use pictures, demonstrations, and real-life objects 
· Hands-on activities 
· Provide redundant information using gestures and visual cues 
· Provide additional practice and time for discussion of key concepts 
· Designate a language and content objective for each lesson 
· Use of sentence stems and models 
· Differentiate instruction by students’ English language proficiency 


Are Students in Early Education (Coded as EE in PEIMS) Eligible for Identification as EBs?

According to the Student Attendance Accounting Handbook, section 6.2, students under the age of three and served only through Preschool Program for Children with Disabilities (PPCD) cannot generate average daily attendance for bilingual/ESL. If a child is enrolled in Pre-K (not PPCD), he/she may be identified and served through the local bilingual/ESL program. The child must be coded in PEIMS as enrolled in Pre-K. Students who are served only through PPCD or a local program other than PreK can receive second language support through those programs. 

They cannot generate bilingual/ESL allotment for program participation and cannot be identified as EBs. If a district/campus secures a Home Language Survey, which indicates a language other than English upon initial participation in PPCD or another local program based on the campus, that HLS can be retained and then used to initiate the identification process once the student enrolls in Pre-K and is coded as PK in PEIMS for enrollment.

List of Accommodations Per Subject
ACCOMMODATIONS - MATH
· Write instructions and problems using shorter and less complex sentences. 
· Check for understanding frequently. 
· Teach key words for operations in word problems. 
· Teach English expressions for math operations such as “square”, “add”, “multiply”. 
· Encourage categorizing math words into meaningful groups. 
· Create a math glossary so the student can record/illustrate key words. 
· Limit the number of problems that must be worked. 
· Encourage students to underline key words or important facts in word problems, directions and written assignments. 
· Use graphic organizers. 
· Use manipulatives to demonstrate concepts/TEKS. 
· De-emphasize speed and emphasize accuracy of work. 
· Encourage the use of diagrams and drawings as aids to identify concepts and see relationships. 
· Verbalize the thinking process of solving problems. 
· Teach the names of U.S. currency/coins/monetary units. 
· Teach measurement terms using actual instruments and devices whenever possible. 
· Teach prefixes peculiar to the language of math such as “bi”, “deci”, “centi”. 
· Pair students for cooperative learning. 
· Allow the student to use the on-line translation dictionary site. 

ACCOMMODATIONS – SCIENCE
· Teach scientific vocabulary, particularly verbs such as discover, classify, hypothesize. 
· Create a glossary for science vocabulary. 
· Check for understanding frequently and provide frequent visual demonstrations of concepts. 
· Practice cause/effect relationships by providing language and visual clues. 
· Stress definition of terms based on the student’s observations. 
· Encourage careful, thoughtful reading of short selections in which one main idea is presented. 
· Break chapters into sections. Present one main idea at a time. 
· Encourage students to underline key words or important facts in written assignments. 
· Verbalize the thinking process in drawing conclusions. 
· Use manipulatives and hands-on experiences to reinforce concepts. 
· Limit the number of variables in an experiment. 
· Show the same information in the textbook through charts/visuals. 
· Use graphic organizers to record information. 
· Shorten reading assignments. Present one main idea at a time. 
· Simplify language on tests/worksheets. 
· Grade the student on demonstration/illustration of a concept/TEK. 
· Reinforce sequential vocabulary (before/after, etc.) 
· Allow students to use on-line translation dictionaries. 
· Use student pairs or small groups for labs, reports and projects. 

ACCOMMODATIONS – SOCIAL STUDIES
· Teach vocabulary needed to read maps. 
· Encourage students to underline key words or important facts in their written assignments. 
· Use graphic organizers. 
· Create a glossary/Pictionary of key words. Provide pictures to illustrate new words. 
· Use pictures, tables, maps, diagrams, globe any visual aids to assist in comparison/contrast of concepts. 
· Highlight written material for readability. 
· Guide the student through organization of unit, chapter, or selection to help with organizing and learning the most information. 
· Teach words that signal sequence. 
· Show students how to use a timeline to arrange and sequence important facts. 
· Summarize chapters and lessons as a class. 
· Check for understanding frequently. 
· Teach the vocabulary helpful in evaluating material as fact/opinion.
· Use outline maps for students to practice writing the details/labels. 
· Provide biographies of significant men/women from different cultures. 
· Collect/create comic strips that portray historic events in simplified language. 
· Offer reference materials at the student’s instructional level. Find Hi/Lo books or use your school literacy library/resources to find materials that will support the TEK on a lower reading level. 

ALTERNATIVE ASSESSMENTS
· Oral interview – teacher questions student 
· Story or text retelling – main ideas or selected details 
· Oral report 
· Portfolio showing language progress 
· Projects/experiments done with pairs/groups 
· Student produced illustration/poster, role-play 
· Teacher observation of language progress 
· Open-ended questions 
· Completion of charts, tables, graphs, diagrams, etc. 
· Dividing tests into smaller portions, color coding or short answer 
· Highlighting key words in directions on a written assignment 
· Oral administration of a test and rubric scoring or rating scales  

LEP Student Tips and Academic Strategies
Instructional Strategies for English Language Learners

Transferring Skills between Languages
Transfer is the process of connecting prior learning to present learning. Bilingual education as a
mode for teaching English language arts is based upon the positive transfer process whereby
original learning in the primary language boosts comprehension and retention of information
given in the course of English instruction.

Recent research on effective schools includes Effective Teaching Practices (ETPs) in the areas of:
· teaching strategies
· time on task
· feedback techniques
· learning climate
Enumeration of these strategies as they affect LEP students provides administrators and
teachers with some important indicators of the quality of the programs they are directing.

Teachers and administrators should be aware that:

· teachers need to provide information in a way that is clearly understood. For the LEP
student, this means that instruction may need to be given in the student’s primary
language and through ESL.
· appropriate variations of instructional strategies increase the probability that students will master, retain, and transfer knowledge and skills. LEP students are best able to absorb knowledge through the language they know. Therefore, their English proficiency is strengthened through ESL until English becomes an appropriate modality for learning the language arts Texas Essential Knowledge and Skills (TEKS).
· teachers should differentiate instruction for LEP students according to their entry-level language skills
· students understand complicated concepts by transferring known language competency to English and by developing conversational language abilities to abstract academic levels.

When they are acquiring English language skills and simultaneously receiving reading
instruction in print as well as orally, LEP students should concentrate on developing these basic
competencies:

· word recognition techniques to build reading vocabulary

· comprehension of phrases, sentences, and expressions peculiar to reading instruction,
syntax and grammar, and speaking skills

· ability to organize and sequence information logically

· ability to follow specific oral and written directions

A LEP student would have difficulty learning to speak, read and write a second language while
simultaneously trying to comprehend complex reading passages. Therefore, a teacher
specializing in language arts must consider two relevant and basic questions:

· How much prior skill and knowledge of the field does the student possess?

· How effectively is the student able to read the passages assigned?

· What is the academic level of the student in all of the content areas in the primary
language?

Unless the student has significant prior skill and knowledge and can effectively read the text,
modifications of the lesson delivery will be necessary.

Modifying the Language Arts Curriculum for LEP Students

Educators employ one distinct programs, English as a Second Language(ESL), to modify the general education program to teach English language arts to students limited in English proficiency (LEP). An ESL program uses the second language, English, as the medium of instruction along with adaptive methodologies. The instructional staff should assess LEP students’ language abilities to determine which language should convey the content of the
course. The selection of the appropriate medium is dependent on the language strengths and
maturities of LEP students.

LEP students vary in the extent of language proficiency that they bring to the classroom. Some
students come to school without English language skills or with some basic word knowledge in
English but are not able to communicate well with teachers or peers. Other students come to
school with academic language proficiency in their primary language, but have not acquired
sufficient content vocabulary in English to enable them to complete their classroom
assignments or participate in oral assignments. Many students come to school with some
knowledge of English and some proficiency in their primary language, but still need intensive
language development in both languages. It is imperative that a careful diagnosis of language
proficiency be done in English and, if possible, in the primary language. After the LEP students’
language characteristics have been determined, teachers can identify the appropriate
instructional methods, material, and pacing necessary to improve mastery.

General Principles of Modification for Language Arts

District planners should design their curriculum to ensure mastery of the English language arts
Texas Essential Knowledge and Skills (TEKS). The curriculum that results from a dual language
program should:

· emphasize acquisition of basic skills
· foster the critical thinking process
· stimulate continuous reorganization of the information presented
· encourage further investigation of the information presented
· use multiple learning styles

ESL certified instructors may also form teams with other teaching or support
personnel to develop supplementary programs for LEP students. Parent volunteers and
paraprofessionals can work with regular instructional personnel cooperatively to deliver the
needed programs in accordance with State Board rules.

In other specific modifications appropriate for teaching the Texas Essential Knowledge and
Skills (TEKS), teachers may include instructional strategies with the following objectives:

· to help students build card files on needed vocabulary 
· to show the same information through a variety of visual aids
· to encourage students to underline key words or important passages in written student
· assignments
· to teach vocabulary helpful in grouping words, language arts concepts, and techniques
· into meaningful categories
· to pair students for team learning
· to teach English expressions and colloquialisms
· to teach prefixes and suffixes peculiar to the English language
· to develop and translate meanings through the language arts materials and context
· rather than providing mere translation in the vernacular

Further, instructional personnel should be alert to language and concepts that may be unclear
in materials used because of cultural difference.

Modifications in Pacing and Teaching Strategies for Language Arts

The LEP students’ program must be paced according to language and academic abilities.
Teachers should give consideration to the progression of language development; listening,
speaking, reading, writing. They may make modifications in the language of instruction in
accordance with each student’s language ability, a factor that also should govern pacing of
instruction. In an ESL program, pacing modifications concentrate on vocabulary and concept
development. Instructional personnel should carefully investigate course
selections and placement at the students’ instructional levels in textbooks. Additional
modifications may include the following:

· to explain special vocabulary terms in words known to the students
· to write shorter and less complex sentences
· to assign short homework tasks that require reading
· to teach the words that signal sequence
· to check understanding of written language that may convey complex concepts
· to rewrite story problems in simpler English by using shorter sentences and pictures
· to teach new vocabulary in each day’s unit and to review terms already mastered
· to tape short stories for independent listening assignments
· to de-emphasize speed and emphasize accuracy of reading
· to help students organize their materials, set realistic goals, and develop independent
· study habits

Modifications of Materials Needed for Language Arts

All materials, whether state-adopted textbooks in Spanish and English, teacher-made lessons,
or district-developed aids to instruction, should be modified to meet the students’ academic
needs. Administrators and curriculum supervisors might encourage classroom instructors to:

· provide numerous pictures to illustrate new words
· offer a variety of reference materials at the student’s instructional level for independent
· use
· keep a variety of word games to be played by pairs of students or small groups
· use cartoons and leave the bubbles above the speakers blank to be filled in by the
students
· have students prepare glossaries of reading terms
· use drawings to identify concepts and relationships
· maintain a library of supplementary reference books, workbooks, and other materials
· that are written in simple English and that offer additional reading samples that are web illustrated
· provide films, records, filmstrips, and other materials that may be used independently
· or in small groups
· help students improve writing skills by highlighting transitional devices used in writing samples
· use pictures and other visual aids to assist in comparison and contrasts for
comprehension of concepts


What are some content area ESL methodologies?
General Principles of Modification for Mathematics
To meet the instructional needs of the LEP student through ESL programs, districts may modify their programs for learning English and for mastering the mathematics Texas Essential Knowledge and Skills (TEKS) required. The program as modified in an ESL language program should begin:

· to emphasize and reinforce the concepts and ideas of mathematics as the students learn
English
· to emphasize acquisition of basic mathematics skills
· to foster the thinking process
· to stimulate continuous reorganization of previously learned ideas
· to support multiple learning styles

In an ESL program, the sequence in which the Texas Essential Knowledge and Skills (TEKS) are
presented may be modified to accommodate the students’ progress in acquiring English
language skills. Emphasis on oral and visual stimuli aid students in comprehending concepts
English- speaking students develop through written material.

Modification of Methods for Mathematics
Instructional strategies may include the following objectives:

· to help students build card files and glossaries on mathematics vocabulary
· to show the same information through a variety of difference graphs and visuals
· to encourage students to underline key words or important facts in their written
assignments
· to encourage students to underline key words into meaningful groups to pair students
for team learning
· to teach English expressions for mathematical operations such as “square”, “add”, and
“multiply”
· to teach measurement terms through use of the actual instruments and devices
whenever possible
· to teach the names of currency, coins, and monetary units
· to teach words that indicate quantitative relationships such as “more”, “less”, “larger”,
and “twice as many”
· to teach prefixes peculiar to the language of mathematics such as “bi”, “deci”, “centi”,
and “kilo”

Modifications may also include the teaming of ESL certified instructors with
personnel on emergency teaching permits to develop supplementary programs for LEP
students. Parent volunteers and paraprofessionals can work with regular instructional
personnel cooperatively to deliver the needed programs in accordance with the State Board
rules.

Modification of Pacing and Placement for Mathematics

The LEP students’ program must be paced according to language and academic abilities and
should employ teaching strategies that take these students’ unique needs into consideration.
Modifications may also involve placement of a student at an instructional level determined by
what courses the students have successfully completed. Course selection and choice of state adopted textbooks should be carefully supervised by teachers, counselors and administrators.

Teachers of LEP students should teach the ESL TEKS and pay special attention to the
modifications specified in them. In an ESL program, pacing modifications concentrate on
vocabulary and concept development. In addition, teachers may be able:


· to explain special vocabulary terms in words known to the student
· to write instructions and problems using shorter and less complex sentences
· to prepare a sequence of ordinal numbers and identify the ordinal position of each one
by writing the appropriate numerical symbol and word (i.e., “1st -first”) to assign short
homework tasks that require reading
· to limit the number of problems that must be worked
· to emphasize special mathematical meanings of words commonly used in English
· to tape record problems for independent listening assignments
· to de-emphasize speed and emphasize accuracy of work

Modification of Materials for Mathematics

All materials, whether state-adopted textbooks in Spanish, teacher-made lessons, or district developed aids for instruction, should be modified to meet the students’ academic needs.
Administrators and curriculum supervisors can support the classroom instructor:

· to provide numerous pictures to illustrate new words
· to offer a variety of reference materials at the student’s instructional level for
independent use
· to keep variety of number games to be played by pairs of students or small groups
· to maintain a library of supplementary books and workbooks written in simple English
which offer additional illustrations for problems
· to keep listening tapes on mathematical problems for individual assignments
· to help students prepare glossaries of mathematics terms
· to encourage the use of diagrams and drawings as aids to identifying concepts and
seeing relationships
· to support reading in mathematics by having films, records, filmstrips, and other
materials which may be used independently or in small groups

General Principles of Modification for Social Studies (SS)

To meet the instructional needs of the LEP student through English as a second language programs, districts should modify their programs for learning English and for mastering the Texas Essential Knowledge and Skills (TEKS) required in social studies programs. Assessments of mastery should be consistent with the method of instruction used and may be conducted in the primary language or in English. Teachers of SS need to teach the ESL TEKS when teaching SS with English as a second language methodology. Particular attention needs to be paid to the modifications stated in the TEKS. The districts have the responsibility to ensure that instructors modify curriculum according to the learning styles and instructional needs of various students. The social studies curriculum that results from an ESL program should begin:

· to foster the critical thinking process
· to stimulate continuous reorganization of previously learned ideas
· to encourage further investigation of the information presented



Modification of Methods for Social Studies

· Instructional strategies may also include the following objectives:
· to help students build individual card files on needed vocabulary for social studies
· to show the same information through a variety of different graphs and visuals
· to build vocabulary needed to read maps and legends as these are discussed
· to encourage students to underline key words or important facts in their written
assignments
· to teach necessary vocabulary for sorting categories of social studies concepts into
groups and to explain this vocabulary in words known to the student
· to use student pairs for team learning (cooperative learning) especially for reports
· to teach the vocabulary helpful in evaluating material for logic of written expression and
· for categorizing as opinion or fact
· to write shorter and less complex sentences and paragraphs with fewer sentences for
· easier comprehension
· to use language experience techniques in discussing concepts and ideas
· to teach the words that signal sequence
· to check understanding of written language that may convey complex concepts
· to show students how to use a timeline to arrange and sequence important facts

Modification of the Pacing and Placement for Social Studies

Appropriate pacing may require reordering the sequence in which Texas Essential Knowledge
and Skills (TEKS) are provided until some degree of reading comprehension is reached. Further
secondary LEP students, whose academic needs require fulfillment of graduation credits, will
need assistance in pacing course selection to accommodate their language and academic
abilities. Modifications may also involve placement to the student at an instructional level
determined by what courses the student has successfully completed. Textbooks should be
chosen to meet the student’s instructional needs. Informal reading inventories in the primary
language and in English may be used to determine both instructional level and appropriate
textbooks.

Modification of Materials for Social Studies

Social studies state-adopted textbooks are available at the elementary level in the primary
language (English, Spanish). Districts can also design their own appropriate instructional
materials in the primary language by using social studies Texas Essential Knowledge and Skills
(TEKS) as the content guide. In ESL programs, the district may use the state-adopted social
studies textbooks adapted to ESL methodologies. Other instructional materials such as teacher made and commercially-made products should be modified to adjust for the students’ language and academic abilities. Additional suggestions for modifications may be:

· to provide a number of pictures to illustrate new words
· to offer a variety of reference materials at the students’ instructional levels for
independent use
· to use cartoons and leave the balloons above the speakers blank, to be filled in by the students
· to collect many of the available comic books that portray historic and cultural events in simplified language
· to provide biographies of significant men and women from different cultures
· to prepare difficult passages from textbooks on tape for listening activities
· to use outline maps for students to practice writing in the details and labels
· to support reading instruction in the social studies by maintaining films, records,
filmstrips, and other materials which may be used independently or in small groups
· to present clear illustrations and concrete examples to assist the student in
understanding complex concepts and skills
· to highlight written materials for readability by enlarging the size of print, by organizing chapters meaningfully, and by writing headings that show introductions for transition from one idea to another
· to use pictures, tables, maps, diagrams, globes, and other visual aids to assist in
comparison and contrast for comprehension of concepts.

General Principles of Modification for Science

To meet the instructional needs of the LEP student through ESL programs, districts have the responsibility to modify their curriculum according to the learning styles and different instructional needs of various students. The program as modified for either dual language or ESL instructional should begin:

· to foster the critical thinking process
· to stimulate continuous reorganization of previously learned ideas
· to encourage further investigation of the information presented

Modification of Methods for Science

The interdisciplinary nature of science experience provides students with opportunities to apply skills acquired in other content areas while in the process of acquiring science skills. Modifications may need to be made especially if the science activity requires reading or writing.
Instructional strategies may include the following objectives:

· to practice cause and effect relationships in the environment, laboratory, and on field trips facilitated by providing language and visual cues
· to teach the special vocabulary of the scientist, particularly verbs such as discover,
classify, and hypothesize
· to help students build notebooks of their hypotheses, materials, procedures, data, and conclusions or experiments and field experiences
· to ask numerous questions which require higher level thinking responses
· to limit the number of variables in laboratory experiments
· to show the same information through a variety of different charts and visuals
· to develop meanings through the science materials and activities rather than in terms of the equivalent words of the students’ vernacular since direct translations often do not convey the exact meaning
· to stress definitions of terms based on the students’ observations
· to read a variety of sources to highlight contributions of scientists, inventors, and
researchers
· to contrast interrogative, negative, and affirmative statements drawn from the science lesson
· to encourage careful, thoughtful reading of short selections in which one main idea is presented
· to encourage students to underline key words or important facts in written assignments
· to teach interrogative words and expressions and show how they are used in science to answer such questions as who, how, when, and where and higher level questions
· to encourage complete sentences, correct spelling, and accuracy of expression of
science methods and language

Modification of the Pacing and Placement for Science

Appropriate pacing may require reordering the sequence in which Texas Essential Knowledge
and Skills (TEKS) are provided until some degree of reading comprehension is reached. Further,
secondary LEP students, whose academic needs require fulfillment of graduation credits, will
need assistance in pacing course selections to accommodate their language and academic
abilities.

Modifications may also involve placement of the student at an instructional level determined
by what courses the student has successfully completed. Textbooks should be chosen to meet
the student’s instructional need. Informal reading inventories in the primary language and in
English may be used to determine both instructional level and appropriate textbooks.

Modification of Materials for Science

Along with the instructional approaches and pacing modifications noted, modifications of the
instructional materials may also be needed for LEP students. In the ESL programs, the district may use the state-adopted science textbooks adapted to ESL methodologies. Other instructional materials such as teacher-made and commercially-made products should be modified according to the students’ language and academic abilities. Additional suggestions for
modification may include the following:

· to provide a number of pictures to illustrate terms such as names of living things, weather patterns, and parts of the body
· to develop interests and arouse curiosity through hands-on experiences, out-of-doors pictures, newspaper clippings, and periodicals
· to use cartoons and leave the balloons above the speakers blank, to be filled in by the students
· to have students prepare collections of science objects such as rocks and leaves
· to prepare difficult passages from textbooks on tape for listening activities
· to support reading instruction in science by having films, records, filmstrips, and other materials which may be used independently or in small groups
· to present clear illustrations and concrete examples to assist the student in
understanding complex concepts and skills
· to highlight written materials for readability by enlarging the size of the print, by
organizing chapters meaningfully, and by writing headings that show introductions for transition from one idea to another

Districts may find it helpful to consult the published readability levels of state-adopted textbooks as they select materials that will be appropriate for the LEP students. In summary, these suggestions for modification of the academic program for teaching mathematics, social studies, and science to the LEP student are a beginning. Additional instructional suggestions and techniques can be used from the Compensatory, Gifted and Talented and Migrant Education programs.

Adapted and revised by TEA, July 2004


Twenty Tips for Teachers of Language Minority Students

1. Increase your own knowledge: Learn as much as you can about the language and
culture of your students. Go to movies, read books. Keep the similarities and differences
in mind and then check your knowledge by asking students whether they agree with
your impressions. Learn as much of the student’s language as you can; even a few words
help. Widen your own worldview; think of alternative ways to reach the goals you have
for your class.

2. Simplify your language: Speak directly to the student, emphasizing important nouns
and verbs. Use as few extra words as possible. Repetition and speaking louder doesn’t
help; rephrasing, accompanied by body language, does. Avoid slang and idiomatic
expressions.

3. Announce the lesson’s objective and activities: Write the objectives on the board and
review them orally before class begins. It is also helpful to place the lessons in the
context of its broader theme and preview upcoming lessons.

4. Write legibly: Remember that some students have low levels of literacy or are
unaccustomed to the Roman alphabet. Use the chalkboard or overhead projector to
write important words.

5. Demonstrate; use manipulatives: Whenever possible, communicate with gestures,
pictures and objects that help get the meaning across. Use a variety of different pictures
or objects for the same idea. Give an immediate context for new words.

6. Make use of all senses: Give students a chance to touch things, to listen to sounds, even
to smell and taste when possible. Talk about the words that describe these senses as the
student physically experiences something. Write new words as well as say them.

7. Use filmstrips, films, videotapes, and audiocassettes with books: Obtain audio-visual
materials from the school or district media center to improve a content lesson. It is
helpful to preview the audio-visual materials before showing them to the class, both for
possible language difficulties and misleading cultural information.

8. Bring realia into lessons: Use visual displays (graphs, charts, photos), objects, and
authentic materials, like newspaper and magazine clippings, in the lessons and
assignments. These help provide non-verbal information and also help match various
learning styles.

9. Adapt materials: Don’t “water down” the content. Rather, make the concepts more
accessible and comprehensible by adding pictures, charts, maps, time-lines, and
diagrams, in addition to simplifying the language.

10. Pair or group language minority students with native speakers: Much of a student’s
language learning comes from interacting with his/her peers. Give students tasks to
complete that require interaction of each member of the group while ensuring that the
language minority student has linguistically easier tasks. Utilize cooperative learning
techniques in a student-center classroom.

11. Develop a student-centered approach to teaching and learning: Instructional
facilitators let students assume more responsibility for their learning. When activities
are planned that actively involve students in each lesson, students can better process
the material presented and acquired the language as well.

12. Have students do hand-on activities: Plan for students to manipulate new materials
through hands-on activities, such as role-play and simulations. This includes TPR (total
physical response), laboratory experiments, drawing pictures and story sequence, and
writing their own math word problems.

13. List and Review instructions step-by-step: Before students begin an activity, familiarize
them with the entire list of instructions. Then, have students work on each step
individually before moving on to the next step. This process is ideal for teaching
students to solve math and science word problems.

14. Ask inferential and higher-order thinking questions: Encourage students’ reasoning
ability and higher order thinking skills such as hypothesizing, inferencing, analyzing,
justifying, and predicting.

15. Build on the student’s prior knowledge: Find out as much as you can about how and
what students learned in their own country. Then try to make a connection between the
ideas and concepts you are teaching and students’ previous knowledge or previous way
of being taught. Encourage students to point out differences and connect similarities.

16. Recognize that students will make language mistakes: During the second language
acquisition process, students make mistakes; this is natural in the process of learning a
language. Make sure that students have understood the information, but do not
emphasize the grammatical aspect of their responses. When possible, model the correct
grammatical form.

17. Increase wait time: Give student’s time to think and process the information before
rushing in with answers. A student may know the answer, but may need a little more
processing time in order to say it in English.

18. Don’t force recent students to speak: Give students an opportunity to demonstrate
comprehension and knowledge through body actions, drawing pictures, manipulating
objects, or pointing.

19. Respond to the message: If students have the correct answer and it’s understandable, don’t correct their grammar. The exact word and correct grammatical response will develop with time, especially with young children. Instead, repeat their answer, putting it into Standard English, and let students know that you are pleased with their response.

20. Support the student’s home language and culture; bring it into the classroom: Your
goal should be to encourage students to keep their home language as they acquire
English. Many children in this world grow up speaking more than one language; it’s an
advantage. Let students help bring about a multicultural perspective to the subject you
are teaching. Students might be able to bring in pictures, poems, dances, proverbs, or
games. Do whatever you can to help your fluent English-speaking students see the
language-minority student as a knowledgeable person from a respected culture.


Adapted from:
Short, D.J. (1991). Integrating language and content instruction: Strategies and techniques.
Washington, D.C. National Clearinghouse for Bilingual Education
Sullivan, T. (1993). Sheltered English techniques in the mainstream class: Guidelines and
Techniques for Teaching. Washington, D.C. Center for Applied Linguistics.
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Chapter 89. Adaptations for Special Populations
Subchapter BB. Commissioner's Rules Concerning State Plan for Educating English Learners
https://tea.texas.gov/about-tea/laws-and-rules/texas-administrative-code/19-tac-chapter-89



Useful web pages on the TEA website: 

• Accommodation resources 

https://tea.texas.gov/student-assessment/testing/student-assessment-overview/accommodation-resources

• Accountability Monitoring Intervention Guidance and Resources 

https://tea.texas.gov/student-assessment/monitoring-and-interventions/school-improvement/campus-accountability-interventions-and-guidance

• Annual Measurable Achievement Objectives (AMAOs) 

https://tea.texas.gov/academics/special-student-populations/title-iii-english-language-acquisition/annual-measurable-achievement-objectives-amaos

• Bilingual/ESL Education 

https://tea.texas.gov/academics/special-student-populations/english-learner-support/bilingual-and-english-as-a-second-language-education-programs

• Information on State Assessments for EBs 

https://tea.texas.gov/student-assessment/testing/student-assessment-overview/accommodation-resources/information-on-state-assessments-for-english-learners


• Language Proficiency Assessment Committee (LPAC) Assessment Resources 

https://tea.texas.gov/student-assessment/testing/student-assessment-overview/accommodation-resources/language-proficiency-assessment-committee-resources

• Bilingual Portal 

https://www.EBtx.org/

• Title III, Part A- ENGLISH Language Acquisition, Language Enhancement, and Academic Achievement Act 

https://tea.texas.gov/academics/special-student-populations/title-iii-english-language-acquisition/title-iii-part-a-english-language-acquisition-language-enhancement-and-academic-achievement-act
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