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INTRODUCTION 

 
The aim of the RADIAL project is to contribute to the social inclusion of disadvantaged 
adults (migrants, refugees, ethnic minorities, third-country nationals), providing 
tailored training in recycling, reusing and repairing, and also offering entrepreneurship 
knowledge. In this manual, we tackle the key competences and knowledge a trainer 
has to encompass to provide environmental training to adult disadvantaged learners.  

 

The Trainer’s Manual ‘Recycled Art Workshop’ intends to assist both experienced and 
future adult educators in acquiring knowledge on the subjects of recycling, reusing and 
repairing, coexistence, the European Union (EU) Green Deal and democracy. In 
addition to that, it offers advice on how to work with vulnerable groups and provides 
fresh ideas for activities and workshops in a multicultural environment. 

 

The main target group, specifically addressed to train, are teachers and trainers 
involved in adult education of disadvantaged learners. A suggested scope and 
sequence for the use of the activity can be found in each unit, but adult education 
providers can mix and match resources based on their disadvantaged adult learners’ 
needs and backgrounds. The duration and content of each unit can vary depending on 
the topic, and includes more practical activities or methodological recommendations 
for the trainers depending on its usefulness - always with additional resources to 
amplify information and gather ideas for implementing the course/unit. The content 
has been developed using the experience and profile of each of the partners within 
each topic resulting in the following structure: 

 

● Unit 1: Environmental education values 
● Unit 2: Training path for disadvantaged adults 
● Unit 3: Recycled fashion 
● Unit 4: Reusing materials to create art  
● Unit 5: Circular economy model 
● Unit 6: Assessment and CPD certification  

 

The Manual has been tested in six different countries of the EU in order to assess the 
practical and educational use of the approaches endorsed, and is available in six 
languages to facilitate its use and transferability to different European regions and 
countries, where Adult Education Providers (AEPs) and stakeholders can apply it in 
their daily practice.  
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UNIT 1: ENVIRONMENTAL EDUCATION VALUES 

Overall duration: 2 hours  

 

Introduction:  

The aim of this unit is to provide adult educators with the basic knowledge on educational 

strategies that promote the cultivation of values in the field of Environmental Education. 

Adult Educators are introduced to the concept of Environmental Education as well its importance 

today as we are experiencing a global climate crisis. Consequently, the unit introduces several 

environmental values that are core to the global climate movement today such as, recycling, 

repurposing, intersectionality, social justice and co-existence. These concepts will help the end 

beneficiaries from falling into the trap of developing a green-washing idea, and really take into 

consideration that an idea that responds to the European Union’s sustainability goals must have an 

active social role, be informative to its audience/target group and truly promote sustainability 

through its service/product. Green entrepreneurship will operate as the basis for the development 

of business ideas that have sustainability as their core from the set up of the idea/venture.    

The unit will present three different approaches on Environmental Value Systems (EVS) to help 

adult educators understand the various ways the environment is perceived by different schools of 

thought. This will help adult educators guide their learners about which EVS best suits their 

character, aspirations and values, or choose to adopt a combination of these different ways of 

valuing the environment. 

This unit mainly focuses on providing a theoretical understanding on basic environmental concepts 

relevant today, rather than interactive activities, in order to give the adult educators some basic 

knowledge before they begin delivering the other units’ trainings that will be more interactive, and 

hands-on for the learners. 

METHODOLOGIES 

1. Adult Educators develop a tailored Lesson Plan alongside a Learning Outcomes Matrix to 

determine the objectives and expected results of this unit. 

2. Provide guidelines and suggestions to adult educators on how to best use this unit and its 

content in various working environments.  

3. The content of the unit is easily adjustable to fit the trainers and learners’ needs, limitations 

and training setting.  

 

Necessary materials: 

Computer to present PPT, projector, paper cartons to use for notes taken from the trash to keep 

them from ending up in the landfill. Markers, and colourful magazines/leaflets that would be 

thrown in the trash.   
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LEARNING OUTCOMES 

 Knowledge Skills Competences 

1.1 

Environmental 

Values 

Education 

(EVE) 

● Basic knowledge of 

what Environmental 

Education stands for.  

 

● Basic understanding of 

what is Environmental 

Values Education (EVE).  

 

● Basic understanding of 

the value of 

(environmental, social 

and gender) justice in 

the context of 

environmental 

education. 

 

● Basic understanding of 

the value of circular 

economy. 

 

● Basic understanding of 

the value of 

intersectional 

environmentalism in 

the context of 

environmental 

education. 

● Basic understanding of 

the concept of recycling 

in the context of 

environmental 

education. 

 

● Define Environmental 

Education’s main 

components.  

 

● Define what EVE is.  

 

● Acknowledge the 

importance of 

Environmental 

Education and its 

goals.  

 

● Acknowledge the 

usefulness and 

importance of EVE 

in formal, non-

formal and 

informal education 

today. 
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 ● Basic understanding of 

the concept of 

repurposing in the 

context of 

environmental 

education. 

 

● Basic understanding of 

the concept of reusing 

in environmental 

education. 

 

 

 

 

 

 

 

 

 

 

 

 

1.2 

Environmental 

Values System 

(EVS) 

● Basic understanding of 

what an EVS is1.  

 

● Basic knowledge of the 

Ecocentric EVS.  

 

● Basic knowledge of the 

Antropocentric EVS. 

 

● Basic knowledge of the 

Technocentric EVS.  

  

● Basic understanding 

that these EVS overlap 

in humans by providing 

an environmental 

problem with solutions. 

(e.g. An industrial area 

is polluting a nearby 

river).  

 

● Define and provide 

examples of values 

systems.  

 

● Equip the trainers 

with basic knowledge 

about EVS.  

 

● Differentiate inputs, 

process and outputs 

as part of an EVS.  

 

● Define the main 

characteristics of 

Deep Ecologists: 

prioritise nature, 

earth system, entire 

shift of behaviour.  

 

● Acknowledge the 

relation between 

values and ethics 

and their presence 

in our lives in 

different contexts 

that essentially 

guide our 

behaviour.  

 

● Willingness by the 

educators to 

spread the 

importance of EVS.  

 

● Acknowledge the 

importance of 

being able to 

clarify the process 

of developing a 

personal EVS.  

 

                                                           
1
 http://kellyperry.weebly.com/11-environmental-value-

systems.html#:~:text=An%20environmental%20value%20system%20is,determined%20by%20processing

%20these%20inputs.  

http://kellyperry.weebly.com/11-environmental-value-systems.html#:~:text=An%20environmental%20value%20system%20is,determined%20by%20processing%20these%20inputs
http://kellyperry.weebly.com/11-environmental-value-systems.html#:~:text=An%20environmental%20value%20system%20is,determined%20by%20processing%20these%20inputs
http://kellyperry.weebly.com/11-environmental-value-systems.html#:~:text=An%20environmental%20value%20system%20is,determined%20by%20processing%20these%20inputs
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● Define the main 

characteristics of 

Antropocentrics: 

human can manage 

all rising issues; 

protect useful species, 

tax and regulations.  

 

● Define the main 

characteristics of the 

Technocentric EVS 

(solve problems while 

increasing living 

standards, improved 

technology will save 

the earth).  

 

● Define the main 

characteristics of 

Cornucopians (the 

earth is unlimited in 

what it can provide 

for us; do what we 

need to do and deal 

with it after). 

 

● Ability to develop 

ones’ own EVS and be 

able to argue for it.   

 

● Acknowledge the 

benefits and 

limitations of the 

ecocentric EVS.  

 

● Acknowledge the 

benefits and 

limitations of the 

Antropocentric 

EVS.  

 

● Acknowledge the 

benefits and 

limitations of the 

Technocentric EVS.  

 

● Acknowledge the 

benefits and 

limitations of each 

EVS and how they 

can overlap in 

one’s efforts to 

develop their own 

EVS.  

 

● Recognise that 

different EVSs are 

linked with 

different 

perceptions on the 

nature – human 

relationship and 

interactions. 
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ADDITIONAL INFORMATION FOR THE PREPARATION OF THE UNIT 

 

LEARNING OBJECTIVES 

 Establish basic knowledge surrounding Environmental Education Values. 

 Provide learners the tools that will help them develop their own Environmental Value 

System. 

 Encourage learners’ active participation and input during the workshops.  

 Discuss current global and local environmental issues.  

 Introduce learners to the Green Entrepreneurship concept.  

 

ACTIVITIES2 

 

ACTIVITY 1: THEORETICAL DELIVERY 

 

1. DEFINITIONS 

 

What is Environmental Education? 
“Environmental education is a process that allows individuals to explore environmental issues, 
engage in problem solving, and take action to improve the environment. As a result, individuals 
develop a deeper understanding of environmental issues and have the skills to make informed and 
responsible decisions.” 

-US Environmental Protection Agency 
 
 
What is Environmental Values Education? 
“Environmental education is the process of recognising values and clarifying concepts in order to 
develop skills and attitudes necessary to understand and appreciate the inter-relatedness amongst 
people, their culture and biological and physical surroundings.” 

- W. Scott & C. Oulton  
 
WHAT IS ENVIRONMENTAL JUSTICE? 
“Environmental justice is the fair treatment and meaningful involvement of all people regardless of 
race, color, national origin, or income, with respect to the development, implementation, and 
enforcement of environmental laws, regulations and policies. This goal will be achieved when 
everyone enjoys: 
-The same degree of protection from environmental and health hazards. 
-Equal access to the decision-making process to have a healthy environment in which to live, learn 
and work.” 

-US Environmental Protection Agency 

                                                           
2
 

https://webcache.googleusercontent.com/search?q=cache:Ls1vdfKPeG4J:https://www.blueflag.global/s

/EE-Activity-Guide2-aql1.pdf+&cd=3&hl=en&ct=clnk&gl=cy  

https://webcache.googleusercontent.com/search?q=cache:Ls1vdfKPeG4J:https://www.blueflag.global/s/EE-Activity-Guide2-aql1.pdf+&cd=3&hl=en&ct=clnk&gl=cy
https://webcache.googleusercontent.com/search?q=cache:Ls1vdfKPeG4J:https://www.blueflag.global/s/EE-Activity-Guide2-aql1.pdf+&cd=3&hl=en&ct=clnk&gl=cy
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WHAT IS INTERSECTIONAL ENVIRONMENTALISM? 
“Intersectional environmentalism is an inclusive form of environmentalism advocating for the 
protection of all people and the planet. *…+ intersectional environmentalism identifies the ways in 
which injustices targeting frontline communities and the earth are intertwined. Conversations 
within environmental spaces cannot minimise or ignore the injustices targeting vulnerable 
communities and natural ecosystems, but rather denote the ways social inequalities influence our 
perception of environmentalism, regardless of how subtle or obvious. In this way, intersectional 
environmentalism calls for justice for people and the planet.” 
 
- https://www.intersectionalenvironmentalist.com/ 
 
RELEVANT CONCEPTS ON MATERIALS’ USES TO INTRODUCE LEARNERS TO THE ‘RECYCLED ART 
WORKSHOPS’ 
-Refusing 

-Reducing 

-Recycling 

-Repairing 

-Reusing 

-Repurposing 

 
CIRCULAR ECONOMY 
Circular economy aims to tackle the negative impacts of the linear economy (take-make-dispose) 
we live in today and instead remove the production of waste and minimise the exploitation of finite 
natural resources from the production line. 
Some of the main components of a circular economy include: 

-Materials are recycled at a continuous high value. 

-Energy is solely based on the use of renewable sources (solar, wind etc). 

-Preservation of biodiversity in harmony with all human activities.  

 

 
2. ENVIRONMENTAL VALUES SYSTEMS 

 
WHAT IS AN ENVIRONMENTAL VALUES SYSTEM? 
An environmental values system (EVS) is a set of paradigms and principles that inform the way 
individuals and societies view and evaluate environmental issues (e.g. climate change, deforestation 
etc). EVS are the result of cultural, economic and sociopolitical contexts and factors.  
 
Individuals’ EVSs are fluid and open to change based on inputs (education, media, religion) which 
undergo a process (learning, decision-making, rejecting, accepting) to determine the outputs in the 
form of actions, perspectives.   
 
NOTE: Each of the EVSs presented in the next pages has a range and extreme notions among its 
ranks with stark varieties on how they perceive the human-nature relationship. 
 

https://www.intersectionalenvironmentalist.com/
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ECOCENTRIC EVS 
The Ecocentric EVS has nature and ecology at its core as it perceives the natural world as a whole 
entity and emphasises the adoption of a less materialistic approach to life. This EVS puts at the 
forefront the importance of education and promotes self-restraint in human behaviour, while it 
argues that humans – as one of the many species on earth – should limit their impact on the 
environment and resources. It prioritises the protection of the environment from continuous 
economic development. 
 
TECHNOCRATIC EVS 
The Technocratic EVS maintains that humans - through the use of technology - will always be able 
to address rising environmental issues, even if the earth’s resources are pushed to their limit. This 
school of thought focuses on the use of technology to increase living standards and protect the 
environment. 
 
ANTHROPOCENTRIC EVS 
The Anthropocentric EVS is a combination of the other two EVSs. It puts humans at its centre which 
are perceived as the dominant species on the planet. According to this EVS, humans can manage 
the environment as they see fit to satisfy their own needs.  
 
ACTIVITY 2: OUR VIEW OF THE ENVIRONMENT 

Write in a piece of paper how you feel towards the environment (feelings, actions you currently 

take, what you eventually wish to achieve). (before the presentation starts). 

 

ACTIVITY 3: DISCUSS A LOCAL ENVIRONMENTAL ISSUE 

Outline several courses of action to resolve/improve the issue of discussion. Link each action with 

the various Environmental Value Systems covered in section 1.2.  

 

ACTIVITY 4: GROUP HIKING 

Group hiking to a nearby nature trail to raise awareness about the need to respect and protect the 

environment (as an idea).   
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UNIT 2: TRAINING PATH FOR DISADVANTAGED ADULTS 

 

Introduction: 

In the following pages, we provide some basic and methodological ideas on training aimed 

at "disadvantaged" people, using a broad definition of the term which 

must be then specified, from time to time, based on the specific composition of the group. 

The idea that resorting to "experts" able to transmit the knowledge is enough to organise 

and conduct a training course is not only very simplistic, but particularly inadequate when it 

comes to "disadvantaged" learners. 

Another aspect to consider is that, due to their cultural level and/or psychological 

difficulties, these types of learners do not often use or find it easy to use hypothetical-

deductive thinking. Consequently, the training must be as concrete and operational as 

possible. 

The aim of the unit is to offer some methodological ideas on the genesis and 

implementation of training courses for “disadvantaged” targets. 

 

Necessary tools: 

 Room large enough to allow active methodologies 

 Service referral form 

 Form for motivational interview  

 Daily Log Book  

 Certificate of attendance 

 Customer satisfaction 

 

LEARNING OUTCOMES 

Knowledge Skills Competences 

 

● Elements of 

Pedagogy 

 

● Methodologies for 

the Analysis of 

Competences  

 

● Operate techniques of active 

listening 

 

● Use methodologies for 

training planning 

 

 

● Carrying out the analysis of 

training needs 

 

● Planning a training 

intervention 
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● Dynamics of learning 

groups 

 

● Training 

Methodologies  

 

● Evaluation Methods 

and Training Courses 

 

● Evaluation Methods 

of Potentials and 

Performances 

 

 

 

● Apply methodologies of 

training needs evaluation 

 

● Apply techniques for the 

evaluation of requirements 

 

● Use tools for the analysis of 

competence gaps 

 

● Use methodologies for the 

drafting of educational 

contents 

 

● Operate techniques of 

training planning 

 

● Operate techniques of 

activities planning 

 

● Operate techniques of 

monitoring of activities 

 

● Apply techniques of 

evaluation of activities 

 

● Operate networking 

techniques 

 

 

● Preparing of 

methodological tools and 

organisational aids for 

training  

 

● Coaching of students 

during training period 

 

METHODOLOGY 

 

In the training of disadvantaged people active and innovative training methods are 

preferred. The aim is to improve learning through more experiential and symbolic modes 

rather than the verbal ones; face to face lessons are residual and simplified and usable 

through a reworking made by the educators (conceptual maps, videos) and with interactive 

moments or individual help. Graduality and progression of training is also very important, 

together with the ability to adjust tools and methodologies to the needs of the group. 

Particularly important is the function of “support/tutoring” which is certainly brought about 

by a flesh and blood tutor, but that is guaranteed by a “Tutorial System”. This is an  

organisational structure that ensures that each member (counselors, class tutors, internship 

tutors, teachers, coordinators, persons in charge), each with their specific tasks, shall 

operate inside a single scheme, shared by all and guided by specific intentions with the 

trainee at their core. 
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Let’s focus on the analysis of classroom work. The tutor must: 

● handle organisational and communication aspects such as giving support for the 

creation of the course/training path. We are not only talking of all bureaucratic 

procedures (managing of the log book etc.), but also of back office practices and of 

the handling of contacts with the sending services 

● make a personal involvement possible, or even indispensable, so that one would feel 

"responsible” for their professional and training project: arrange a training pact 

(spell out goals, targets, expectations) and come to agree on behaviour rules during 

training (such as the signalling of delays and absences, etc.).   

● burden oneself with emotional and affective aspects linked to the learning 

experience both in and out of the classroom, while soothing resistances, fears and 

anxieties with a careful arrangement of the training setting and a constant 

confrontation with the services network. 

● assure continuity and integration to the training process, by contributing to the 

creation of bonds and sharing of meaning for all the involved people (internal 

teachers, new teachers, corporate personnel) in all the seats where training is held 

(both internally and in external workshops) and in the various phases of the training 

developing process (planning, classroom, apprenticeship). 

● accompany and oversee the learning process of each learner – as an additional 

delayed intervention to the teaching-learning process. This is to overcome possible 

personal blocks or critical issues and to guarantee the obtaining of educational and 

growth goals. Knowledge and the application of the Feuerstein method are a 

warranty.  

● favour thoughtful activity through the organisation of individual and group 

opportunities with the aim of defining and interpreting connections between all 

existing variants (family circle, economical and working sphere, health sphere); 

facilitate the connection (giving meaning) of the various steps of the direction 

agreed and surrender the ability to identify transferability of theoretical learning and 

experiential learning.  

● guard the evaluation process components (seen here in the sense of formative 

evaluation and monitoring), through frequent and correct feedback to be given 

both to the services and to learners, to help understand their strong and weak 

points. At the end of the learning path a report is drawn on the subject, with focus 

on the observed aspects from the point of view of resources/competences and on 

improvements.   

● guarantee sharing of communication by connecting all subjects and entities 

involved in the project on the person: internal team, coordinators and the educators 

of the Reporting Entity, apprenticeship tutors, corporate teachers, etc.  

 

In this perspective, the teacher, whether internal or recruited for specific interventions, is 

first of all a facilitator, a person with human qualities and professional competences and the 

ability to find the relevant resource (relational, cognitive, organizational) depending on the 

problem or on the critical issues arising. The attention on effective learning of every learner 

in the classroom, but also of the value of the group of learners and of its dynamics is, when 

required, reinforced by the presence of a co-teacher. Coexistence of several teachers is 

often connected to experimental offers. 
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It is of the utmost importance to foresee and focus on some preparatory activities. Let’s 

briefly summarise them. 

a. Group building: to proceed with the building of groups, both homogeneous and 

heterogeneous, one must adhere to the project purposes or project parameters, or 

to the parameters specified by the tender. The criteria that we have in mind are 

those related to competence levels, to nationality, to the nature of disadvantage 

and to the employability potential.  For heterogeneous groups, organised on the 

basis of personal and professional resources, it could offer a driving effect of the 

group: for example, the trainer could put together people with more employability 

potential with more fragile subjects. In this way, the first could stimulate the second 

and lead them to an increase their employability chances. Where possible by project 

rules and criteria, groups are composed following an equilibrium and leaders are 

selected or identified among the learners. In groups composed by people of 

different nationalities, encountering diversity leads to a positive outcome: often the 

group composition is diversified and leads to socialisation and comparison with 

different situations where learners are united by the need to follow a learning route. 

Ethnically homogeneous groups or groups where common ground lies in 

disadvantages, where people don’t have enough basic skills if any, are more 

functional when the aim is to help them approach the job market. In these cases, 

training must be mainly focused on empowerment. To achieve it one could enlist 

cultural mediators and build containers to permit people to openly deal with social 

disadvantage problems.  

 

b. The Setting: set up, perfect, regulate, arrange, tidy up, put boundaries… all these are 

actions related to the planning of the setting in its various aspects, as we are going 

to specify. The first is related to Space, to the necessary dimensions and to the 

arrangement of the necessary equipment and instruments as intended by the 

training methodologies used.  Let’s do some practical examples.  

If the trainer has to hold face to face lessons using slides, they will need a station for 

the teacher facing the students. On their part, they will have to be able to watch and 

listen. If the need to write notes arises, learners will need a surface on which to lean 

on (either a chair with a flap or a desk).  If the lesson is interactive, where learners 

have to actively participate, it would be better for them to face each other. We 

could arrange the desks/tables in a horseshoe layout or one near the other so as to 

create a unique working surface. Talking about active methodologies, which interest 

us the most, if it is foreseen that people will have to stand, for example to stick some 

post-it notes on billboards, the trainer will choose the U layout or the round 

arrangement of chairs and thus a big enough class will be needed to allow people to 

move in an adequate space without finding barriers, neither physical nor 

psychological.  This kind of setting/organisation of space permits the performing of 

whatever active work: subgroups/couples, body movement, role playing, 

simulations, etc.  
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Another important aspect of the preparation of the setting is the Equipment. If the 

meetings are organised as lessons, the trainer will only need instruments to project 

slides, or billboards on which to write, and pens and paper sheets for the 

participants; in  active methodologies simple markers and post-it notes will be 

needed. In some cases, trainers will need more specific tools for peculiar activities 

(for example cushions, balls, paints and billboards, coloured cards, old newspapers, 

scissors, scotch tape, cloths and so on).  

To define the setting means also to define the Rules, both inside and outside of the 

group. The internal ones will be better defined and approved in the Classroom Pact. 

The external ones are usually applied to the structure where the activity is held and 

eventually to the people/spaces operating the interaction.  

Timing, timetables – dates – allotted hours, they also must be further defined and 

specified in the Classroom Pact and it’s of the utmost importance that they are 

communicated in advance. This is to make everyone aware and cognizant: 

participants, teachers/tutors, inviting entities etc.   

Also, participants must have a clear understanding of all the Roles of the people 

involved in each function of the training process. This aspect too will be explained 

thoroughly when stipulating the Classroom Pact. 

 

ACTIVITIES 

 

The class training achievement is inserted in an on-going process that can be defined in the 

following phases: 

1. Collection of expectations: this is a fundamental aspect of every training course, 

specifically with so-called disadvantaged people who could encounter more 

difficulties in keeping a mental track of its objectives and purposes. In this phase it’s 

actively defined what the participants would, or would not, want to see developed 

in the training course. 

 

Besides the explicit objective, this phase comprises various sub-objectives, which are 

functional to a positive development of the team work:  

● it’s a first level of emotional and cognitive warming up for the 

participants, especially if made using active methodologies 

● it puts people in an active participation dimension where it’s important 

that everyone has their say 

● it works as a compass for individual meetings and for the entire course 

● it gives the trainer the means to verify if the hypothesis of contents and 

objectives agreed with the learners is congruous and realistic 
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As for techniques and tools to be used, we can list some that can be shared by the 

different methodological approaches. 

One of the more common techniques is certainly that of preparing one or more 

billboards (depending on the duration of the course) on which to recapitulate all 

expectations. Or where to write stimulating or evocative phrases, depending on the 

topic. 

If the trainer expects people to fill the billboards with post-it notes, a physical 

activation must be arranged, in order to “warm up” and “activate” each single 

participant and the whole group. 

The results will be then collected, revised, discussed, contextualised, 

organised/regularised to  become part of the next step of the Classroom Pact. 

2. Classroom Pact and building of the group: this is the moment where foundations 

are laid to begin the journey together! All the aspects necessary to a positive 

managing of the course must be defined, explicitly stated and contractualised. Let’s 

list the main ones: 

 

● Objectives: from the collection of expectations, the topics to be 

examined during the course will arise, when adherent to the task 

given. Some others will not be dealt with. All this must be made 

explicit and accepted by the group.  

● Group rules: timetables, attendance list and also other apparently 

obvious features must be always made explicit. It’s useful to give 

people precise behaviour indications even on the simplest of the  

issues. Like, for example, who to inform when absent or delayed, 

and how to do it. Or if it’s possible to have personal mobile switched 

on. Explain how coffee breaks work, as well as how absences and 

delays are managed and how attendance incentives, if any, work. 

Usually these tasks are assigned to the tutor.  

● Favouring and/or hindering elements: it is better to make these 

clear too! The group should share what can be of help to the class 

and what not. 

 

It’s important that the Classroom Pact is “participatory”. It must come out from the 

group and from the class tutor, who acts as facilitator. It must be “accepted” as 

explicitly as possible. 

 

3.  Activation of the group: each group needs an activation phase, both on a cognitive 

and emotional level. Emotional work with disadvantaged people becomes peculiar, 

because they learn better  if emotionally involved. 
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Simple activities that generate relational exchanges are sufficient, possibly through 

physical activities like easy games and together with something that can bring 

people to interact and, possibly, to get up from their chair. There are plenty of 

scripts with hints about games and possible activities that can be adjusted and 

modified to be coherent with the fixed objectives. 

 

4. Classroom methodologies: great attention must be ensured for the whole duration 

of the class to keep a high level of participation and motivation in the group: 

specifically, the environment must be kept safe so as to drive the learners to open 

themselves up without enduring evaluations and value judgment; real and 

trustworthy relationships must be promoted and developed between the 

participants and the teachers/tutors; every person’s contribution must be valued, 

thus creating spaces devoted to the sharing of personal experiences and working 

life. As already said before, the key to a genuine involvement of the people, and to 

the fulfilling of training objectives, is the use of active and experiential methodology.  

It’s worth listing a few methodologies, other than role playing and focus group: Art 

therapy, dance therapy, mime, body and breathing activation. These methodologies 

are often used in some propaedeutic courses targeted to people with no basic 

competences at all and not yet completely integrated in their new cultural context 

(asylum seekers, victims of trafficking. etc.). The application of such approaches is a 

driver to the improvement of the pedagogic and didactic level and it brings people 

to better interact, understand and relate to new cultural models. These paths are 

articulated in a series of workshops, which are tailored with an experiential and 

practical vision, where these methodologies talk with each other and are integrated 

in a process that leads to empowerment and inclusion. During the pandemic, 

because of distance training, “multimedia” have undergone a great boost, in the 

form of production and use of videos, of web videos or videos made by the learners 

themselves. Obviously, multimedia can be used in every training path and they are 

particularly effective for determined “disadvantaged” targets. 

 

5. Verification of expectations and objectives, closing 

 

We could define this last part as the space where “strings are pulled”, where 

expectations gathered are looked at, where it is defined which ones were really 

dealt with. It’s the place where learners are given the chance to strengthen the mind 

maps that they built, and also to report, at a cognitive level, the knowledge for 

which they’ve used the more emotional channels. 

Closing is when they recognise which ones of the “teachings” to cherish for a future 

perspective, related to the context but not only. 

 

As mentioned before, classroom activities should be followed up by some “work 

experiences” which represent a further verification on the field. The chance to put in 

practice what is being studied is very attractive and effective to students.  
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The specific formula must be then adapted with the legislative instruments of the country 

where the training is held, but “Internships” are an effective way to deliver a training 

focused on learning. This training for disadvantaged people is organised to contextualise the 

know-how, knowledge and abilities, inside a real corporate context.  

This well-structured period of various months gives people the chance to measure oneself 

on individual skills and, not less important, to deal with the psychological and emotional 

aspects related to a specific role. 
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UNIT 3: RECYCLED FASHION 

 

Overall duration: 2 hours 

 

Introduction: The objective of this unit is to promote sustainable methods for the use of waste 

clothing as a resource, create knowledge about the negative environmental impact of the “fast 

fashion”, raise awareness about the importance of reusing clothes, contribute to the “slow 

fashion” instead to the “fast fashion”, develop sewing skills in the participants promoting their 

self-employment, generate sustainability to protect and care for the environment, create and 

transmit to our educators the ability to use these resources and generate an awareness of social 

responsibility in terms of environmentalism.  

 

Necessary materials: clothing (jeans, blouses, socks, skirts, etc.), sewing machines (optional), 

dressmaker's scissors, measuring tape, zipper, pin, threads and needles. 

 

Preparation for the workshop/recommendation for additional resources: In order to carry out 

the workshop, the teacher should address with the support of professionals or volunteers with 

experience the use of sewing machines and clothing. Patterns will be made in recycled paper 

and paperboard, so that the elaboration of the pieces are more uniform, and thus it is easier, 

more practical and comfortable to reproduce and prepare among the participants. 

LEARNING OUTCOMES 

Knowledge Skills Competences 

 

● Concepts, objectives, 

and characteristics 

of sustainability. 

 

● Basic knowledge of 

current trends on 

sustainability. 

 

● Types of materials 

and tools for fashion 

creation 

 

● Practical using of 

tools for fashion 

creation 

 

● Development of 

creativity through 

fashion design 

 

● How to encourage 

group participation 

for the development 

of social and 

environmental well-

being. 

● Deepening the 

development and 

progress that benefits the 

environmental and social 

well-being. 

 

● Give value and 

importance to recycling 

through techniques such 

as those used by 

upcycling. 
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● Definition of fast 

fashion, slow 

fashion, and the 

clothes cycle. 

 

● Basic knowledge 

about the 

contamination 

produced by the fast 

fashion industry. 

 

● Practical knowledge 

of working 

methodologies with 

recycled material, to 

reduce the 

environmental 

impact. 

 

● Basic knowledge 

about the growing 

philosophy of design 

and sustainable 

trends. 

 

 

● Identify what 

circumstances put 

resources at risk for 

future generations. 

 

● Awareness about 

social and 

environmental 

responsibility  

 

● Reflect on how to 

satisfy current needs 

without 

compromising the 

capacity of future 

generations. 

 

● Awareness about the 

contamination produced 

by the fast fashion 

industry, and ways of 

minimizing it. 

 

 

● Recognise the merit and 

value of caring for and 

conserving the 

environment, and 

promote it in our society. 

 

● Generate interest in 

clothing utilization 

techniques, encourage the 

sustainable use of 

resources, and give a 

second life to what we do 

not use. 

 

METHODOLOGIES 

 

 A theoretical lecture about sewing and the use of the materials will be carried out. 

 There will be a discussion group about the waste of clothes, fast fashion, and slow 

fashion developing skills such as communication and critical thinking. 

 Teamwork and individual work will be essential to create a bag or a stuffed animal to  

foster collaboration between trainers and students. 

 The cooperative learning methodology will be implemented, by working in groups and 

thus improve the attention, involvement and acquisition of knowledge by learners. 

 Cyclical learning techniques will be implemented to improve the ability to transfer 

knowledge to new situations. 
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ADDITIONAL INFORMATION FOR THE PREPARATION OF THE UNIT 

 

1. The necessary tools will be provided to the trainers, for the development of this unit, and its 

application in the work environment and in the activities that will be carried out.  

2. Design Thinking will be implemented to identify the individual problems of each student and 

generate creation and innovation in their educational experience. 

3. First, the guidelines for the development of the contemplated activities will be explained, 

and a schedule will be provided with the informative content, tools, and materials to be 

used. 

4. An introduction will be made on the importance of environmental sustainability practices, 

for a better use of waste, respecting the environment and our surroundings. Also, the basic 

use of a sewing machine and the main concepts will be explained. 

5. Teamwork will be encouraged through cooperative learning. 

6. They will be taught less complex machine and manual sewing techniques and how to make 

use of patterns to reproduce pieces. 

7. There can be an exhibition at the end of the course, for students to share their experiences 

and make their creations known. 

 

 

ACTIVITIES 

 

Activity 1: Theoretical knowledge 

Different sewing tools and types of fabrics (cotton, linen, silk…) are presented. The use of 

the sewing machine is explained, as well as how to change the thread and the needle, how 

to thread, and the main different parts of the sewing machine (bobbin, bobbin case, take-up 

lever, reverse level, foot pedal). The definition of patterns should also be explored and how 

to use them, as well as become familiar with different kinds of fabrics and basic skills about 

sewing without a machine.  

 

Activity 2: Open discussion  

Τhe concept of "fast fashion" will be presented and all the class together will discuss the 

pros and cons, and its consequences to our environment. In the biography there are some 

websites to support this activity. 
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Activity 3: Practical part  

The participants will be divided in two groups based on what they want to create: a bag or a 

stuffed animal. 

 Manufacture of bags. (Materials to use: jeans, skirts, scissors, pin, sewing machine, 

tape measure, and patterns on paper or paperboard). 

 Stuffed animals. (Materials to use: blouses, skirts, socks, scissors, sewing machine, 

measuring tape, patterns on paper or cardboard, pin, thread and needle. Filling: 

fabric or socks). 

 

                

Alternative activities for the practical part: 

 Make fabric headbands. (Materials to use: blouses, scissors, pin, thread, needle, 

tape measure). 

 Makeup bag. (Materials to use: jeans, skirts, scissors, sewing machine, tape 

measure, patterns on paper or paperboard, zipper, thread and needle). 
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Activity 4: Exhibition 

Finally, when everybody is done, each of the learners can present and explain their creation. The 

trainer will give more examples of fashion that can be created, and can encourage them to make 

an exhibition in the entity/neighbourhood to share their experiences and make their creations 

known. 

 

BIBLIOGRAPHY 

 

1. Stuffed products with a purpose: https://leatherheart.fun/ 

2. Sustainable fashion: https://ecoalf.com/es/  

3. Recycled fashion is responsible fashion: https://gabrielfariasiribarren.com/en/recycled-

fashion-is-responsible-fashion/ 

4. 8 methodologies that every 21st century teacher should know: 

https://www.realinfluencers.es/en/2019/05/09/8-21st-century-methodologies/  

5. Exclusive ecodesign: https://thecircularproject.com/  

6. Sewing for begginers: https://sewing.com/basic-sewing-skills/  

7. Slow fashion movement: https://www.thegoodtrade.com/features/what-is-slow-fashion  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://leatherheart.fun/
https://ecoalf.com/es/
https://gabrielfariasiribarren.com/en/recycled-fashion-is-responsible-fashion/
https://gabrielfariasiribarren.com/en/recycled-fashion-is-responsible-fashion/
https://www.realinfluencers.es/en/2019/05/09/8-21st-century-methodologies/
https://thecircularproject.com/
https://sewing.com/basic-sewing-skills/
https://www.thegoodtrade.com/features/what-is-slow-fashion
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UNIT 4: REUSING MATERIALS TO CREATE ARTS 

 

 

Overall duration: 1 hour and 45 min. (max 2 hours) 

 

 

Introduction: 

 
"As humans, our greatness does not lay in how we can renew the world, that is a myth of the 
atomic age, but in how we renew ourselves." Mahatma Gandhi 
 
Until the 17th century, art referred to any skill or mastery and was not differentiated from 
crafts or sciences. In modern usage after the 17th century, where aesthetic considerations are 
paramount, the fine arts are separated and distinguished from acquired skills in general. 
 
It is undeniable the fact that Art has a healing power, since it helps people to create a 
connection between their mind and body. Unlike exercise, which works your body, or 
meditation, which clears your mind, Art accesses both mind and body to promote and achieve 
healing. 
 
Art influences societies by changing beliefs and instilling values across space and time. Art is 
this form of communication which allows people from different cultures and different times to 
connect and interact via images, sounds and stories. 
 
“Using recycled materials gives individuals the opportunity to use their imagination in creating 
unique and original works of art. Plus, they learn the value and extra life that reusable 
materials possess. This lesson is particularly important for young people for helping to make 
our planet a cleaner and greener place. “ 
Art Teacher, NYC Public High School 
 
Glass bottles, plastic bags and other objects have become resources for sustainable art in the 
hands of some artists, and a way to highlight the destructive impact the waste has on the 
planet. The sustainable arts surprise people with their originality and offer uncountable 
possibilities of expression and expands our field of imagination. 
 
The urgent need of Recycling has spawned an artistic movement known as Recycled Art that is 

currently inspiring many artists around the world with its critical message about excessive 

consumption and pollution. This type of art aims to turn waste like paper, cardboard, wood, 

glass, plastic, metals, and rubber into artwork. The intentions go beyond conventional material 

recycling and creates a new conception of economic, cultural and social value of the original 

product. 
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Benefits of Reducing and Reusing:  

 Prevents pollution caused by reducing the need to harvest new raw materials.  

 Saves energy.  

 Reduces greenhouse gas emissions that contribute to global climate change.  

 Helps sustain the environment for future generations.  

 Saves money. 

 

A growing number of artists, also known as upcyclers, are committed to this type of sustainable 

art, of whom the following stand out: 

 

Gerhard Bär: this German designer has been creating art and everyday objects from plastic 

rubbish for more than 20 years. His work brings together aesthetics, ecology and social 

responsibility. 

 

Martha Haversham: a multidisciplinary artist from London focused on creating images and 

collages from waste related to women's fashion. 

 

Michelle Reader: this English artist makes sculptures with mechanical elements recycled from 

toys and watches she collects from landfills, roadsides and second-hand shops. 

 

Wim Delvoye: a Belgian conceptual artist who works with used tyres. Without modifying the 

wheel's structure he sculpts figures inspired by nature such as flowers and plants. 

 

Yuken Teruya: an artist with a Japanese background who bases his work on the use of 

materials such as toilet paper rolls, paper bags and butterfly chrysalises, often to reflect life in 

Okinawa, his birthplace. 
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Necessary materials: 

 

Different sizes of jars, colourful markers, pencils, scissors, pieces of yarn, pieces of fabric, 

multicoloured buttons, glue, Scotch tape 

 

 

Preparation for the workshop/recommendation for additional resources: 

 

Check the definition of art at the Oxford Dictionary: 

Art involves the creation of visual, auditory or performing arts, which express the creator's 

imagination, conceptual ideas, or technical skill, intended to be appreciated primarily for their 

beauty or emotional power. 

 

Prepare the introduction to the topic and the following videos: 

 https://www.youtube.com/watch?v=s4LZwCDaoQM 

 https://www.youtube.com/watch?v=ap9NFCiz4HI 

 Social plastics | Gerhard Bär | TEDxBonn - YouTube 

 Gerhard 'Woody' Bär Social Plastics - YouTube 

 Michelle Reader Studio Tour January 2021 - YouTube 

 Little Creatives Artist Michelle Reader - YouTube 

 26. Martha Haversham | Smallditch - YouTube 

 Trash Menagerie - Art from Recycled Material - YouTube 

 Recycled/junk/found object art fairy mix media collage - YouTube 

 

LEARNING OUTCOMES 

Knowledge Skills Competences 

● Learn about environmental 

education; 

 

● Learn about the recycled 

art; 

 

● Learn about cultural 

diversity.  

 

● Able to analyse the 

benefits of environmental 

education; 

 

● Improved intercultural 

competences; 

 

● Able to create art 

through recycled 

materials 

 

● Able to care for the 

environment. 

● Understand ecological 

relationships;  

 

● Value diversity and 

culture; 

 

● Knows to reflect on own 

behaviour towards 

others and the 

environment; 

 

● Individual responsibility 

and sense of initiative. 

 

 

 

https://www.youtube.com/watch?v=s4LZwCDaoQM
https://www.youtube.com/watch?v=ap9NFCiz4HI
https://www.youtube.com/watch?v=b_-Rs1q7PbQ
https://www.youtube.com/watch?v=OskIJe_FWMQ
https://www.youtube.com/watch?v=MYniEdUpos4
https://www.youtube.com/watch?v=fwbtPgD6QS0
https://www.youtube.com/watch?v=sXksMwwINvk
https://www.youtube.com/watch?v=RNwWN7ESnEc
https://www.youtube.com/watch?v=XkrPaUHGsZM
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METHODOLOGIES 

 

 
 Art techniques 
 Experiential Learning 
 Group discussion 
 Environmental awareness 

 

 
ADDITIONAL INFORMATION FOR THE PREPARATION OF THE UNIT 

 

 
STRUCTURE OF THE LESSON PLAN: 
 
Introduction to the topic (15’) 
Activity description and implementation (60’) 
Group discussion (15’) 
Evaluation (15’) 
 

 
ACTIVITIES 

 

 

Step 1:  

The especially important moment in the workshop is the beginning. And to invite the 

participants to sit in the circle is a possibility to provide elements as equality, safe, 

supportive and dialogue space. You can introduce yourself and explain what will happen 

during the workshop. Ask the people for the names and for the names they liked to be 

called. Ask how they are feeling with a number from 1 to 10 (1 being low and 10 being 

fantastic). It is good that the trainer starts first. 

After that you can ask the participants of their opinions and views - what does it mean 

Recycling, what does it mean Recycling Art, what does it mean Reusing Μaterials. Invite 

participants to write their comments on small pieces of papers. After that, put the pieces 

on the wall, where all participants can see and start with reading the answers of the 

participants and give the official explanation. You should be prepared for questions. 

 

An introduction to the Recycled Art and the importance of Environmental Εducation 

should be made, for participants to be engaged in the subject and the exercise. The 

trainers will show the following video:  

 

 What happenσ to your recycling after it is collected? 

https://www.youtube.com/watch?v=s4LZwCDaoQM 

 

 

https://www.youtube.com/watch?v=s4LZwCDaoQM
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 Artists give recycled materials new life:  

https://www.youtube.com/watch?v=Z00ueyKe9SU 

https://www.youtube.com/watch?v=ap9NFCiz4HI     

https://www.youtube.com/watch?v=9tfKFYmIJ-o 

https://www.bing.com/videos/search?q=multifaceted+purposes+of+reusing+materials+in+the

+arts&&view=detail&mid=5F6267DD22F5F971A1C05F6267DD22F5F971A1C0&&FORM=VRDG

AR&ru=%2Fvideos%2Fsearch%3Fq%3Dmultifaceted%2Bpurposes%2Bof%2Breusing%2Bmateri

als%2Bin%2Bthe%2Barts%26FORM%3DHDRSC3 

 

Step 2:  

Now, the participants are being given different kinds of materials.  

 

Step 3:  

The instructions are: Participants should think how to make a vase with these materials. 

They can take a couple of minutes to think. 

 

Step 4:  

Now, the participants are asked to create their vases. 

 

Step 5:  

At this point and after everyone has finished, participants are invited to write a short 

presentation of the vase and to be encouraged to speak in the first person (Hello, I am 

colourful, smart, funny, strange…I am always here…I am calm…, I like….; I have a dream 

to….; I can do…).  

 

Step 6:  

All participants are invited to talk about what they did and to present their vase (The Vase 

represents yourself!). 

 

Step 7:  
 After the presentations, the whole group discuss: 
 How did they feel?  
 Do they believe that by doing these vases, was it better for the other participants in 

the group to understand who they were and how this can help to think a little bit more 
about the environment? 

 Did this exercise provoke any emotions? If yes, which ones? 
 
Evaluation: 
 How did you find this activity? 
 Which were its strengths? Which were its weaknesses? 
 Is there something you would alter in this Module and its activities? 
 Is there something that made it difficult for you to cope with? 

 

 

 

https://www.youtube.com/watch?v=Z00ueyKe9SU
https://www.youtube.com/watch?v=ap9NFCiz4HI
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BIBLIOGRAPHY 

 

 

https://de.wikipedia.org/wiki/Recycling 

https://study.com/academy/lesson/recycled-art-history-materials.html 

https://www.factretriever.com/recycling-facts 

https://www.everythingbagsinc.com/blog/fun-facts-about-recycling/ 

https://www.materialsforthearts.org/creative-reuse-

2/https://www.epa.gov/recycle/reducing-and-reusing-basics#benefit 

 

                                            

 

 

 

  

https://de.wikipedia.org/wiki/Recycling
https://study.com/academy/lesson/recycled-art-history-materials.html
https://www.factretriever.com/recycling-facts
https://www.everythingbagsinc.com/blog/fun-facts-about-recycling/
https://www.materialsforthearts.org/creative-reuse-2/https:/www.epa.gov/recycle/reducing-and-reusing-basics#benefits
https://www.materialsforthearts.org/creative-reuse-2/https:/www.epa.gov/recycle/reducing-and-reusing-basics#benefits
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UNIT 5: CIRCULAR ECONOMY MODEL ON REDUCING THE AMOUNT OF WASTE THROUGH 

SKILLS DEVELOPMENT FOR RECYCLED ART 

 

Overall duration: 3 hours  

 

Introduction: 

The circular economy is a model of production and consumption that minimises waste. The 

concept of circular economy is built in contrast to the traditional linear model ("take - 

produce - throw away"), in which raw materials are used, things are created from them, 

they are consumed and the remains are discarded.  

The circular economy is a model aimed at extending the life cycle of products. In practice, 

this means sharing, borrowing, reusing, repairing and recycling existing materials and 

products for as long as possible. When a product reaches the end of its life, the materials of 

which it is composed continue to be used in a different way. This is done again and again 

and thus minimises waste disposal.  

The transition to a circular economy reduces environmental pollution by alleviating raw 

material problems and boosting innovation and competitiveness. Consumers also have 

access to more sustainable and economical products. The transition to a stronger circular 

economy helps protect the environment, increases security of supply of raw materials, 

supports competition, development and growth, and creates jobs. 

https://www.europarl.europa.eu/doceo/document/TA-9-2021-0040_BG.html  

Recycling is not only separating and sorting garbage, but also a functional change of objects 

that we no longer need, when something old and discarded is made into something new 

and interesting. The art of recycling is a provocative artistic subgenre in which famous 

artists express themselves, but also ordinary people who, with a little imagination and 

material from old, useless and discarded objects, do something completely new and useful. 

http://zelenibelejki.blogspot.com/ 

 

 

Necessary materials: 

Waste (from the hotel business): furniture, bottles (glass and plastic), 3 liter tubes of 

chemical products (liquid soap, dishwasher detergent), straws, corrugated cardboard, worn 

tablecloths, sheets, pillowcases, pillows. unnecessary candlesticks, pieces of broken plates 

and cups, etc., scissors, glue, twine, sisal, beads, buttons. 

https://www.europarl.europa.eu/doceo/document/TA-9-2021-0040_BG.html
http://zelenibelejki.blogspot.com/


 

 

31 

 

Preparation for the workshop/recommendation for additional resources: 

https://www.europarl.europa.eu/RegData/etudes/BRIE/2019/640158/EPRS_BRI(2019)6401

58_EN.pdf  

https://www.carritech.com/news/repair-products-environment/ 

 

LEARNING OUTCOMES 

Knowledge Skills Competences 

 

● For the model of the 

circular economy and 

recycled art, as 

approaches to extend 

the life cycle of 

products, in view of the 

sustainable 

development of the 

community. 

 

 

● To solve important 

environmental problems 

by applying the 

principles of the circular 

economy and the forms 

of recycled art.  

 

● To establish and set 

priorities and reduce the 

main factors that 

negatively affect the 

environment; 

 

● For the care for 

environmental 

protection, through the 

model of the circular 

economy;  

 

● For responsible behavior 

and taking actions that 

are beneficial for the 

sustainable development 

of the community and its 

environment;  

 

● For environmental 

activism through recycled 

art forms. 

 

 

METHODOLOGIES 

 

 Mini lecture; 

 Research of reality;  

 Discussion, discussion;  

 Problem situation;  

 Creative tasks. 

 

 

 

https://www.europarl.europa.eu/RegData/etudes/BRIE/2019/640158/EPRS_BRI(2019)640158_EN.pdf
https://www.europarl.europa.eu/RegData/etudes/BRIE/2019/640158/EPRS_BRI(2019)640158_EN.pdf
https://www.carritech.com/news/repair-products-environment/
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ADDITIONAL INFORMATION FOR THE PREPARATION OF THE UNIT 

 

STRUCTURE OF THE LESSON PLAN: 

1. What is the function of art for the circular economy?  

2. What is the relationship between green design skills and ideas and ecology such as 

science, politics and everyday life?  

3. How to use recycled art? 

ACTIVITIES 

 

Activity 1: Mini-lecture "Function of art for the establishment of the circular economy". 

Objective: To identify the relationship between the possibilities of art and the application of 

the circular economy model as an alternative for sustainable community development.  

Art is a human activity performed through various forms and associated with artistic 

manifestations. Art drives the processes of perception, sensitivity, knowledge, expression 

and creation. It has the power to raise awareness and provide an aesthetic experience by 

conveying emotions or ideals. Art arises from the need to observe our surroundings, 

recognising its shapes, lights and colors, harmony and imbalance. It can spread and question 

the way of life, to form a new consciousness by realising, warning and generating thoughts 

about the world. That is why the question of the potential of art is relevant in the context of 

the circular economy. One possible answer arises from identifying the link between art and 

the environment, in which art plays the role of community action and provides a resource 

for change in behavior at the community level for a clean environment (environmental 

activism). 

Artistic events related to the goals of the circular economy and the opportunities for 

environmental activism are challenges for citizens of all cultures. It is in the products of 

recycled art that the broken connection of society with nature is revealed. When the public 

is confronted with unpleasant information, often difficult to digest (such as climate change 

due to environmental pollution), but turned into an aesthetic experience through recycled 

art, its awareness goes beyond justification, as the urgency of action is obvious and causes a 

stimulating behaviour of citizens towards eco-entrepreneurship. Cultural and social change 

must come hand in hand. To heal our relationship with the environment and build forms of 

awareness, any passion and creativity we can produce is welcome. Artists, economic actors 

and each of us must participate in this change. Each expression of recycling art is a step and 

a potential inspiration for a dialogue that is able to change people's thinking in the direction 

of the circular economy model, compared to the traditional linear model of consumption 

"take - produce - throw away". 
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Activity 2: Exercise "Associative cloud"  

Topic: Sources of waste in the local supermarket (paper, plastic, glass, metal, organic 

waste). 

Objective: To highlight the relationship between the application of the circular economy 

model and ecology as a science, policy and community life. 

Instruction: Identify and list the sources of waste in the supermarket from which you shop 

every day!  

Discussion on the following issues:  

 What packaging is most common in supermarkets?  

 What are the advantages and disadvantages of different packaging materials?  

 Which packaging materials can be reused?  

 What changes would you propose in your community so that the policy of “waste 

generation and management” becomes “pollution prevention and waste 

reduction”? 

Summary: What is the relationship between the circular economy model, skills for recycled 

art and ecology such as science, politics and everyday life.  

The constant increase of the population and the use of goods for consumption leads to 

excessive consumption of natural resources. Each type of production draws on existing 

stocks, and their consumption has an impact on the environment.  

The most obvious impact on the environment is that the use of resources ultimately 

generates waste. Remember - the negative impact of household and industrial waste can 

not but affect the quality of life in today's world. Economic progress is inevitably linked to 

waste generation. The waste hierarchy is generally the best option for the environment in 

waste legislation and policy. It describes the preferred sequence of waste operations and 

activities, applying as a guiding principle the following waste hierarchy:  

 prevention of waste generation;  

 recovery of waste through recycling, reuse and/or recovery of secondary raw 

materials and energy;  

 Disposal by landfilling or incineration of those wastes that cannot be prevented 

and/or recovered.  

When applying this waste hierarchy, measures are taken to promote the options that 

provide the most favourable results for the environment as a whole. From this perspective, 

solid and hazardous waste are potential resources that can be recycled, reused or reduced.  

Conclusion: Recycled art is an example of a direct link between the application of the 

circular economy model and ecology such as science, politics and everyday life. 
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Activity 3. Problem-solving (simulation game): "Reuse of hotel business waste through 

recycled art skills"  

Objective: Training of practical actions to reduce the amount of waste by developing skills 

for recycled art.  

Script: You are all part of the staff of a hotel chain. Your employer has invited you to a work 

meeting. They inform you that the hotel where you work faces a serious problem related to 

the huge amount of waste it generates each month. The representatives of the local  

Department of Waste Management have issued a prescription to your site to introduce the 

model of circular economy through the development of staff skills for recycled art. Your 

employer sets you the task of selecting from all the hotel waste those that could be reused 

and prolonging the life cycle of these products through recycled art forms.  

Instruction: To extend the life cycle of certain products (part of the restaurant waste) use 

the following steps to design your ideas for reuse and turn them into recycled art products: 

1. Examine the waste.  

2. Use the brainstorming method to clarify your ideas for reusing selected products.  

3. Decide which ideas to develop.  

4. Make a prototype of the conceptual products.  

5. Seek feedback from people in the community and, if possible, apply your recycled art 

skills to the selected waste.  

 

Sample project ideas: 
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https://www.wearedonation.com/do-actions/fix-it/ 

https://www.eco-business.com/opinion/repair-cafes-are-about-fixing-things-including-

economy/  

https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8

%D1%8F-%D0%BE%D1%82-

%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D

0%B8-

%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%

D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-

%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D

0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/ 

 

 

 

  

https://www.wearedonation.com/do-actions/fix-it/
https://www.eco-business.com/opinion/repair-cafes-are-about-fixing-things-including-economy/
https://www.eco-business.com/opinion/repair-cafes-are-about-fixing-things-including-economy/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
https://recikliranimateriali123.alle.bg/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D1%80%D0%B5%D1%86%D0%B8%D0%BA%D0%BB%D0%B8%D1%80%D0%B0%D0%BD%D0%B8-%D0%BC%D0%B0%D1%82%D0%B5%D1%80%D0%B8%D0%B0%D0%BB%D0%B8/%D0%B8%D0%B7%D0%B4%D0%B5%D0%BB%D0%B8%D1%8F-%D0%BE%D1%82-%D0%BF%D0%BB%D0%B0%D1%81%D1%82%D0%BC%D0%B0%D1%81%D0%BE%D0%B2%D0%B8-%D0%B1%D1%83%D1%82%D0%B8%D0%BB%D0%BA%D0%B8/
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UNIT 6: ASSESSMENT AND CPD CERTIFICATION 

 

 
Introduction: 
 
The aim of this unit is to give useful information to adult learner trainers about what the 
CPD accreditation is, its usefulness and how to apply for it for their courses and future 
training. Additionally other ways of assessment with the students and resources are 
mentioned in the activities. 
 
CPD stands for Continuing Professional Development and is the term used to describe the 
learning activities professionals engage in to develop and enhance their abilities. A CPD 
certificate is typically obtained from training (courses, workshops, seminars...) which is 
considered formal learning and has been CPD accredited to conform to industry guidelines 
and standards. A CPD certificate is important as it helps a professional body ensure that an 
individual has completed an appropriate level of further learning, and they are improving 
their capabilities in a structured, practical and relevant way for their role and industry. 
 
The CPD Certification Service was established in 1996 as the leading independent CPD 
accreditation institution operating across industry sectors to complement the Continuing 
Professional Development policies of professional institutes and academic bodies. The CPD 
Certification Service provides support, advice and recognised independent CPD 
accreditation compatible with global CPD principles. 
 
CPD enables learning to become conscious and proactive, rather than passive and reactive. 
CPD is the holistic commitment of professionals towards the enhancement of personal skills 
and proficiency throughout their careers. It can combine different methodologies to 
learning, such as training workshops, conferences and events, e-learning programs, best 
practice techniques and ideas sharing, all focused for an individual to improve and have 
effective professional development. 
 

 
Necessary materials: 
 
For CPD application: Internet and a computer/laptop 
For activities: Post-its, pens, color cards, wifi and mobile phones for Kahoot (optional). 
 

LEARNING OUTCOMES 

Knowledge Skills Competences 

 

● How you need to apply 

to become a CPD 

accreditation. 

 

● What the CPD is and 

want learning activities 

it can accredit. 

 

 
 

● Research: to understand 
the various types of 
CPD. 
 

 

● Acknowledge the benefits 

of a CPD. 

 

● How to assess a training/ 

activities in group or 

individually. 
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● Why you should 

accredit your training 

and events. 

 
● Preparation: to 

complete the needed 
documents and 
requirements to 
become a CPD 
accredited body before 
applying. 
 
 

 

 
METHODOLOGY AND INDICATIONS  

 

 
Steps to become a CPD provider: 
 

1. Apply for CPD accreditation: using a form provided in the official website of CPD 
(https://cpduk.co.uk/become-cpd-accredited) called “Become CPD”, and providing 
some brief information about your organisation, training and events. 
 

2. Become a member of CPD providers: The CPD team will contact you to discuss your 
CPD, to explain the features of CPD membership and the benefits of becoming a 
CPD provider. Member organisations are advised and encouraged to submit their 
training courses and events material for formal review and impartial CPD 
accreditation by a team of experienced CPD Assessors. 
 

3. Submit your learning for CPD certification: once you are an accredited CPD provider 
you can submit your courses and events directly to the CPD Assessments team for 
review and approval. Accredited CPD training means the learning activity has 
reached the required Continuing Professional Development standards and 
benchmarks. The learning value has been scrutinised to ensure integrity and quality. 
The CPD Certification Service provides recognised independent CPD accreditation 
compatible with global CPD requirements. 

 
More information in: https://cpduk.co.uk/become-accredited  

 
Types of CPD learning vary significantly and include a wide range of different learning 
methods. From formal training to self-directed study, different types of CPD are available for 
effective Continuing Professional Development: 
 

 Structured CPD / Active Learning: involves interactive and participation-based study 
(attending training courses, workshops, seminars, conferences, etc). 

 Reflective CPD / Passive Learning: involves no participant-based interaction (reading 
relevant news articles, podcasts & case studies and industry updates, etc.). 

 Self-Directed CPD / Unstructured Learning: involves all unaccompanied CPD 
activities (reading of documents, articles and publications, etc.). 

 
 

https://cpduk.co.uk/become-cpd-accredited
https://cpduk.co.uk/become-accredited
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Once a training course or event has been completed, the CPD provider will provide the 
attendees with a CPD Certificate of attendance. The certificate should display the name of 
the attendee, title of the training completed, name of the CPD provider organisation, date, 
and the number of CPD hours as to how long the activity has taken to complete. The 
individual can add their CPD Certificate of attendance to their personal record to show the 
further learning they have achieved. 
 
Continuing Professional Development (CPD) is widely recognised as an essential 
enhancement of professional skills and standards of individuals and their associated 
industries. When a professional has completed either a training course, webinar, 
educational event or other formal of learning, a CPD certificate of attendance provides 
confirmation that the training has been completed by an individual as part of their 
Continuing Professional Development requirements at their professional body or 
association. 

 
 

 
ACTIVITIES 

 

 
1. A lecture to raise awareness of what the CPD is, the usefulness for CPD accreditation 

for students in their training paths and how to apply or participate in a CPD training. 
Here you can find some CPD courses and search by type/sector: 
https://cpduk.co.uk/courses  

 
2. Other examples and tools of formal and informal assessment with students: 

 

Depending on the target group and methodology used the assessment can be: 

 

 Individual assessment 

 Group/peer assessment 

 Self-assessment 

 

Here are some examples of informal assessment in group/pairs that can be used with 

adult disadvantage learners:  

 

Pair share: At the end of a unit  learners share with their partner: 

 

 Three new things they have learnt 

 What they found easy 

 What they found difficult 

 Something they would like to learn in the future. 

Traffic lights: Give learners red, yellow and green cards (or they can make these 
themselves at home). At different points during the lesson, ask them to choose a card 
and put it on their desk to show how much they understand (red = don’t understand, 
yellow = partly understand, green = totally understand). 

 

https://cpduk.co.uk/courses


 

 

40 

 
Post-its :  Use post-it notes to evaluate learning. Give to groups, pairs or individuals and 

ask them to answer questions. For example: 

 

 What have I learnt? 

 What have I found easy? 

 What have I found difficult? 

 What do I want to know now? 

 

Here there are some other different examples of assessments to be used face-to-face 

or on-line: 

 

https://blog.futurefocusedlearning.net/15-assessment-activities-fast-formative  

 

https://aliceinmethodologyland.com/2021/07/28/30-esl-formative-assessment-

activities-distance-learning-face-to-face/ 

 

Useful tools: 

 

 Google Forms: with this tool you can design easy on-line questionnaires for the 

students to fill and send to the trainer. 

 Kahoot: with this tool you can design quizzes for the students to participate in 

groups in a fun way of competition (mobiles are needed). https://kahoot.com/  
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