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ATP School Judgements: Sept 2023 

Leadership and Management 2 

Quality of Education 2 

Personal Development 2 

Behaviour and Attitudes 2 

Early years  2 

Overall Effectiveness 2 

Previous Inspection Judgements: June 2019 

The effectiveness of Leadership and 

Management 
4 

The Quality of teaching, Learning and 
Assessment 

4 

Personal Development, Behaviour and 

Welfare 
4 

Outcomes for Pupils 4 

Early years education 3 

Overall Effectiveness 4 

Summary of Outcomes since last inspection 

Key Stage 2 – Meeting/Exceeding 2019 2021 2022 2023 

Reading 3 4 4 2 

Writing 3 4 4 2 

Maths 3 4 4 2 

Combined (RWM) 4 4 4 2 

Key Stage 1– Meeting/Exceeding 2019 2021 2022 2023 

Reading 3 4 3 2 

Writing 3 4 3 2 

Maths 3 4 3 2 

Phonics 3 2 2 2 

Early Years– Meeting/Exceeding 2019 2021 2022 2023 

Good Level of Development 3 3 3 2 



 
 

Context 

 

• Alder Tree Primary Academy is a large, under-subscribed primary school with a PAN of 60 in each year group, and 26 in its Nursery Provision.   

• The proportion of students from disadvantaged backgrounds is significantly above the national average (40.3% vs 29% nationally).  The school location 

deprivation indicator was in quintile 4 (more deprived) of all schools.  The pupil base is in quintile 5 (most deprived) of all schools in terms of deprivation. 

• Attainment on entry is significantly below the national average.  Children typically enter EYFS with below average language, communication, and 

personal development skills.  

•  The proportion of students requiring additional SEND support is above the national average (20% vs 13%).  Conversely, the proportion of students 

supported by an EHCP is below the national average (0% vs 4.3%) 

• In December 2020, the school converted to an academy having been subject to an academy order after a Section 5 Inspection judged the predecessor 

school (Mill Field Primary School) as inadequate. The school was subsequently sponsored by the White Rose Academies Trust on 1st December 2020. 

• The AFIs from this inspection in June 2019 were: 

- Urgently improve the quality of teaching, learning and assessment, across key stages1 and 2, in addition to the early years, so that all pupils, 
particularly disadvantaged pupils and pupils with SEND, make at least good progress.  

- Improve the quality of leadership and governance swiftly. 

- Improve the quality of pupils’ personal development, behaviour and welfare. 

• Outcomes historically have been significantly below national.  However, in 2023 the outcomes for EYFS, KS1and KS2 have significantly closed the gap, in 

some areas they have exceeded national.  (Seen at the end of this SEF) 

• The Trust appointed a new Principal who took up post on 4th January 2021. 

• The Trust formed a completely new local governing body (Local Accountability Board) in the spring of 2021. 

• The Principal has led a whole school restructure due to a significant financial deficit where 7 teachers and 5 support staff were made redundant, this was 

completed in July 2021. 

• As a result of this, staffing structures have changed across the whole school.   

• There is a completely new SLT and SENDCo. 

• The school rebranded in September 2021, a name change, new logos and a new uniform. All children were provided new uniform.  

• School has recently received the accreditation of being a ‘High Performing Learner School’.  This is through working alongside Professor Deborah Eyre and 

the High Performance Learning (HPL) ethos.  

Add hyperlink here – latest set of dashboards 

 

 

 

 

 

 

The EYFS is good because: 

2 
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• EYFS is led by a highly inspirational leader and practitioner, who leads by example to ensure the very best practice is consistently applied across the unit.  

This has been evident in the year-on-year increase of GLD’s. 

• Strong EYFS teachers effectively develop a nurturing and stimulating environment which engages and motivates children to be highly inquisitive and 

effective learners.  

• All staff promote being kind as soon as children start school – and children quickly rise to this expectation.  

• Children in the Nursery quickly learn to follow clear routines.  

• Behaviour in the EYFS is excellent, with children displaying outstanding attitudes towards learning. Children routinely make choices and decisions 
because the EYFS provision empowers them to be active and inquisitive learners. 

• The transition to KS1 is smooth because of the excellent behaviour, emotional and social skills the children develop in the EYFS.  

• Personal, Social and Emotional development is highly valued, and children are well supported to make rapid progress. 

• Children make excellent progress from their starting points due to carefully planned ‘in the moment’ teaching sequences. Children are given many 

opportunities to experience their curriculum firsthand. 

• Leaders and practitioners quickly identify potential gaps in learning and effectively plan to meet the needs of individual children. 

• Practitioners promote a love of learning and curiosity through effective use of enquiry-based learning. 

• A love of reading is developed through the use of high-quality texts.  Staff read to the children in a way that excites and engages them, introducing new 

ideas, concepts and vocabulary.  

• Phonics teaching in the EYFS is systematic and ensures that children learn to read words and simple sentences accurately.  It ensures that children’s early 
reading and writing skills are very well developed.  

• The classroom and outdoor area are enabling environments, providing multi-faceted and open-ended challenges. 

• The learning environment follows a ‘curiosity approach’ meaning children have opportunities to shape their own learning. 

• The outdoor area has been redeveloped to ensure it provides an equally challenging and engaging learning space as the indoor space. 

• Children are given opportunities to learn in a variety of ways, including weekly Forest School sessions with a trained Forest School teacher. 

• Families are an integral part of EYFS with parents and grandparents invited in regularly for stay and play sessions, phonics sessions and storytelling events.  

 

Further action required / taken: 

• That all children demonstrate being deeply engaged and are able to sustain high levels of concentration. 

• To ensure that a well mapped curriculum clearly impacts on what children know and can do. 

• Work in partnership with parents to support teaching and learning for all pupils. 

• Develop strategies to support children who are New to English. 

• Provide ongoing CPD to ensure all staff are consistently good. 
 

 

 

 

 

 

The Quality of Education is good because:  2 



 
 

        

• Leaders have constructed a knowledge rich curriculum which meets the needs of every pupil, including the most disadvantaged, and one which 

ensures they become model citizens of the future.  

• We use a topic- based approach which uses cross curricular links and enables us to teach discrete lessons in National Curriculum subjects. Key 
knowledge, skills and vocabulary are developed across all subjects and a clear progression map is in place for every subject domain.  We take 

advantage of our local environment and surroundings and offer 3 residential experiences to expand horizons.  

• We have identified the most significant barriers to learning that our children face (lack of aspirations, limited vocabulary, very few experiences) and 

we have designed our curriculum, through the use of the Pupil premium funding to support, so that every subject and topic unit we teach helps 
children to overcome these barriers.  

• We provide children with their statutory entitlement to the full national curriculum, however we go beyond these expectations.  We have ensured it is 

broad with a range of engaging experiences to reinforce key concepts in every subject.  It is balanced so that children get a full, rich and diverse 

curriculum that reflects the community in which we belong. Children are provided with opportunities to revisit their prior learning through regular 
retrieval to ensure key knowledge and concepts are embedded in the long-term memory.  

• Expectations are high with clear end points identified for each topic and year group. 

• Teachers are good at adapting their teaching and being responsive to every child’s needs using a range of teaching techniques such as 

questioning, scaffolding and modelling.  

• Subject leaders have used CPD time over the year to work through content, progression, and key concepts in their subject.  

• We understand learning to be a change in the long-term memory. We know that we need to teach children a new concept and then repeat, 

practice, and retrieve it regularly for it to be retained in the long term.  

• Pupils are challenged well by matching the aims and expectations set out in the curriculum maps.  Teachers adapt their teaching in response to the 
children’s abilities and needs. The learning is scaffolded to enable every pupil to achieve the intended learning target. 

• Getting children reading as quickly as possible is our top priority.  Our Literacy leader has developed a rigorous and sequential approach to reading 

with the aim of developing automaticity in phonics, fluency and comprehension. 

• Reading and phonics assessments are carried out regularly so that children who are at risk of falling behind are identified quickly.  These children are 

supported with swift interventions whilst maintaining a fidelity to our phonics scheme – Read, Write Inc. 

• Reading has been a big curriculum focus with a clear and consistent Literacy teaching cycle being implemented across the school.  This structured 
approach has been very successful in KS1 where we have seen a 14% increase in ARE and a 5% increase in greater depth when compared to last 

year.  In addition, we have focused on improving classroom book areas, improving the library and installing a reading caravan.  We have provided 

more opportunities when children can read for pleasure and provided CPD from a well-known storyteller.  Children are excited by the new book 
areas and now choose to read rather than being instructed to. 

• The Literacy leader conducted a full audit of all Quality Texts that are used for teaching English, ensuring these texts are ambitious and challenging 

for every year group. 

• The quality of teaching across the school is good.  Thorough monitoring has produced a range of evidence including lesson observations, pupil 

voice, scrutiny of work and data analysis. We currently have 3 ECTs in school. 

• As a consequence of good teaching, children learn well and make good progress – as seen in recent 2023 results in EYFS and KS1. 

• SLT are relentless in the pursuit of consistently good teaching and learning.  Where findings have not been as expected in our monitoring and self-

evaluation process, this has resulted in a personalised action plan and close monitoring, mentoring and coaching in order for this to improve as 
rapidly as possible.  

• Provision for pupils identified as having a special educational need is a growing strength of school.   Children with SEND make similar progress to 

other pupils.  

• Every teacher understands their responsibility to provide high quality first teaching to children identified as SEND.  Through effective scaffolding we 

ensure that all students are able to access the full curriculum. 



 
 

• The academy uses the Graduated Response to SEND provision effectively as such scaffolded quality-first teaching is the first response to meeting the 
needs of pupils with SEND. 

• SEND children benefit from a good partnership between school, parents, health and education professionals. 

• Formative assessment is used well in most classes to check understanding and inform the next teaching steps.  Summative assessment is 

proportionate and only completed if it makes a positive impact on children’s progress.   

• Teachers use a range of checking and questioning strategies which ensure no opt out and the understanding of learning can be evaluated for the 

whole class.  An example of these are Hinge questions which are precisely planned half way through a topic. 

• Our recently introduced summative assessment system is resulting in highlighting areas for concern, providing teachers with gap analysis and 
providing interventions to effectively plan the next steps in learning.  

• Leaders are very conscious not to over burden teachers and changes have been made to the way we record and undertake assessments. 

• Data is used in pupil progress meetings to identify progress made, children who need additional support or intervention and how this can be 

achieved to support all pupils.  

• Assessment data is rigorously checked for accuracy both internally and externally with a group of local schools.  Moderation is undertaken every 

term within the school to ensure children’s learning is being assessed accurately and consistently. 

• Communication with parents is a key priority.  Annual written report, updates and meetings with teachers ensure parents know what their child can 
do and where they need to go next in their learning.  

 

Further action required: 

 

• Teachers check pupils’ understanding systematically, identify misconceptions accurately and provide clear, direct feedback. 
• Curriculum implementation to be driven by subject leaders. 

• As a result of our well planned and sequenced curriculum the majority of pupils will achieve ARE and secure good progress.  

• Teachers work collaboratively and observe each other to ensure best practice is shared and teachers learn from each other.  
 

 

 

 

 

 

 

 

 

 

Behaviour and Attitudes are good because: 

 2 



 
 

• School has high expectations of behaviour and conduct – outlined in our policy. These expectations are rigorously and consistently applied. 

• As a result, pupils show high levels of positive behaviour and engagement in and out of lessons. 

• Staff have received regular training (once per half-term) around values, behaviour development theories, and practice. This has been welcomed 
by all staff and has seen a shift in mindset around vulnerable learners who have SEMH needs. 

• Staff have access to weekly behaviour clinics led by members of SLT. 

• Low level disruption is rare, but when it does occur it is swiftly dealt with by teachers who are supported well by leaders to manage challenging 

children. 

• Expectations, motivation and resilience of learners are high throughout school.  This is implemented through High performance Learning.  

• Observations identify good behaviour for learning in all classrooms.  Children are able to describe their learning values, attitudes and attributes using 

our HPL animals. Children can articulate ‘I am a Persevering Penguin because I am tackling a problem’. 

• The growth mindset values, attitudes and attributes are modelled by all staff and is a key feature across school.  

• The children are ambassadors for their school, they model the values and rules well and know that these are central to our school and community. 
Pupils know and follow the 3 rules – Be ready, Be safe, Be respectful.  

• A consistent whole school approach to behaviour ensures that all children know their boundaries and the implications if they choose to break the 

school rules.  We celebrate good behaviour through fortnightly behaviour assemblies, stamp charts which result in exchanging stamps for a reward 

from our reward shop, phone calls home and post-cards to celebrate fantastic effort during the school day. Data shows that the number of 
negative behaviour incidents has decreased by 87% since a consistent approach. 

• Pupils who break the school rules are supported to reflect on their behaviour and consider how to change their actions in the future.  There is a clear 

focus on providing pupils with the language, skills and knowledge to help them to make better choices through Emotion coaching and restorative 

conversations. Emotion coaching is being embedded through the whole school. 

• Many pupils choose to take on additional responsibilities across school such as – school council representatives, playground leaders, reading 
buddies, TTRS coaches, lunch leaders anti-bullying ambassadors and members of our Eco group- Planet Power. This has been hugely successful 

despite its infancy.  

• Throughout the school, from the earliest age, pupils are very proud of their work and of being part of the school.  They develop a real love for 

learning and a great enthusiasm for improving their work and finding things out for themselves in the enquiry areas.  

• Moving around school is good.  Routines are established from day one in EYFS and then high expectations are set and consistently applied 
throughout the school.  Some children with behaviour needs can demonstrate striking improvements in several cases, not only through the support 

from teachers and TAs, but also through support from classmates.  

• Relationships throughout school are excellent and children from different backgrounds get on well together demonstrating tolerance, care and 

respect for the culture and beliefs others hold.  

• Children learn to stay safe in school through the curriculum and understand safety with respect to water, electricity, fire, road safety and safety in 
the home.  

• There is a zero-tolerance approach to bullying and prejudicial behaviour. When it does occur, we have swift and robust systems to deal with it. We 

have anti-bullying ambassadors, who have been trained by the Diana Award, who hold an annual anti-bullying week, host regular assemblies and 

ask children to present what they have leant around bullying.  

• The majority of children state that they feel safe in school and know who to go to and what to do if they feel they are being bullied. 

• The school provides a ‘Family guide’ so expectations of behaviour, attendance and uniform are all very clear from the beginning. 

• Robust monitoring of attendance and swift action to address poor attendance has resulted in most children attending well.  Attendance is currently 
96.1% with a school target of 96% being shared with all stakeholders.  School is working hard to improve attendance and reduce Persistent 

absentees by working with our Local Attendance cluster lead to provide family support.  

• Good attendance is celebrated through weekly and termly celebration assemblies.  



 
 

• The Thrive Hive is planned by the SENDCo and delivered by an SEMH TA to support children who find full days in class challenging.  Their curriculum is 
personalised using the Boxall profile and targets and provision are planned to support their development in the areas identified on the Boxall profile.  

As a result of this provision behaviour incidents for these children has significantly reduced.  

• No children have been permanently excluded from the school as a result of working in partnership with our local Alternative Provision provider.  We 

currently have one children who accesses this provision 2 days a week.  

• Suspensions have been significantly reduced compared to last year.  Any child who receives a suspension is invited into school for a reintegration 
meeting to re-establish expectations and routines before they start the new day.  

 

Further action required: 

 

• Ensure The Thrive Hive is meeting the individual needs of the children with SEMH who attend – with an aim for them to return to class.  

• Ensuring there is a highly skilled set of lunchtime staff who enhance every child’s lunchtime experience.  

• Ensuring the continued and sustained success of student leaders across school. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Personal Development is good because:  

 2 



 
 

• Central to our ethos is the understanding that children will only succeed academically if their personal, social and emotional well-being is nurtured. We 

have a range of strategies that we use including a nurture room (The Thrive Hive), trained adults to support mental health and access to a wide range of 
counselling and professional services for children through our local cluster.  

• Our children come from a very challenging local environment, so developing responsible, respectful and active citizens is an important part of our work. 

• Across all year groups, pupils are taught important lessons about growing up in modern Britain. This learning comes through the well-planned personal, 
social, health and economic education (PSHE) curriculum, we use SCARF. This is taught with fidelity in all classes, and helps enhance pupils’ spiritual, 

moral, social and cultural development. 

• We do a lot of work in class and in assemblies about the fundamental British values and the importance of having a good moral compass.  Our children 
know the difference between right and wrong and a large part of our curriculum is used to develop in children the strength and confidence to make 

good choices.  

• We pride ourselves in developing children to become responsible active citizens who make a positive contribution to society.  We tackle head on, 
current issues and model to children that we can have different opinions but still retain positive relationships.  As a result of watching newsround twice 

weekly, children can articulate their opinion on international news and current issues. Despite living in a disadvantaged locality, the children have been 

passionate about supporting local food and clothing banks.  
• We dedicate curriculum time through our SCARF curriculum to being safe online inside and outside of school.  We feel this is one of the biggest 

challenges our children face, and we do not shy away from difficult conversations around online bullying, sexting, sexual exploitation etc.   

• Children state that they feel comfortable and safe in school. Children can identify staff they feel comfortable with and whom they can confide in. 
• We very much promote the message that having a healthy body is as important as having a healthy mind and that the two elements are equally 

important.  Our P.E. lessons instruct and support children to lead an active lifestyle and we provide a wide range of sports clubs in and outside of school 

hours.   
• We have a trained mental health champion and work alongside professionals from MindMate to support children with their mental health needs.  A 

year 3 child had been through a traumatic experience and was presenting with very challenging behaviour.  He would run off from staff and be 

aggressive towards children and staff.  After a term of support, he is now accessing his education with his peers and is continuing to develop internal 
strategies to self-regulate. 

• We effectively promote equality of opportunity and diversity is welcomed and celebrated in our school.  Pupils engage with views and beliefs that are 

different from theirs in a respectful manner.  We had a child in school who has had her lower leg amputated because of cancer.  Children respectfully 
question her about her experience and support her when moving around school and on trips such as residentials to Scarborough and the Lake District.  

• E-safety is high on our agenda and children have an excellent understanding of how to keep safe online through curriculum teaching – SCARF. 

• SMSC is a strength of school, and our success can be seen in the warmth and respectful relationships, positive behaviour and the attitudes towards 
learning demonstrated across the school.  The children have a real sense of enjoyment about the world around them and are becoming more creative 

and imaginative as they move through the school.  As a result, visitors to the school and members of the public when out on trips regularly comment that 

behaviour is excellent and our children are inquisitive and polite. 
• We believe strongly that all children should have a broad range of experiences. As a part of our curriculum offer we have residentials in Y4, Y5 and Y6.  

• Our extra-curricular offer includes opportunities for all our children to thrive.  We offer a range of activities from Lego club to art and crafts and funky 
fitness! Working with our local PE provider we are able to ensure our SEND children gain additional experiences at local tennis clubs and bowling alleys.  

 

 
 

 

Further action required: 

 



 
 

• Embed Emotion coaching throughout school to place equal priority on teaching children to be emotionally and mentally well alongside academic 

progress. 

• To develop work in the local community, such as working with local elderly care homes and the local church on developing projects and relationships 

• Facilitate opportunities and discussions in class and in assemblies so that children are able to articulate the meaning of democracy, the rule of law, 

individual liberty and mutual respect and tolerance.  

• Children to embrace the level of diversity across school – supported through assemblies, pupil voice and class activities. 

• Developing the role the school council plays across school. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Leadership and Management is good because: 

 2 



 
 

• Safeguarding is effective at Alder Tree Primary.  Policies are consistently applied and rigorously monitored to ensure children are safe and feel safe at our 
school.   

• The principal and senior leaders provide a clear vision and strategic direction to improve the quality of provision, pupils’ progress and achievements. As a 

result, there is a shared sense of purpose and hardworking ethos throughout the school.  The school has three fundamental values underpinning all its 

work.  All children and staff adhere to the three values of Believe, Belong, Become which permeate every area of the schools’ work.  Our aim is to provide 
an education which enables each child to develop a sense of belonging in the world by encouraging them to Believe in themselves and Become more 

than they thought was possible.  

• The principal is supported by a VP and three AP’s whose quality and expertise are moving the school forward at pace. The SLT are talented, passionate 

and experienced senior leaders with excellent capacity to continue to improve and move the school forward.  Senior leaders are given time out of class 
to lead their area alongside rigorous action plans.  Every leader has regular meeting time where they share results of their monitoring and self-evaluation 

and share good practice amongst staff.  As a result, teaching across school is good and children are receiving high quality teaching. 

• Every child receives their statutory entitlement to a full curriculum covering every subject, which is enhanced by breadth and depth of learning 

implemented by talented teachers.  Every pupil is valued and not judged by how well they can pass a SAT or test.  Academic achievement is celebrated 
and praised, but achievement in personal, social or emotional development is equally valued and as well as celebrating having talented 

mathematicians, we also celebrate having talented artists and trampolinists.  

• SLT are committed to developing their own learning. The Principal is currently doing NPQEL, VP has successfully completed NPQH and delivers training for 

Ambition on ECT’s and 2 AP’s are Visiting Fellows – Literacy and Behaviour.  

• Leaders are on a journey of focusing on improving teachers subject, pedagogical and pedagogical content knowledge by facilitating a comprehensive 
program of CPD led in the main by well-trained subject leaders.  Staff are being trained on the progression of key concepts in every subject and as a 

result the quality of teaching in non-core subjects has improved and staff confidence to teach non-core subjects is substantially increasing.  

• The outcomes of quality assurance across the school informs the CPD offer.  

• Improving teaching and learning is a main priority of SLT and improvements in lessons have been seen term on term.  Leaders strive to create consistency 

across school.  Teachers get quality feedback through a coaching model, to help them improve further and an opportunity to work with outstanding 
colleagues in school.  Senior leaders work with teachers on an individual basis, according to need, and to support feedback from observations or book 

monitoring.  We have agreed pedagogies for teaching and learning in place for every subject.  

• School development planning is consistent at all levels, with targets established though rigorous data monitoring. Each term pupil progress meetings are 

held with the class teacher, phase leader and Principal.  School improvement and development planning is strategic, thorough and detailed and 
enables excellent use and deployment of resources.  It involves the staff and governors and sets challenging targets for staff at all levels to meet.  As a 

result, the quality of teaching, standards and progress are improving year on year.  

• High quality CPD is driven by the school improvement plan and current research linked to EEF, with a focus on staff training and improving the quality of 

teaching and learning.  We believe the best improvements have been made through our coaching model approach.  Over the last year the focus has 
been on implementing a new curriculum and improving teachers’ subject knowledge. This has been led by an AP who has facilitated training outlining 

the key concepts, progression and expectations for every subject.  

• Monitoring of teaching is collaborative, thorough and regular.  Half termly lesson observations are completed with the VP and AP responsible for the 

phase.  Feedback is done through the coaching model with targets being agreed by the observer and the observed.   

• Engagement with parents is good, with senior leaders visible every morning and afternoon for parents to share concerns and receive an immediate and 
swift response.  Parent survey’s are completed twice a year with coffee mornings for parents to discuss the feedback.  There is a newly established PTC 

who have organised several fundraising events such as discos and community events.  

• The leadership of SEND is highly effective with a well trained and experienced SENDCo leading practice across school.  In a very short time, the SEND 

code of practice has been fully implemented and children rapidly identified and placed on the SEND register.  

• School work closely with the North East Provider Area Inclusion Partner (NEPAIP) to support children who display challenging behaviours. There is currently 
one child attending this provision for 2 days a week.  



 
 

• Governors are professional, diligent and rigorous in ensuring statutory requirements are met and money is spent wisely and improves educational provision 
for all children.  They are a skilled group and provide knowledgeable, confident and strategic challenge.  This has been demonstrated by the amount of 

learning walks that the governors have undertaken. The governors wanted to ensure they had a deep understanding of teaching and learning across 

school.  To do this they talk to SLT, staff, pupils and parents.  They then challenge SLT on their findings and discuss actions moving forward.  

• Governors also play a significant part in monitoring the educational performance of the school, ensuring that senior leaders are rigorous in applying the 
teachers’ standards and as a result are able to challenge and hold school leaders to account.  

• The school works in close partnership with other WRAT Academies to develop senior and middle leadership and support succession strategies across all 

levels of leadership as well as providing invaluable links to provide external scrutiny of standards and assessment. 

• Teachers engage well with the White Rose Academies Trust opt-in CPD programmes.  Uptake is good and the impact is monitored through staff-voice and 

quality assurance processes. 

• Staff well-being is actively prioritised and regular engagement with staff is undertaken to ensure they are managing workloads and free from workplace 
bullying and harassment.  We have a well-being team comprising of 3 members of staff who meet the Principal to feedback.  

 

Further action required: 

 

• A wide range of high-quality intervention strategies are employed at the earliest opportunity and administered by well-trained adults.  Therefore, resulting 

children identified as SEND make outstanding progress.  

• To develop subject leaders’ ability to observe lessons. 

• To upskill subject leaders so they are developing their personal skills as leaders. 

• To develop the accuracy of the assessment of non-core subjects. 

 

  



 
 

2023 results and analysis – Alder Tree Primary 
 

Early Years Results – Good Level of Development (GLD) 2019 to 2023 

 2019 2021 2022 2023 

School result GLD 50% (22/44) 59% (17/29) 57% (16/28) 66% (23/35) 

L e e d s  r e s u l t  66% NA 61% % 

National result  72% NA 65% 68% 
 

Year 1 Phonics screening check 2019 to 2023 

 2019 2021 2022 2023 

School result 61% (31/51) 74% (31/42) 76% (28/37) 63% (20/32) 

 

 

Leeds result 79% NA 76% % 

National result 82% NA 76% 79% 
 

 

 

 

 

Year 2 Phonics screening check 2019 to 2023 
All pupils  2019 2021 2022 2023 

School result 64% (14/22) 83% (33/40) 37.5% (3/8) 67% (10/15) 

L e e d s  
r e s u l t  

N/A N/A   

National result 92% NA   

Key Stage 1 attainment summary July 2021 to 2023 (national results in brackets) 
All pupils  School and (national results) at age related expectations School and (national results) at greater depth 

 2021 2022 2023 2021 2022 2023 
Reading 34%  57% (67%) 71% (68%) 0% (25%) 24% (18%) 29% (18%) 

Writing 41%  52% (58%) 63% (60%) 2% (15%) 5% (8%) 15% (8%) 

Maths 32%  57% (68%) 73% (70%) 0% (22%) 7% (15%) 32% (16%) 

RWM 25% 52% (54%) 63% (56%)  5% (6%) 15% (%) 



 
 
  
 

  
 

 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key Stage 2 attainment summary July 2021 to 2023 (national results in brackets) 
All pupils  School and (national results) at age related expectations School and (national results) at greater depth 

 2021 2022 2023 2021 2022 2023 

Reading 40%  47% (75%) 63% (73%) 14%  7% 19% 

Writing 37%  42% (69%) 68% (71%) 4%  4% 12% 

Maths 37%  53% (71%) 67% (73%) 6%  9% 16% 

EGPS  47% (72%) 58% (72%)  13% 16% 

RWM 
combined 

22% 
 

35% (59%) 
 

56% (59%) 
 

2% 2% (7%)  7% 

2021 
Progress measures from KS1 to 
KS2 

2022 
Progress measures from KS1 to 
KS2  

2023 
Progress measures from KS1 to KS2  

Reading NA Reading -  Reading – 0.9 

Writing  NA 
 

Writing   -  Writing – 3.1 

Maths  NA Maths     +2.2 Maths – 1.0 

Average scaled scores 2021 Average scaled scores 2022 Average scaled scores 2023 

Reading           NA Reading - 90 (105) Reading - 102  

Maths  NA Maths  - 90 (104) Maths  - 102 

EGPS  NA EGPS - 90 (105) EGPS - 101 



 
 
 

 

 

 

 

 

 

 

 

 

  

 


