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SENDIASS

6.44

What the SEND Code of Practice Says:
SEN Support

Where a pupil is identified as having SEN, schools should take action to remove barriers to
learning and put effective special educational provision in place. This SEN support should take the
form of a four-part cycle through which earlier decisions and actions are revisited, refined and
revised with a growing understanding of the pupil’s needs and of what supports the pupil in
making good progress and securing good outcomes. This is known as the graduated approach. It
draws on more detailed approaches, more frequent review and more specialist expertise in
successive cycles in order to match interventions to the SEN of children and young people.

Assess
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6.47

In identifying a child as needing SEN support the class or subject teacher, working with the
SENCO, should carry out a clear analysis of the pupil’s needs. This should draw on the teacher’s
assessment and experience of the pupil, their previous progress and attainment, as well as
information from the school’s core approach to pupil progress, attainment, and behaviour. It
should also draw on other subject teachers’ assessments where relevant, the individual’s
development in comparison to their peers and national data, the views and experience of
parents, the pupil’s own views and, if relevant, advice from external support services. Schools
should take seriously any concerns raised by a parent. These should be recorded and compared
to the setting’s own assessment and information on how the pupil is developing.

This assessment should be reviewed regularly. This will help ensure that support and intervention
are matched to need, barriers to learning are identified and overcome, and that a clear picture of
the interventions put in place and their effect is 101 developed. For some types of SEN, the way
in which a pupil responds to an intervention can be the most reliable method of developing a
more accurate picture of need.

In some cases, outside professionals from health or social services may already be involved with
the child. These professionals should liaise with the school to help inform the assessments.
Where professionals are not already working with school staff the SENCO should contact them if
the parents agree.



Plan
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Do
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Where it is decided to provide a pupil with SEN support, the parents must be formally notified,
although parents should have already been involved in forming the assessment of needs as
outlined above. The teacher and the SENCO should agree in consultation with the parent and the
pupil the adjustments, interventions and support to be put in place, as well as the expected
impact on progress, development or behaviour, along with a clear date for review.

All teachers and support staff who work with the pupil should be made aware of their needs, the
outcomes sought, the support provided and any teaching strategies or approaches that are
required. This should also be recorded on the school’s information system.

The support and intervention provided should be selected to meet the outcomes identified for
the pupil, based on reliable evidence of effectiveness, and should be provided by staff with
sufficient skills and knowledge.

Parents should be fully aware of the planned support and interventions and, where appropriate,
plans should seek parental involvement to reinforce or contribute to progress at home. The
information set out in 6.39 should be readily available to and discussed with the pupil’s parents.

The class or subject teacher should remain responsible for working with the child on a daily basis.
Where the interventions involve group or one-to-one teaching away from the main class or
subject teacher, they should still retain responsibility for the pupil. They should work closely with
any teaching assistants or specialist staff involved, to plan and assess the impact of support and
interventions and how they can be linked to classroom teaching. The SENCO should support the
class or subject teacher in the further assessment of the child’s particular strengths and
weaknesses, in problem solving and advising on the effective implementation of support.

Review
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The effectiveness of the support and interventions and their impact on the pupil’s progress
should be reviewed in line with the agreed date.

The impact and quality of the support and interventions should be evaluated, along with the
views of the pupil and their parents. This should feed back into the analysis of the pupil’s needs.
The class or subject teacher, working with the SENCO, should revise the support in light of the
pupil’s progress and development, deciding on any changes to the support and outcomes in
consultation with the parent and pupil.
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Parents should have clear information about the impact of the support and interventions
provided, enabling them to be involved in planning next steps.

Where a pupil has an EHC plan, the local authority must review that plan as a minimum every
twelve months. Schools must co-operate with the local authority in the review process and, as
part of the review, the local authority can require schools to convene and hold annual review
meetings on its behalf. Further information about EHC plan reviews is given in Chapter 9,
Education, Health and Care needs assessments and plans.

Transition

6.57

SEN support should include planning and preparation for the transitions between phases of
education and preparation for adult life (see Chapter 8, Preparing for adulthood from the earliest
years). To support transition, the school should share information with the school, college or
other setting the child or young person is moving to. Schools should agree with parents and
pupils the information to be shared as part of this planning process. Where a pupil is remaining at
the school for post-16 provision, this planning and preparation should include consideration of
how to provide a high quality study programme, as set out in paragraph 8.32.

Involving specialists
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Where a pupil continues to make less than expected progress, despite evidence based support
and interventions that are matched to the pupil’s area of need, the school should consider
involving specialists, including those secured by the school itself or from outside agencies.

Schools may involve specialists at any point to advise them on early identification of SEN and
effective support and interventions. A school should always involve a specialist where a pupil
continues to make little or no progress or where they continue to work at levels substantially
below those expected of pupils of a similar age despite evidence-based SEN support delivered by
appropriately trained staff. The pupil’s parents should always be involved in any decision to
involve specialists. The involvement of specialists and what was discussed or agreed should be
recorded and shared with the parents and teaching staff supporting the child in the same way as
other SEN support.

Where assessment indicates that support from specialist services is required, it is important that
children and young people receive it as quickly as possible. Joint commissioning arrangements
should seek to ensure that there are sufficient services to meet the likely need in an area. The
Local Offer should set out clearly what support is available from different services and how it may
be accessed.



6.61 Schools should work closely with the local authority and other providers to agree the range of
local services and clear arrangements for making appropriate requests. This might include schools
commissioning specialist services directly.

Such specialist services include, but are not limited to:

. educational psychologists

Child and Adolescent Mental Health Services (CAMHS)

e specialist teachers or support services, including specialist teachers with a mandatory
qualification for children with hearing and vision impairment , including multi-sensory
impairment, and for those with a physical disability. (Those teaching classes of children with
sensory impairment must hold an appropriate qualification approved by the Secretary of
State. Teachers working in an advisory role to support such pupils should also hold the
appropriate qualification.)

e therapists (including speech and language therapists, occupational therapists and
physiotherapists)

6.62 The SENCO and class teacher, together with the specialists, and involving the pupil’s parents,
should consider a range of evidence-based and effective teaching approaches, appropriate
equipment, strategies and interventions in order to support the child’s progress. They should
agree the outcomes to be achieved through the support, including a date by which progress will
be reviewed.

Requesting an Education, Health and Care needs assessment

6.63  SEN support should be adapted or replaced depending on how effective it has been in achieving
the agreed outcomes. Where, despite the school having taken relevant and purposeful action to
identify, assess and meet the SEN of the child or young person, the child or young person has not
made expected progress, the school or parents should consider requesting an Education, Health
and Care needs assessment. To inform its decision the local authority will expect to see evidence

of the action taken by the school as part of SEN support.




