TWENTY THIRD EDITION

Engage
Let education create a world
“...where all interactions are coloured with
respect and fairness to all”.
- Bayinnah Bello

Jerry
Glazier
FOREWORD
Welcome to this 23rd edition of Engage.
Since its inception, the Foundation has had a strong focus on its capacity
to positively make a difference in a sustainable and environmentally
responsible manner.
This edition has at its heart the concept that education is crucial if the
world we live in is to enable realisation of every person’s fullest possible
potential.
Providing opportunities for advocacy from a diverse global perspective
will continue to be a major purpose of our biannual publication.
Sadly, the ongoing global challenges faced by many nations are being
exacerbated by COVID-19, climate change and political uncertainty. The
Foundation will continue to do all it can to campaign to enable quality
education for all.
Climate challenges are urgent and undeniably critical. It is totally
relevant for us to recognise the importance of COP 26 and do all we can
to support the campaign for urgent climate change for the future of all
our children and the future of the world.

JERRY GLAZIER
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From the Chief
Executive’s Desk
I want to start by saying thank you. Thank you for connecting with
us, supporting us through these strange times when many of us are
feeling discombobulated, for sharing your creative ideas for change
and being part of a small but powerful movement working to achieve
Education for All.
Our project work has continued to thrive. We could not achieve the
work we do without the partnerships we have formed with incredible
educators, supporters and donors. Below is a snapshot, you can read
more about our project work on pages 8 to 12.
In Haiti the earthquake in August caused massive devastation in the
South and we are grateful for all your efforts that raised £5,307.50
in just over a week. Solar lamps are providing much needed relief
to families, and they can remain connected via solar radios with
phone charging capability. In Limonade, Haiti, the Positive Periods
programme was a huge success over the summer and has now been
initiated in Cuba and is having a positive impact with women’s groups
across the country.
Meanwhile, in The Gambia we have set up a Digital Classroom and
the Learning Resource Centre is now fully operational. We are proud
of the work that our colleagues have been carrying out to combat,
Gender Based Violence (GBV) in Sierra Leone and The Gambia. If you
would like to sponsor a specific project, please visit the gifts page:
https://www.stevesinnottfoundation.org.uk/gifts/
COP26 is the annual UN climate change conference taking place in
Glasgow this November. We have produced a Climate Resource Pack
that educators can use to spark discussion with their students.
https://irp.cdn-website.com/87ddca53/files/uploaded/Climate
Change Resource.pdf
At the Foundation we have been researching and learning about the
importance of Human Rights with our partners. We are working on a
programme to bring this learning alive in schools, which we will be
launching in December.
During the summer I had the privilege of being part of a wonderful
creative space. One of our amazing ambassadors, Evadne Bygrave,
produced a musical “Dido Through the Looking Glass” that explored
some of the Human Rights issues during the transatlantic slave trade

I was touched by the children’s unspoken connection and empathy.
There was one child who slipped in the playground. His hurt pride and
sense of shame at his tears made him take a few minutes out behind
a tree. I observed the concern of the other children who were asking,
“Where is he? Is he ok?”
When he re-joined the group, what touched me most was the little
boy who stood in front of him chatting to him, while quietly picking
some leaves out of his hair. There was a real sense of compassion and
understanding in the group and I believe that being creative together
really brought that out in each of them.
However, what really touched my heart was the creative energy
flowing from these youngsters, the determination to learn their lines,
to get into character and the prompts they gave each other. Amazing
teamwork formed in just 2 weeks.
They had a quiet understanding and empathy, which they used to
encourage each other. They laughed together when things went a
little off piste, they laughed at themselves and at each other but they
also cheered, clapped and celebrated too!
https://www.youtube.com/watch?v=T1TdOjlvoFY
Connection and Creativity – Why are they important?
We are all connected globally, lack of access to education and the
effects of climate change affects all of us across the world. At the
Foundation we believe that creative learning expands our minds.
In the future, young people will be operating in a different world, in
fact we all will. A world of increasing crisis and challenges, it’s not just
about the environment, we are facing a humanitarian crisis too. There
will be more need for empathy and understanding and that takes
creative thinkers.

through the story of Sam Sharpe, a Jamaican revolutionist. I was
enlisted as a volunteer to support the children with learning their

Coming Soon - Save the Date Wednesday 8th December 6pm

lines, but learned so much about creativity and empathy.

Human Rights and Education – Learning through Creating
We will be launching this programme in December in partnership

I witnessed how the girls supported each. For example, when one of

with the National Education Union and the Gambia Teachers

them arrived one morning looking sad and sat by herself another girl

Union. Check our website and social media for more information.

walked over to her and said, “Come and sit with us”.
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Creating a Sense
of Belonging
and Connection
for All of our
Learners
BY HANNAH WILSON

Becoming a global citizen evolves as we develop an understanding
of our own identity and an awareness of our own place in the world.
By understanding ourselves, we develop connections and a sense of
belonging with our own community.
So how do we support our learners in developing self-understanding
and self-awareness? And how do we create opportunities for our
learners to take control of their own lives?
We need to create space in the curriculum, but to create space to
review what we teach and how we teach it, we need to start with
creating a space for the educators to reflect, explore and discuss our
own identities and share our own lived experiences.
We agree that education is the “the great liberator” that will inspire
and empower our learners to be future changemakers. However, in

We are in the decade of action to work towards achieving the global
Sustainable Development Goals (SDGs) as outlined by the United
Nations. Diverse Educators is committed to doing the work across our
network by connecting our training offer, our events programmes and
our vision, mission and values with the global goals to transform our
world, together.
We believe:
•

in a shared vision and a collective responsibility in working
towards the SDGs, together;

•

that through meaningful collaborative partnerships across our
network and wider education community, we can have a greater
impact in addressing societal issues, together;

•

that our schools are shaping global citizens and that we are all
responsible for the world that we co-create, together.

Togetherness is about finding what we share in common, rather than
focusing on what makes us different.
Whilst we believe there is a part for all of us as educators and schools
to play in all 17 SDGs, we align our work specifically to 7 of the SDGs
as outlined below through our commitments:
www.diverseeducators.co.uk/the-sustainable-development-goals

order to liberate the learners, we need to liberate the curriculum, and
we can only do that if we liberate ourselves first.
One of our mantras in the #DiverseEd community is “doing the inner
work to do the outer work”. We need to understand who we are,
what has shaped our attitudes and our behaviours as human beings
to understand how they have shaped us as educators. We need to
acknowledge that we all have biases that filter how we experience
and how we see the world.
As educators our biases play out in the texts we choose to teach, the
role models we choose to showcase, the critical theories we choose
to engage with. Each choice we make in our long, medium and shortterm planning as a teacher is a selection and a filtering process in
what we are exposing our learners to.
To fully activate SDG4 we need to have a clear sense of purpose of:
•

why we are committed to creating a sense of belonging;

•

how we are going to intentionally do this;

•

what the desired impact on our learners will be as a result.

It is an explicit process to ensure that all of our learners feel connected
to what they are being taught and to what they are learning, and thus
feel connected to their community and to the wider world.
As a cisgendered, heterosexual, able-bodied white woman, I had a
high sense of belonging in my learning journey as a student, but I
become very critical of studying a canon of “dead white guys”. As a
result, I chose to read Post-Colonial Literature for my Degree which
exposed me to a global canon with a world perspective. My education
popped the white bubble I had grown up in North Devon to expose
me to diverse lived experiences.
To educate is to nurture hearts and minds. The future of education
is to ensure that we diversify our curriculum and our pedagogy to
create belonging for all learners. As educators we can transform a
learner’s experience of school by ensuring that they have visible role
models. As school communities we can shape the next generation of
global citizens who will become future changemakers in the world.
Hannah Wilson is Director and Founder of Diverse Educators
www.diverseeducators.co.uk | Follow @DiverseEd2020 #DiverseEd
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An education
that connects
so we all
belong.
BY BAYYINAH BELLO

Bayyinah Bello is a teacher, writer, humanitarian worker and

While another team works minute after minute at insuring that

world renowned historian with expertise in Haitian and Pan

injustice doesn’t creep in as we progress.

African history. She is the founder of FONDASYON FELICITEE
which is based in Tabarre, Haiti for the past 21 years. It is run

All students must go back to scrutinizing the sky, what they now

with the help of a very efficient corps of volunteers.

call astronomy and have turned it into an elitist study. Long ago,
we practiced reading the sky to sharpen our eyesight, to read

With the permission of all those who transmitted knowledge

what’s coming up on Earth; to figure out the schedules of floods,

before me. In the names of all those who were passionate about

hurricanes, earthquakes…, to measure ourselves and nurture

learning, experimenting and transmitting to the next generation,

humility as we observe the vastness of our world.

I greet you who read this text now.
Geometry, being the first form of writing, must be introduced
I am from Ayiti, starting teaching before I was four, according to

to the very young. The practical application of geometry in our

my grandmother. We, Ayitians, are descendants of great knowers

daily lives must return. The spirituality of shapes, movements

of Afrika, who built pyramids, invented writing, mathematics;

and sounds must be taught to everyone. The integrality of the

innovators who forged tools from all sorts of metals and

science of spirituality must be offered to all. The oneness of life

stones, including granite! However, after being kidnapped by

must be returned to the People.

Euro-Christian enslavers we lost a lot of our know-how, including
even, the knowledge of Self.

With such an education that would open the hearts and minds
of our children, we would produce a population of true humans.

Today, we must reinvent education if we are to get back to our

We would have humane societies where the average person

sacred sciences. Music must return to its primary fundamental

is keen on being just to his/her environment. We would have

subject status. Every child must be trained to listen attentively,

people who really care for all life forms. We would create a

to make and play instruments. That will facilitate the average

civilization where Knowledge is Queen, Justice is King, where

person’s ability to casually learn a half dozen foreign languages

all interactions are coloured with respect and fairness to all.

with ease.
Education today, must become justice imperative!
The next generation must be taught to search and destroy
injustice in language, arts, maths, geography, history, laws, and
medical sciences. That is the only way that we will fabricate the
types of hearts and minds that will be equipped to steadily and
relentlessly work at producing a better world, hour after hour.
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Whose school
is it anyway?
MOLIEHI ‘MOLLY’ MATLOTLO
SDGS 4, 5 & 10 PRACTITIONER / MASTER TRAINER
AT MOLTENO INSTITUTE OF LANGUAGE AND
LITERACY

Molly Matlotlo explores South Africa’s education, inequality and the
quest for a national identity.
Every now and again, we all sit around a metaphorical table and have
the same conversation world-wide. When the COVID-19 pandemic hit,
we were all infected and affected. We had to grapple with what it is
that we’re dealing with, the implications and how we are going to get
out of it. Locally, this conversation hasn’t been easy. The title for the
world’s most unequal society belongs to my beloved country, South
Africa. With the highest Gini Coefficient, the COVID-19 pandemic has
left us exposed with education and economic disparities in full view.
Catering to different socio-economic groups, their education needs
and what their money can buy, we’re essentially running multiple
education systems. What virtual learning could do for some, it couldn’t

On the far end of the quintile spectrum, we find quintile four and five

do for most. Where parental involvement could get some families,

public schools and private schools. At this intersection we find race

others couldn’t go. What books in the home could achieve for some,

and class. These schools were not designed with black middle-class

their absence was felt where there aren’t shelves to fill up.

learners in mind who are now filling chairs at these schools. With the
institutional culture dictated by White Cultural Capital, bringing one’s

The legacy of the difference in government spending on education

whole self and belonging in these spaces becomes difficult. From

along racial lines pre-democracy still haunts us. Sustainable

policies about hair to what socials look like.

Development Goal (SDG) 4 seeks to “Ensure inclusive and equitable
quality education and promote lifelong learning opportunities for

With all these challenges that colour our existence, it is hard to answer

all”. While spending R146 per Black learner and R1 211 per White

President Cyril Ramaphosa’s question. “Who are we as a people?

learner, the Apartheid government was not ensuring inclusive and

What is it that defines our national character? What is it that defines

equitable education. With universities also not designed with Black

our identity? What is it that we stand for? Because the values we live

learners in mind, the spaces are largely unaccommodating in their

by, and the principles we stand for, define us as much as what we

structures and institutional culture. Students often feel far removed

wear, the food we eat, the languages we speak, the music we listen

from the curriculum content, which they claimed does not reflect

to, and they also make up our lives”.

their lived experiences, especially in the Humanities and Law. Calls
for a decolonised curriculum have been prominent in recent years.

As they exit formal education, we expect these young people to fill

Language policies have also been under scrutiny as language has

positions and take up roles in society and the economy. There’s an

been used in South Africa to grant and deny access. Although the

African proverb that goes “The child who is not embraced by the

country boasts 11 official languages, the majority of instruction at

village will burn it down to feel its warmth”. Do they have reason to

universities is conducted in English or Afrikaans. These languages

love and serve their country or have we failed them? With all the

are a second or even third language for most students. The insecurity

teacher training I’m part of at quintile one, two and three schools and

that comes with teaching and learning happening in your second

friends being hired as Heads of Transformation and Diversity at private

or third language triggers fears of intellectual inferiority and not

schools, there is light at the end of the tunnel. We are a colourful and

belonging. For first-generation students who are finding their way to

resilient people, Mr. President.

institutions of higher learning, these uncharted waters also mean a
lack of academic support from home.
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husbandry, their knowledge about the natural world and how
they farmed in balance with Nature. Small wonder, then, that
they would often tell us as students: ‘Book sense is not common
sense’, or ‘schooling is not the same as education’. The task for
me in that environment was to respect, value and validate the
education I was receiving from them, routinely, in informal and
non-formal settings and as Mark Twain famously said, to ‘never
let my schooling interfere with my education’.
Thankfully, I was blessed with a rich blend of home schooling
– where the entire village was ‘home’- and formal schooling,
access to which everyone in the village fought to secure for us
as children.
It is for all the above reasons that I developed a strong belief
in and commitment to Lifelong Learning and a love of the
late Paulo Friere, who was responsible more than anyone or

Accessing
Education &
Schooling

anything else for shaping my education philosophy. I discovered
Friere pretty early on in my career and have been guided ever
since by his belief in the purpose and function of education as
summarised in this statement:
‘Education either functions as an instrument which is used to
facilitate integration of the younger generation into the logic of
the present system and bring about conformity, or it becomes
the practice of freedom, the means by which men and women
deal critically and creatively with reality and discover how to
participate in the transformation of their world’.

GUS JOHN

- Paulo Friere, Pedagogy of the Oppressed.

Professor Augustine John is an international consultant &

So, how does education equip people of all ages and at all

executive coach. A former director of education, he is currently

stages of life to deal critically and creatively with reality and

Visiting Professor - Office of Teaching & Learning, Coventry

discover how to participate in the transformation of their world?

University and Honorary Fellow and Associate Professor,
London Centre for Leadership in Learning at the UCL Institute

If we accept Friere’s premise that education does not change

of Education - University of London

society; it can only change people and it is people that change
society, it follows that ALL people have a fundamental right to

When I had the opportunity to establish a mobile bookshop

education.

It is not a privilege to be granted on the basis of

and book distribution service some 40 years ago, in Manchester,

ethnic nationality, racial or ethnic origin, social class, wealth,

England (home of Manchester United), I named it ‘Education for

religion, age, sex, or physical ability. It is for developing in people

Liberation Bookservice’.

the confidence, self-belief, social skills and competences to
take control of their own lives, and to function as responsible

I was born in a small village in Grenada, Eastern Caribbean, an

social citizens, demanding and safeguarding their own rights,

island with a population then of 90,000. Most of the adults in

while having due regard to and respect for the rights of others.

the village were functionally illiterate, as was my father, or semiliterate like my mother. But, not only were they knowledgeable

Whatever denies access to education for individuals and

and wise beyond belief, they were the best teachers I could

groups in society, irrespective of their identifying characteristics,

have wished for and they kept traditions alive, especially oral,

effectively denies them their fundamental human right and

spiritual and cultural traditions. It is from them I received my

opportunities for self-fulfilment, thus contributing to their

best education, not just foundational education, but education

oppression.

for life and liberty.
Education for Liberation is predicated upon education for
What I found astonishing, however, was that the formal

democratic citizenship. Empowering the individual to develop

schooling and education system looked down upon my village

her/his capacity to act in a self-directing way and to take

folk and never dreamt of including them in building curriculum,

collective action with others in pursuit of change is at the very

let alone in teaching and knowledge exchange. They were

heart of the process of managing and expanding a democratic

never invited into schools to tell their stories, to talk about their

culture.

ancestry, to share their knowledge about farming and animal
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Literacy And
Development
in Haiti
CHAUNCY JACQUES
Chauncy Jacques, a human rights lawyer who became a community

Consciousness-raising, when done well, enables participants to

development organizer in adult education and in training literacy

discover that, of course, they already know a great deal! These are

leaders, talks here about the importance of teaching literacy in the

wise people, not ignorant or stupid. With the group monitor (not

mother tongue together with consciousness raising.

teacher) they begin to learn, and from them the monitor also begins
to learn. They are good friends and it is by working together (tet

Wherever you are in the world, I greet you. Thanks to The Steve

ansanm) that the class becomes strong. Becoming more fully aware,

Sinnott Foundation for connecting us through my brief article written

participants discover that, universally, reading and writing is a key

in Haitian Kreyòl about creating literacy in Haiti.

tool in life. They get excited about learning to read and write. They
understand that they are behind in the journey, they want to hurry!

I should introduce myself and explain my part in this project. I am

They want to participate in community matters, in the church, and in

from the community of Limonade in Northern Haiti, Chancy Jacques

national issues.

a human rights lawyer who became a community development
organizer in adult education, credit groups for street vendors, and in

Once the work of consciousness-raising is done, and done well,

training literacy leaders.

reading and writing does not seem a mystery, for participants have
discovered where they want to go. Then the work of the monitors

In any society, if the people cannot read and write and remain illiterate,

becomes easier because everyone wants to come to class to learn

that country will remain underdeveloped. This is why we need literacy

quickly.

programs in Haiti. (Alfabetizasyon in Kreyòl). In our context the literacy
process means enabling those who have not been to school to begin

We use the “Goute Sel” text, a method which reinforces consciousness-

reading, writing, and reflecting. When this happens, people gain a tool

raising. Each lesson has a subject for reflection and discovery. The

which enables them to develop within themselves, their families, their

reading and writing we share in unison so that no one is left behind.

communities, and their country.
Every Alfa participant is already calculating day to day. They always
Some statistics have put the illiteracy rate in Haiti as high as 85%.

count whatever they have. In mathematics, it is only the understanding

There have been various tentative efforts to confront this situation,

of numbers which is a problem. As they meet numbers in each lesson,

notably ONARAK and Misyon Alfa, but they have not been successful.

the monitor helps them discover how these numbers express what

Programs by The Alfa Foundation and the Catholic Church did not

they already know and practice. I believe it must be among the

last. One cause of failure for these campaigns was that they were

greatest possible experiences in life to enable a person to become

not embedded in consciousness-raising. This is why the high rate

literate, helping them leave hopelessness, find dignity and community.

of illiteracy of our population remains at the root of Haiti’s many

For this opportunity, Alfa monitors and I remain deeply grateful for the

problems.

support of our friends in Indiana and the new partnership with the
Steve Sinnott Foundation in London.

Enabling literacy for all Haitians is not only the work of the state, but
is the role for everyone who is able. With that in mind, St Ann Parish
in Limonade, supported by friends at St. Bartholomew Parish in
Indiana, launched their own ALFA program, “Literacy is the Path to
Development”.
ALFA includes communities in the parishes of Limonade and
Bwadlans. The program is based on three pillars: reading & writing;
mathematics; consciousness-raising.
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Belonging,
Passion and
Creating
Change
BY AMBER BYGRAVE BROWN

Over the last eight weeks, I have been honoured to work

there have adapted to the recent pandemic while also working

alongside the Steve Sinnott Foundation as part of my summer

with the Foundation. Bonding over a common experience such

placement for my degree in International Development with

as the pandemic allowed the idea of similarity and belonging

Politics. This experience has taught me a range of skills, this

to come to the fore. However, learning about the education

included the organisation behind a small charity, how people

system in Sierra Leone and how the work of the Positive Periods

view charitable work and the many things the charity is working

program has helped girls engage more and built an even

on. However, one of the most important lessons I learnt during

greater connection, has allowed me to empathise with how the

my experience was the impact one can have when you truly are

pandemic affected us in different ways.

invested and enjoy what you are doing.
Part of my placement included providing insight into how young
Working with a small organisation such as the Steve Sinnott

people nowadays view charitable organisations, then helping

Foundation helped me decide what type of environment I

the Steve Sinnott Foundation incorporate that into their work.

would like to work in once I have finished my degree: it made

My findings showed that despite the pandemic, there is still a

me realise how valuable and special it is to work in a closely-

great concern for the welfare and education of others. I found

knit organisation. Seeing how colleagues interacted with each

this moving as it showed that although we were all experiencing

other and how passionate they all were about their given cause

a turbulent and uncertain time, issues that prevailed nationally,

made me feel optimistic about my future endeavours as I have

like internet poverty preventing children from attending online

seen what it is like to work with people who share your views

schools to international issues seen in Sierra Leone, showcased

and how that helps create impactful projects and makes you

that people of all ages were connected by a greater issue.

feel like you belong somewhere.
Overall, my summer placement with the Steve Sinnott
The role of education can also make one feel like they belong

Foundation has been an experience I will never forget as it

somewhere or provide them with a community, hence why

has helped me establish the fact I do want to be involved in

I believe education is so important, especially in a constantly

the future of education and making it accessible to all. It has

globalising world. It acts as one of the most powerful tools not

also taught me that you can feel like you belong when people

only to help solve the issues of poverty but also to help connect

around you share the same desires as you to make a change

people from different walks of life: the practice of teaching and

and with that passion, change is possible.

learning from others is key in forming life-long connections,
understanding different cultures and overall creating a larger
space for acceptance. I definitely experienced this aspect of
the power of education while working with the organisation.
When working on the Positive Periods Project, I was able to
learn about the culture within Sierra Leone and how people
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Cuba Positive
Periods

“To facilitate this workshop we were able to count on Naima Torres.
A craftswoman who thought about how she was going to come up
with the idea of running this workshop through WhatsApp. That’s
where we need Rosaida Ochoa for our team. That’s why we formed a
trio to do this programme and looked for a way to get it to a different
member of each anti-racist and anti-homophobia group that we
knew. Each of these groups sent one member and that member then
agreed to pass this knowledge on to other members of her group”.

NORMA GUILLARD LIMONTA PROJECT MANAGER CUBA
Norma’s video - https://youtu.be/U4wbab475Ns

I am very grateful…
“It was a very nice experience because it had been a long time since I
In March 2021 we started the Cuba Positive Periods Programme,
named “Iniciativa Duenas” which is part of our initiative to train people
in the preparation of reusable sanitary pads or intima as they are
called in Cuba. The project was about how to make re-usable pads
using sustainable, reusable and washable, long lasting and ecofriendly material.

had sat at the machine. And this course had given me great emotions
because it has inspired me to do more things apart from making the
sanitary pads, and other things that I had been thinking about doing
for a long time. I am very grateful to Ann Beatty for this idea, because
I didn’t really believe in it, I don’t know, I saw as an in person activity
not as a WhatsApp group with several different people, because as
it is something so intimate, I didn’t think that it would be so effective

The participants came together on-line from across 15 women’s
entrepreneurship and anti-racist struggle groups. They were
instructed and communicated with each other through WhatsApp.

for people who have not only taken it for sanitary pads, but also for
other things.”

These sessions took place from their homes, in the provinces of

NAIMA ALENA GUILLARD.

Havana and Santiago de Cuba. The workshops facilitated a space for

Video of Naima https://youtu.be/WXm--XzLUaE

conversation not only about how to make their own reusable period
pads but also about menstrual health for young people.
There were also benefits for more senior women, for those who
need support with incontinence, and following surgery. Despite the
COVID-19 outbreak and the recent challenges in Cuba the women
who contributed to this project were able to learn together, progress,
and deliver the Positive Periods workshops.

PROJECT MANAGER CUBA: NORMA GUILLARD LIMONTA.
Abuela film - https://youtu.be/JM7WXqtunbs

I never imagined that
these would be days of
online solidarity”.
“One day I received a proposal from Doña Norma. It was to take part
in a workshop to make handmade sanitary pads. Initially the idea
seemed like a bit of a dream and I didn’t have much confidence in the
results, but since I love a new challenge and I accepted, and I repeat,
I didn’t expect satisfactory results.

Norma Guillard, Naima Guillard and Rosaida Ochoa Sotowere thewomen

However, the days that followed were full of enthusiasm and dynamism.

who organised the sessions, that they have named “Duenas Initiative.”

Days of meeting new people, exchanging ideas, camaraderie, in
short: days of online solidarity (that’s what I called them). Between
measuring, cutting and sewing, the sanitary pads were taking shape.
In those eight days, we felt neither the anxiety of confinement nor the
problems of shortages caused by the pandemic.”
“Thanks to the workshop coordinators for such a wonderful and
necessary idea in these uncertain times. And to the other members, it
was an immense pleasure to share those days”.
…“There are not enough words to describe what we experienced
during the workshop”

Figure
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I hope that another workshop like this one will be possible to

The Bicycle Project has been a huge success and we are now receiving

be organized again, for the unity and the empowerment of women”.

reports from the schools on the impact of this project. Teachers have
said that the bicycles have had a huge impact on students attending

ROSAIDA OCHOA SOTO.
Video of Rosaida - https://youtu.be/IXd8hFqdHn4

every day, they are more engaged and the students who have been
lucky enough to receive the bicycles have done very well in their
exams which is a bonus. The impact on teaching and learning has
been really noticeable as when students are not tired from a long
walk to school, they are much more motivated and engaged.

Digital Classroom in
The Gambia

Positive Periods
and GBV project
We have now delivered our Positive Periods Program in 4 countries.
Starting in Sierra Leone, then in The Gambia, followed by Cuba, and
now in Haiti. Each country has taken the foundations of the project
and made it their own, completely in keeping with the Steve Sinnott
Foundation’s mission to work and collaborate together with other
cultures and respect that each area will have its own needs and
ways of best tackling a challenge.
The Positive Periods and Gender Based Violence Programmes have
been continuing this year in The Gambia, Sierra Leone, Cuba and
Haiti.
Here we focus on our Cuban partnership “Iniciativa Duenas” and
you can read about Haiti on page 12 and the other programmes
in our blog here: https://www.stevesinnottfoundation.org.uk/
our-positive-periods-program-is-successfully-tackling-periodpoverty-all-over-the-world.

Last year we had the opportunity to work with Brunel University
Business students and they researched the impact of the lack of
connectivity on students learning and possible solutions in The
Gambia. We are proud that we are now seeing the results of this
initiative coming to fruition.
Teachers at Nema Kta secondary school have reported the following.
The digital classroom facility has had a great positive impact on the
teaching and learning of students in the school. The television helps
pupils to have access to YouTube where they watch videos of lessons
in a variety of subjects. The nursery pupils also used it to watch
cartoons during their leisure period.
The internet on the other hand helps teachers to research and find

The Gambia

more information on their respective subjects so as to deliver their
lessons effectively. The internet code has also been made available to
allow students to connect on their phones to carry out research and
solve assignments.
The laptop has helped the school to type test or examination
questions and it is also used by students to undertake research on
the internet. This digital classroom facility has helped our school in so
many ways, but especially because it increases the enrolment of the
school especially those coming into the upper sector.
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Haitians
Supporting
Themselves
BY GABRIELLE AUREL
Gabrielle Aurel is director and founder of Sonje Ayiti
Organization (SAO) a nonprofit organisation founded in 2004

Despite the recent challenges in Haiti at the moment we have

in Atlanta, Georgia with the mission of Helping Haitians Help

been able to progress with our Positive Periods workshops,

Themselves, through education, economic development,

thanks to a truly amazing team there, undaunted by the current

and health promotion. SAO began working in the North and

events.

Northeast of Haiti in 2007.
Stelandie Jean-François, started the session introducing the
Scholars believe that access to education is a critical pathway

materials they will be using and the patterns that they will

out of poverty, with schools as strategic locations for the

use to create their own reusable pads. Her students have no

development of ties to the community. It is with this philosophy

experience sewing so they will be learning this skill also. They

that SAO implements its vision of a transformed and improved

are very excited to be getting hands on experience making

Haiti. To do this, we focus on the most vulnerable. The journey

period pads that will help them live a fuller life, and come to

began in 2010 when 12 orphans from earthquake-ravaged

school every day.

Port-au-Prince made their way to relatives in the remote
community of Cima on the outskirts of Limonade. The families

The school nurses delivered the training modules covering

welcomed the children; however, there was no school in Cima,

sexual health educational sessions. This ensures that girls and

and they could not afford to send them (or their own children) to

young women know more about menstruation and female

school in Limonade which is several kilometers away.

sexual health. This supports them to better manage and
understand their menstrual health and wellbeing.

SAO recruited local leaders and began the daunting task of
bringing hope to the children in despair. In the quest to create

In the initial workshops, staff are trained how to deliver the

hope for these children, we were compelled to reengineer our

program in their respective schools. This way the knowledge is

education program. We realized that it was not sufficient to

cascaded through to the wider community.

solely sponsor youth from rural families pursuing university and
technical degrees. SAO decided to start from the bottom up

We would like to offer our heartfelt appreciation and thanks

and began working to create access to education by providing a

to the team in Haiti who have been able to go ahead with the

quality curriculum to children in the village of Cima. The dream

workshop, despite the current challenges.

that began with thirty children 10 years ago has grown to 325
students in preschool through to 9th grade.

Most schools in Haiti are privately run and tuition fees constitute
a barrier for many families. SAO has managed, through

Political disturbances and the Covid pandemic caused

sponsorships, to waive tuition fees, provide one hot meal daily,

difficulties and upheaval, but did not keep us from teaching and

health insurance, teaching supplies, books, extracurricular

learning. Classroom teaching was reduced, and motorcycles

activities, and on-going training to staff. We strive to create

were used to make trips to the students to deliver and pick

an environment conducive to learning to ensure that rural

up homework packets weekly until the students were able to

Cima School of Hope students have the same opportunities as

return to the building.

students in urban and/or metropolitan areas.

During the past year, SAO implemented several new projects

Education in Haiti should be standardized so that students from

including Positive Periods that taught girls how to make reusable

all walks of life can benefit from the educational system. Cima

sanitary protection and learn about sexual health, enabling

School of Hope’s enrollment rates have significantly increased

them to regularly attend school. The program took place over

over the years, and many parents feel a sense of pride and

the summer and trained over 200 girls, across 15 schools and

security, knowing that education is key to success. They value

communities who have been busy cascading this training to

that their children will not be left behind because they were

their peers. There was also Business Training to better prepare

born in a rural area where education is a luxury. Cima School of

students to set goals, manage funds, and improve livelihoods in

Hope is a ray of hope for the future generations of its community.

an uncertain future job market and limited opportunities.
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Teaching children about, for
and through their rights
BY LEE JEROME
Lee Jerome is an Associate Professor of Education at Middlesex

thinking of ourselves as human rights activists – the very people

University and a Council member of the Association for Citizenship

who help to create a culture of human rights. Children respond

Teaching (ACT). He has recently published ‘Children’s Rights

enthusiastically to the idea that we can all contribute through doing

Education in Diverse Classrooms’ with Professor Hugh Starkey

something positive. Sometimes that may be leading a big campaign

(Bloomsbury).

on a specific injustice, but it is more likely to involve supporting an
existing campaign, raising awareness, supporting others, expressing

As a teacher, originally in secondary schools and now in a university,

solidarity with people we admire – spreading small ‘ripples of hope’,

I am always interested in what teachers are supposed to do in

as Robert F. Kennedy once put it.

relation to the various educational policies and initiatives that are
being promoted at any particular time. I am wary of policies that

I have also seen individual stories and case studies spark enthusiasm

claim to have all the answers and see teachers as mere technical

and engagement. Through learning about rights in specific contexts

implementers of other people’s ‘how to’ prescriptions. I would rather

and thinking about what people actually do about promoting rights,

work for (and within) a profession that commits to training specialist

learning becomes much more accessible and much more urgent.

teachers who can exercise their own professional agency to create

Learning about activists has brought human rights to life much more

learning opportunities that work in their contexts for their children.

than learning about declarations. It gives the abstract agenda of
Human Rights a real human face, and that means young people can

Nowadays I am lucky enough to have more time to learn from my

identify with those people and think in interpersonal terms about how

colleagues through research projects, and to talk to young people

to help. I am struck repeatedly by the power of real people’s stories to

about what they want from education, and what they particularly

make this meaningful.

appreciate. That enables me to record and reflect back to colleagues
some of the exciting principles and practices from which we can all

This works best when teachers understand the communities where

learn.

they teach, the struggles their students face, and the inspirational
stories on their doorstep and around the world.

In recent years I have undertaken work in the field of children’s rights
education and have been struck that teachers are absolutely central
to realising children’s rights. Whilst states may have committed to
the UN Convention on the Rights of the Child, it is teachers who
have to make the time and space available to inform children about
their rights, and teachers who have to devise creative and engaging
methods to engage and enthuse children about this aspect of
learning. Several things have stood out for me as being particularly
inspiring and exciting.
My first moment of clarity came from listening to the academic Bill
Bowring describe rights as ‘moments of crystallised revolution.’
I think of that often as a reminder that our job is much more than
teaching about the declarations and conventions (what has been
called a ‘declarationist’ approach) and that we really need to focus on
rights as a set of struggles for social justice. People struggle to have
their rights codified, then they struggle to have them recognised,
then they struggle to have them implemented. They struggle alone
and in communities. They struggle for themselves and in solidarity
with others.
My observations in classrooms have also helped me to think about
the importance of what it means to tell children they are rights
holders. It is not simply a passive role; it is an active process in which
rights holders have to hold duty bearers to account. That means
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to undertake the visit and spent a week in Moscow. We were
greeted with such great warmth and looked after with such
care, we were absolutely overwhelmed by the beauty, history
and culture of Moscow. I stood in the Kremlin overlooking Red
Square and felt unbelievable gratitude for being able to do
something I never would have thought possible when I was a
child.
What we realised when we were in Moscow was that we have
so much in common with the spirit of the Russian people and
we felt like family by the time we left. We managed a day in St
Petersburg before the global Covid situation meant our visit was
cut short. We returned to lockdown in the UK but the memories
of this incredible visit will never leave us. It was the most
satisfying and joyous experience I’ve ever had in my professional
life. It changed the hearts and minds of our students forever.
Internationalism in the time of Covid
As a school that prides itself on its international focus, we
have overcome the challenges of the Covid pandemic by

Internationalism
in the time of
Covid
SINEAD EARLEY IS INTERNATIONAL
COORDINATOR AT THE ANGLO EUROPEAN
SCHOOL IN ESSEX WHICH IS A UNESCO
ASPNET SCHOOL.

engaging with internationalism in a variety of ways. We
replaced our visits programme with the International Fringe
fortnight in which every student participated in a dedicated
programme of international activities taught through the
curriculum. Maths taught about how to solve the global
water shortage problem using mathematics, English invited
a renowned poet to give online workshops about writing
‘poetry from home’ when home is another country, Humanities
taught siege warfare in foreign sieges in the Middle Ages etc.
Furthermore, we undertook a letter writing programme between
students from each year group and those in our partner schools.
This was a way to encourage written fluency and keep our
precious links alive with our partner schools. We delivered
online seminars to schools abroad about the different Covid
situations in our countries and started ‘Language of the Month’.
We celebrated International Day with colourful costumes
and a matching international canteen menu and we focussed

Sinead shares with us how her school is still connecting

on our ‘International Stones’ project building a monument to

internationally and how it is adapting to the ‘new’ teaching

internationalism at the school with painted stones that each

and learning environment in times of Covid.

represent what ‘being international’ means to our students. We
continue each of these projects but look forward to working with

Exchange to Russia

our partner schools, Unesco, the British Council and our many,

We were delighted to start an exchange partnership between

many partner institutions in order to promote internationalism in

the Sixth Form students here at Anglo and those in the 1214

our curriculum while working hard to take our students abroad

School in Moscow. Firstly, the Russian students came to visit

again in the near future.

us and stayed in our leafy English village using it as a base to
undertake visits to our most famous museums and landmarks

If you are interested in signing your school up to be a member

in London, Cambridge and Oxford. They were enchanted by the

of the UNESCO ASPnet Network you can find out more here:

first-hand experience of life in a country that they had studied so
much. We then decided to visit Moscow for a return exchange
visit in March 2020 and to visit St Petersburg in the course of
the same visit. Despite the conditions at the time, we were able

14

https://aspnet.unesco.org/en-us/Pages/default.aspx

From Dreams
to Reality
BY KAREN MERKEL

Non-Executive Director on the UK’s National Commission for

is for them to see their peers actively engaged on their screens. When this

UNESCO, Through my role as a Non-Executive Director on the UK’s

all-important connection really has been made, children will be loyal,

National Commission for UNESCO, I am familiar with UNESCO’s

especially if they feel welcomed into a wider community of viewers

Associated Schools Network (ASPnet) whose work contributes to

like themselves.

the UN’s Sustainable Development Goal 4 on Education for All. This
unique network could become the route for supporting children

Belonging

(and girls in particular) across Africa to follow up N*Gen’s activities

Thanks to the popular film, “Hidden Figures”, many learned for

and explore ideas for their futures that involve Science - it would be

the first time about the pivotal work of 3 female African-American

so good to turn this dream into a reality.

mathematicians working at NASA as the brains behind John Glenn’s
launch into orbit. The task is both to inspire children and shift the

Purpose

balance so that it becomes unremarkable to depict women at work

UNESCO’s Institute for Statistics says; “less than 30% of the world’s

in scientific arenas. N*Gen programmes have a straightforward

researchers are women ... to truly reduce the gender gap, we must

approach with role models washed across each programme and

go beyond the hard numbers and identify the qualitative factors

young girls asking experts questions. This doesn’t exclude boys, they

that deter women from pursuing careers in science, technology,

are represented and equally engaged, it’s simply that girls take the

engineering and mathematics”. No-one says this will be easy. With

lead. Similarly, the majority of the expert ‘explainers’ are women and

insecure livelihoods, scarcity of basic resources such as clean water,

uniquely, all the expert Scientists are African.

people are challenged to ensure their families are housed, healthy
and educated - exacerbated by the pandemic. This makes it hard

Alongside Akim Mogaji, I’m a partner in New Media Networks (an

to prioritise the ambitions of young girls and sadly, we know this is

international media company delivering content, training, research

inevitable for many living in Africa. However, doing something about

and evaluation). PVI commissioned us to distribute the programmes

it need not be.

to broadcasters across Africa, write Season 2 and evaluate N*Gen’s
Season 1 where a key request from parents and care-givers was for

Peripheral Vision International (PVI), rooted in Uganda and Tanzania

Science clubs to be established around the programmes. The now

with a North American base, decided to contribute proactively in

vast community of N*Gen’s young viewers across Africa could be

this arena. Inspired by generations of children’s science shows e.g.

strengthened between episodes through participating in activities

“3-2-1 Contact”, “NOVA” and “Cosmos” Dr. Joy Kiano, N*Gen’s Global

they’ve seen modelled in the programmes. However, this is not

Ambassador said; “We can make Science TV programmes that show

straightforward if children don’t have easy access to resources for

how exciting Science is AND what girls can do alongside boys”. PVI

making items and little autonomy or agency to bring things about.

found donors to support a pilot season and N*Gen was born.
Connection
Educational broadcasting for children is complex as to succeed,
programmes must connect quickly and directly with them and do so
with consistency, clarity and energy. It’s notoriously tricky to win and
keep children’s attention, especially if concentration is involved and it
is not schooltime. Each element of content has to deliver its promises.
Children have little patience if they don’t feel involved and one key to this
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Purpose,
Belonging and
Connection
Meena Wood is an educator and author of ‘Secondary
Curriculum Transformed: Enabling All to Achieve’. Meena
was a former Adult College Principal, DfE Senior Education
Adviser, HMI Ofsted and Principal of a Secondary Academy,
an International Educational Consultant, Trainer and a DfE
Academies Ambassador.
Leonardo da Vinci celebrated as an artist, scientist and an
inventor is the epitome of the ‘Renaissance’ man. He was a
multi-dimensional, talented individual who had deep rooted
purpose, and made inspirational, creative connections between
the arts, humanities and sciences . The knowledge he acquired
was rooted in real world application and belonged to society
then, as now.
Reflecting on the values and purpose of Curriculum is at the
heart of educational practice. Education must enable young
people to acquire powerful knowledge, plus gain the skills they
need to apply that knowledge in a fast-changing world.
How many education systems truly embrace the connectivity
between knowledge and skills and the real world and confer a
sense of purpose and belonging for young people, so they see
themselves as global citizens?
Education systems from countries as diverse as Singapore,
Finland and Estonia, have created a pathways curriculum
around knowledge and skills with this aim in mind. By so doing,
there is a commitment to social levelling, plus a recognition that
all skills and knowledge are pathways to employment, holistic
and life-long learning.
The Estonians’ aim is for students to be ‘creative, multi-talented,
socially mature and reliable citizens.’ Vocational education fosters
skills, attitudes, occupational know-how, social readiness for
working, and lifelong learning. Therefore, collaborative working
through connections exist between schools and companies in
curriculum development and apprenticeships. Young people
move from vocational education to higher education and vice
versa, if they wish to change direction later in life. The Finnish
curriculum too has purpose and connections through the
popular ‘ Yritsklyla entrepreneurial village’. Through ‘Applied
Learning’ children gain authentic hands-on experiences as
knowledge and skills are applied in real-world contexts.
The Singaporean curriculum strapline from primary to
post- secondary is “Thinking Schools, Learning Nation” with ‘21st
Century Competencies and values to nurture lifelong learners’.
‘EIGHT CORE SKILLS AND VALUES’ comprise Character
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Development, Self- Management, Cooperative Skills, Literacy,
Numeracy, Communication Skills, Information Skills, Creative
Skills and Knowledge Application Skills.
A stand out feature in all three education systems is a
curriculum underpinned by where students, staff, families and
all stakeholders have a common grounded understanding
of how the school’s vision and values permeate pedagogies,
assessment and outcomes. Truly an UBUNTU learning
community sharing ‘belonging’!
Relevance and choice in learning help develop intrinsic
motivation as students gain a greater sense of ownership and
purpose. Relevance creates the ‘eureka/lightbulb moment’
whereby learning becomes memorable!

Cross-curricular

approaches are brilliant precisely because they connect
students with their learning.
So, is a trans-disciplinary, integrated timetable the way forward?
The

Finnish

‘phenomenal’,

multi-disciplinary

curriculum

includes multi-literacy, entrepreneurship, collaborative and
creative thinking. Interestingly, creativity is now recognized
by the OECD as an invaluable skill through PISA. ‘Phenomenal
learning’ translates into self-directed / enquiry- based learning
as students have structured opportunities for examining global
and local challenges from a wider perspective. This is powerful
because students are helped to understand the bigger picture,
for instance through the combined lens of a geographer, a
historian, scientist and an economist. Their sustainability project
may cover attitudes towards global climate change, since the
Industrial Revolution, examining the science of climate change,
links to life styles and fast-forwarding to future lifestyles.
Renaissance education has holistic ‘life-long’ learning at its
heart. Technology during ‘Covid lockdowns’ created a catalyst
for ‘limitless learning,’ anytime, anyplace, anywhere curriculum
with opportunities for personalising learning and e-learning
projects out of school.
Now would Da Vinci judge these 21st Century education systems
as capable of producing the Renaissance Man or Woman who
successfully embraces the national and global challenges we
now face?

Purpose,
Belonging &
Connection
Through
Education
BY CANDICE CHIRWA

Candice Chirwa is founder of Qrate South Africa and a menstruation
activist.
We all understand that education is a fundamental human basic

The COVID-19 Pandemic shows us that we cannot take the future

right. We all know that as human beings we are entitled to being

of education for granted. As societies continue to modernize with

educated. We understand that education makes us capable of

different technologies, it is important that we begin to imagine

acquiring new skills and being able to develop ourselves and

alternative futures for education. This may be through providing

our communities for the better. Unfortunately, not everyone has

better access to data for easier remote learning. Will we have to

access to this fundamental basic right. We still live in societies

reimagine the physical school chair becoming a digital one, and will

where education is inaccessible, especially for young girls and

the learning process have to be more individual focused? Thinking

women. And as a Menstrual Activist from South Africa, I not only

about the future requires imagination and also attention to detail.

see the inaccessibility to education for young girls but also the

We have learnt that our world can change overnight, and thus it is

lack of necessary infrastructure and resources to assist young girls

important that education must be ready. Regardless of the future, we

to continue to go to school when they are menstruating. We often

should always insist the importance of education as a public good

forget that besides the access to sanitary products, young girls

and a human right, regardless of the uncertainty of the future.

require the toilets, dustbins, sinks, educational resources, medicine
to be able to manage their period in dignity. So a natural biological

On a personal note I would like to end by sharing lessons that I’ve

function continues to be a monthly social and economic obstacle for

learnt from the COVID-19 pandemic. In a world that is always

many girls, women and menstruators who just want to go to school.

ever-changing, it is important to remain grounded and never lose
track of who you are, and what your values are. With regards to

The more educated girls and women we have in our society, the

education - never stop reading. You’ll be amazed at what you’ll learn

more likely they are to participate in aiding and investing in the

and how your perceptions of the world will change if you are open to

global economy. According to UNESCO, around the world, 132 million

learn and read.

girls are out of school, including 34.3 million of primary school age,
30 million of lower secondary school age and 67.4 million of upper
secondary school age. In countries affected by conflict, girls are more
than twice as likely to be out of school than girls living in non-affected
countries. There are multiple barriers to girls’ access and completion
of education: poverty, violence, child marriage, lack of schools,
inadequate infrastructure and unsafe environments. The COVID-19
pandemic is negatively impacting girls’ health and well-being, in
addition to facing the loss of learning and limited access to remote
learning opportunities.
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Teachers
Making a
Difference
Rob Watson, Director of Education at Red Balloon, speaks
of the importance of purpose and belonging, but also
occasionally letting go.
Like this edition of “Engage”, many of you will have recently
explored the themes of “purpose, belonging and connection”
during the obligatory September training days. One colleague
I know has been compelled to make a video to demonstrate
his understanding of the school ethos. Others have been told
the expectations of their new Academy Trust, complete with
strict business dress (training days included) and blazers for
students; incidentally, when was the last time you interacted
with a professional in full business dress? I suspect we have
all endured the torment of being tasked with “aligning our
personal goals with those of the organisation”. We educators
don’t always think like those in the corporate world making
such activities a particularly testing experience. My sympathies
to those required to “role-play”.
All these activities are meant to help us “belong”. In belonging,
we commit to a shared “purpose” though this goes wrong if it
is delivered as a memo from on high. The very best schools
live and breathe the simplest purpose, typically something
that amounts to “we’re all supporting your success”, with “your”
being both the students and the staff. It’s a sentiment very
difficult to argue against as it allows for individuals to develop
what “their” success looks like and it offers the promise of
support. There is a confidence that knows institutional success
will follow and everyone will feel valued along the way. This
compelling mantra is at the essence of Red Balloon, but it is
not unique.
Red Balloon students join us because they have lost any
sense of purpose and all sense of belonging. The reasons are
complex, though are frequently triggered by events any of
us would find traumatic; being bullied, bereavement, health
concerns, coming to terms with their sexuality. They are rarely
“troublemakers”, but they have rejected school because they
feel they don’t fit in. Often, they associate school with the
cause or at least the exacerbation of the issues they face.
Consequently, they literally fade away. On average, prior to
referral, our students haven’t attended school for 12 – 18
months.

See if this feels about right (there is no data evidence to support
it, just our experience!) In a pre-Covid average school, at least
10% of students may be experiencing significant social, emotional
and mental health needs. Our highly effective pastoral teams
ensure only 10% of the original 10% will require external support to
maintain their place at school. This can also be effective, meaning
only 10% of this cohort will be unable to sustain their school place.
In other words, the number of students who would benefit from a
Red Balloon style alternative equates to 0.1%, or 1 in a 1000. From
our original 10% cohort, that’s a 99% success rate!
I would like to pay tribute to the amazing work undertaken in
schools every day in supporting the needs of young people
struggling with social, emotional and mental health issues.
Teachers tend to be perfectionists and see it as failure when they
encounter the 1 student in a 1000 who moves on to specialist
alternative provision such as Red Balloon. If this has happened to
one of your students, please know they are in safe and dedicated
hands, and this year more than ever, please celebrate the 99% of
students who also came to you for help. You made a difference
and gave these vulnerable young people a place of safety, a sense
of purpose and, most important of all, a place to belong.
Red Balloon is an independent alternative provision supporting
the therapeutic, social and academic needs of over 200 young
people who self-exclude from school. It operates out of four
Centres and through its blended online operation Red Balloon
of the Air. A fifth centre will shortly be opening in West Sussex.
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Are you
thinking about
how you might
raise money to
support a good
cause?

FUNDA SINAN

We recently talked with some of our supporters about why they

https://www.justgiving.com/fundraising/lucy-lee-conqueror-

decided to support Access to education and they told us why now is

challenge

a good time to think about how you can help others.
Post lockdown everyone is excited to get out more, meet friends
and share some happiness. Whether it is walking together, running
together, meditating together or sharing tea and cake together.
Working together, whether it is a fundraising event or volunteering for
a charity, creates endorphins and gives us self-confidence and lifts
our mood in many areas of our lives.
The main thing that our supporters have told is that it felt good after
18 months of social isolation to share things with others, to know
that despite the challenges we are facing ourselves we are can

If you are a teacher you could also support our work in your school

make a difference to others, we are connected and we are not alone.

by hosting a fundraising event. Just before lockdown Watford

It brought some balance and perspective and it felt really good to

School for Girls raised £4,000 to support our Positive Periods

be helping others. This year Tola and Josie raised funds through

programme. The Head of Year said it was so important for the girls

Facebook fundraisers and they told us that it was a really easy way

to learn about how other girls live in different parts of the world.

to raise the profile of the work of the charity and raise funds at the

It was great to get them to think of different fundraising events

same time.

from Reading Marathons to Eating Marathons. They enjoyed the
challenges and the competition, as they supported each their in their

We are all resourceful and the challenges of Covid-19 have shown

endeavours to improve the lives of girls like them around the world.

many of us that we are resilient and we have something to give to
others.

Now that we are less restricted in our activities it might be a good
time to get a group together to work on a fundraising challenge. To

Funda Sinan recently walked the Three Peaks in Yorkshire to support

learn something new. To connect with others and support others less

the Foundation’s work, and she told us that it was vital to her mental

fortunate than ourselves.

health following lockdown, as she had not seen her family for some
time. She was working from home alone and physically she had

Here are some ideas to get you started. https://bit.ly/3z5O45i

not been walking as much as she used to. Joining a group to take
the Three Peaks Challenge gave her something meaningful to do.

We would love to hear your ideas and we will support you every step
of the way. Good luck, be safe and have fun!

It really lifted her spirits to know that she was raising awareness of
the importance of the need for EducationForAll, as well as supporting
work that is creating independent learners.
Our team member, Lucy Lee is still walking the Conqueror Challenge
from Lands End to John O Groats to support Education For all. She is
nearly there, only 59 miles to go and you can find out more here:
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What can you do to

support
our work?

You can support our project work by purchasing a charity gift
for a specific project. We have put together a selection of gifts
that support people to become independent learners.
Positive Periods
Solar Radios
Bicycles
Mother Tongue Books
https://www.stevesinnottfoundation.org.uk/gifts/
Become a friend of the Foundation by giving a regular monthly
donation. Unrestricted funding enables the Foundation to plan
and direct our resources and prioritise projects.
https://www.justgiving.com/tssf
Thank you to all who have donated time, energy and funding to
support the work of the Foundation.

