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FOREWORD

The theme of this edition of ENGAGE is “Globally, do we need to 
consider whether our current education systems & curricula are best 
suited for life in today’s world?”  

Laura Davies, in her article, reminds us that, “We are in the midst of 
a global education crisis, exacerbated by the pandemic, the impact 
of climate change, increasing instances of conflict - and monstrous 
abuses of children’s right to learn.”

Combine this with the sudden emergence of global financial 
instability and rapidly increasing inflation then pressures on 
government spending, especially in developing economies, will 
become even greater.

Significantly, this must not detract from commitments to education 
or the need to ensure that what is taught has both quality and 
sustainability and enables improvement to life chances through 
learning and skills.

Well into the thirteenth year of its existence, The Steve Sinnott 
Foundation will be vigorous in its determination to continue to use its 
resources to create sustainable projects that make a real difference.  

JERRY GLAZIER



From the Chief 
Executive’s Desk

Welcome to this 25th edition of ENGAGE. One of our goals at the 
Foundation is to keep the conversation about global education alive. 
We very much believe that the achievement of SDG 4 and universal 
access to education for everyone will facilitate the achievement 
of the other 16 SDGs. So, following on from the recent TES Summit 
where educators and government ministers were looking at the 
progress of the SDGs in New York, we thought it timely to continue  
the conversations with our partners and supporters locally and 
globally. 

Our  theme for the year ahead is “Globally, do we need to consider 
whether our current education systems & curricula are best suited for 
life in today’s world?” 

In this edition of ENGAGE our contributors share some of their 
thoughts and experiences of current education systems together 
with some interesting ideas on the future of education.

We have also asked young people to share their ideas and to this end 
we have launched a new Changemakers Challenge – Speak Out: the 
school I want to learn in, which you can read all about on page 15.

We are dismayed at recent events in Haiti and Iran, where people 
cannot access their basic human rights and don’t have the opportunity 
to speak their truth. We hope that through our “Celebrating Young 
Voices” programme we will support young people’s voices to be 
heard. We will listen and share their thoughts with our community. 

Across the world we are all connected; it is only by learning about 
and from each other that we will develop a sustainable future. Digital 
connectivity is a huge problem in many of the areas that we work. 
It is not available to everyone when it is too costly so, if we are to 
reciprocate learning, then everyone must be able to have digital 
access. We are making it a priority that learning is accessible for all.

At the Foundation our approach is to create sustainable projects 
which provide access to education for some of the most marginalised 
children. We believe that we are uniquely different in that we do 
not impose ideas on partners and beneficiaries. We work with 
communities to foster independent thinking and avoid the creation 
of dependency. For example, our Positive Periods and Gender Based 
Violence Awareness projects have been replicated in 7 countries 
now. Educators train other educators on the ground and  adapt the 
training to suit  local needs and availability of resources. 
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We aim for all our projects to be locally managed and sustainable 
into the future.  Therefore, we do not write curricula for other 
countries or send disposable period pads abroad.

We feel very proud of the work we have accomplished this year so 
far.  On pages 8 and 9 we share a few updates on what we have been 
working on over the last 6 months.  

Thank you to each and every one of you who are reading this issue 
now, to all of our amazing supporters, volunteers, ambassadors, 
partners and our staff for the effort they put into endeavouring to  
achieve Education for All Children Everywhere. Without you none of 
our work would be possible.

A big thank you to everyone who is continuing to support the 
Foundation’s work by connecting us and sharing our work on social 
media. Every little bit you do helps towards providing Education for 
All Children. A special thank you to our ambassadors Sahbi Benzid 
and Epping St Johns school who raised £400, and Amber James 
and her partner Olly Mott, who is appearing in The Play That Goes 
Wrong at the Duchess theatre, for raising £2,483.45 to support the 
Foundation’s work.

The cast of The Play That Goes Wrong.



Extra-curricular 
signs of hope 
during social 
unrest? Young 
people ‘doing’ 
global citizenship 
through social 
media
DR HELEN HANNA, MANCHESTER INSTITUTE OF 
EDUCATION, UNIVERSITY OF MANCHESTER

During times of social and political uncertainty and unrest, young 
people and education are often visible participants or visible 
targets. Over the past decade, countries like Hong Kong and 
Thailand have experienced upheaval stemming from social protest 
movements. At the same time, organisations like UNESCO have 
attempted to create unifying discourses that seek to help learners 
go beyond nationalism towards grander ideas of global citizenship 
and a sense of belonging to a global community. UNESCO (2014, 
p. 11) claims there has been a ‘shift’ in education, which ‘recognizes 
the relevance of education and learning in understanding and 
resolving global issues in social, political, cultural, economic and 
environmental areas.’ One outcome of such discourses has been 
the rise in interest in Global Citizenship Education (GCE).
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It has long been established that an effective education in a diverse 
society must incorporate some exposure to a variety of views 
on different topics, but the extent to which this should include 
contentious or controversial issues is not agreed upon (Hanna, 
2019). GCE as understood by UNESCO and SDG 4 clearly conceives 
that education should involve allowing learners to grapple with a 
variety of views, working out how they feel about them, and how to 
respond in the world beyond the school gates. However, in some 
societies where young people have been involved in social and 
political protest, the state has targeted the education system as 
a way of controlling them. In Hong Kong, this has resulted in a 
citizenship curriculum that has become increasingly nationalistic, 
focused on patriotism and unity of Chinese identity, at the expense 
of fully recognising young people’s rights to multiple and local 
identities, as well as their rights and responsibilities to act on 
injustice in their communities. Teachers have been suspended for 
designing materials that discuss controversial ideas such as Hong 
Kong independence, teachers’ unions have disbanded, many have 
left the profession and moved overseas, and student leaders have 
been arrested. In Thailand, while the curriculum focuses on peace 
and analysing and even suggesting remedies for the human rights 
abuses in the country, there has been a show of force at student 
protests that has led to multiple arrests for those who have 
raised questions about the legitimacy of the government and the 
monarchy. Therefore, it is hard to see how the goals of GCE might 
be fulfilled in such a challenging climate.

But not all hope is lost. I have been reminded recently that not all 
education happens in school. For all its ills, social media like Twitter 
and Instagram offer an opportunity for young people in countries 
like Hong Kong and Thailand to connect across borders – young 
people who feel that their rights are not being respected, that they 
are not being listened to, and that they have no chance in school to 
express themselves or to change things. This connection has led 
to them being dubbed, along with some other Asian countries, as 
the ‘Milk Tea Alliance’ after the famous drink that is popular across 
East and Southeast Asia. Vanijiaka Voranai, a political analyst from 
Thammasat University in Bangkok, regards young people in both 
places as having ‘shared cultural values’, such as a love of freedom 
and ‘the courage to fight for change’ (cited in Chen & Taylor, 
2020). While, as educationalists, we may be trying to play our 
part in improving the education system, through the curriculum 
or by other means, the use of social media here highlights the 
interconnectedness of young people that goes beyond what an 
education system might be able to provide for them. 

Global Citizenship Education in the 21st century seeks to go 
beyond the nation state, towards a cross-national global identity 
of common humanity and sense of belonging, based on universal 
values like human rights. Looking at Hong Kong and Thailand can 
give us hope that young people have agency of their own, and can 
make things happen for themselves, sometimes even in spite of 
what their education system desires.
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Helping ‘those’ 
girls will lead 
us to reach all 
children
LAURA DAVIES, AMBASSADOR AND PERMANENT 
DELEGATE, UK DELEGATION TO UNESCO

Last month, while the eyes of the world were glued to 
the funeral of Her Majesty the Late Queen, Elizabeth II, a 
critically important summit was taking place in New York, in 
the margins of the UN General Assembly. The Transforming 
Education Summit - the TES - a summit whose ambition was 
to go where no summit had gone before: to get Sustainable 
Development Goal (SDG) 4 on track.   
  
The TES is the first step in UN Secretary General Antonio 
Guterres’ Our Common Agenda, an attempt to make 
multilateralism more effective in its response to humanity’s 
most pressing problems.  The SG is absolutely right to 
start here. We are in the midst of a global education crisis, 
exacerbated by the pandemic, the impact of climate change, 
increasing instances of conflict - and monstrous abuses of 
children’s right to learn.  
 
The pandemic harmed the education of over 90% of the 
world’s children.  Cuts in education budgets have exacerbated 
the impact: 64.3% of the world’s 10-year-olds are unable to 
read and understand a simple text.  In Afghanistan, 3.7 million 
children are out of school, 60% of them girls. In Ukraine, 
UNESCO reports that Putin’s war has disrupted the education 
of 7.5 million children and damaged over 2,550 educational 
institutions.  
 
But the crisis goes wider. All over the world; children are not 
in school, in school but not learning, or in school and learning, 
but learning the wrong things. The impact falls unequally. As 
Guterres said: “instead of being the great enabler, education 
is fast becoming the great divider.” 
 
The TES was designed to address this. An impossible 
ambition? We cannot allow that to be true. 
 
In June, UNESCO organised a TES pre-Summit at its 
Headquarters in Paris, to galvanise thinking, funding and 
political will ahead of the TES, and to bring youth to the table.  
Again and again, I was struck how foundational learning for 
the most marginalised will have an impact on all the other 
SDGs.  

At the TES, we launched the Commitment to Action on 
Foundational Learning, a much-needed push for all children 
to learn to read, do basic maths, and build socio-emotional 
skills by the age of ten.  These are the fundamentals they 
need to thrive and make progress through their education. 
It builds on the global objectives agreed last year – to get 40 
million more girls in school and 20 million more girls learning 

to read - and on national Governments’ own targets. The 
ambition is to halve learning poverty globally by 2030. 
 
This is not about limiting a child’s education to the basics, but 
about giving them strong foundations to build on. Options and 
choices. If a girl is learning in school, and she and her family 
can see this, she is more likely to stay in school - opening 
doors for future education and keeping her safe. A girl not in 
school is more likely to suffer violence and/or sexual abuse, 
end up in child labour, marry young, and have more children. 
 
But these are difficult times, with Official Development 
Assistance (ODA) allocations for education going down, so 
we need innovative solutions to increase funding flows. The 
UK has been a key partner in the design of the International 
Finance Facility for Education (IFFEd) from the start. IFFEd will 
multiply donor resources up to seven times and give lower 
middle income countries access to affordable financing to 
recover from the learning crisis. It was launched at the TES, 
should start its first projects in 2023, and has the potential to 
unlock over 10 billion dollars by 2030. 
  
There is energy, passion and a determination to succeed. 
There are boundless good ideas. 130 countries made 
commitments in New York last month. The challenge now is to 
turn the conversation and energy into concrete, sustainable 
action for which we are all held to account - particularly by 
the next generation. 

Transforming Education Summit 2022

The Transforming Education Summit 2022 focused on education in crisis situations, 
improving quality of learning for all, environmental impact, quality public digital 
learning for all, gender equality, and increasing equitably and efficiently. This is a crisis 
having a devastating impact on the futures of children and youth worldwide. The aim 
of the Summit is to bring education to the top of the global political agenda and to 
inspire action, ambition, solidarity and solutions.

https://www.un.org/en/transforming-education-summit/calls-to-action?mc_cid=62e87a0d27&mc_eid=79d55582b7


Is the Curriculum 
fit for purpose?
BY DEIRDRE GRIBBIN

Deirdre is a music teacher, composer and artistic director at Venus 
Blazing Music Theatre Trust.

What if music education was at the centre of all curriculum 
programming in the UK education system? As a Sir Winston 
Churchill Fellow in Canada and the US I witnessed effective 
creative music programming in primary and secondary school 
settings where progressive collective music making was seen as 
imperative for the enhancement of students’ education overall.  

Let’s dream of a world without the confines of exams and time 
pressures  absorbing vast amounts of compulsory curriculum 
criteria, a world that allows for the embodiment of creative 
collaborative music performance and composition as a central 
force and catalyst for cognitive and social development. Dr Nina 
Krauss at Northwestern University has established research which 
shows the impactful power of active music engagement on brain 
development to do with language skills and cognition. 

In my work in pedagogy as Professor in Composition at Trinity 
Laban Conservatoire of Music and Dance and at the Royal College 
of Music, I have developed teaching strategies which embody the 
art of creative development as a central tool for inclusion and social 
integration encompassing diversity with a strong awareness and 
respect for the individual’s ability to relate to music and creativity. 

The music curriculum in Key Stage 2 and 3 attempts to develop an 
understanding for group music making and creative composition, 
but as the curriculum becomes much narrower in secondary 
education, music falls from it as a staple core activity. This is just 
at a  time when young people are struggling with issues to do with 
their mental health and well-being, their development of social 
skills and their sense of identity. I believe that a shared space for 
weekly collaborative composition could be a real game changer 
for this group of young individuals in helping them through this 
often difficult and isolating journey to adulthood. 

Approaches to developing creative ideas in a group activity such 
as composition can teach so many transferable skills.  These 
include decision making; what to include in a piece of music that 
will collectively make it better, how to take initiative and lead, how 
to have fun and enjoyment in a focused positive goal, how to assert 
and gain confidence in a protected space and, most importantly, 
how to use this approach to music creation to foster a genuine 
inclusion and respect for peers and colleagues. These are skills 
which are imperative in any future work and social setting. 
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As Artistic Director of the charity Venus Blazing Music Theatre 
Trust I have seen the power of this approach to creativity. I work 
with young people with Down’s Syndrome. In one of the greatest 
examples of the impact of music on cognitive development, I 
witnessed one of our young participants who struggled with verbal 
language and self-expression make the huge leap of being able 
to sing his name at the beginning of a session after a year of being 
silent. This step unlocked a quirky and inventive personality who 
was able to build his confidence and sense of self through his 
belonging to something that was important to him and where he 
felt that he was valued. 

As a Professor at The Royal College of Music these skills have been 
captured in a short film for their knowledge exchange programme 
where students at the college engage in programmes of 
reciprocal learning with the cognitively diverse participants of the 
Venus Blazing Music Trust. I have witnessed the positive impact 
of college level music students who excel at what they do giving 
something back and, more importantly, learning from those with 
different approaches to cognitive thinking and communication. 

One such student shared with me that her experience was vital to 
her personal well-being because it enabled her to value what she 
had achieved in her life and also gave her the opportunity to relate 
to and understand the wider community including the unfamiliar. 
She got there through the power that creative music making was 
able to unlock. 

Let’s try to change perspectives and go off-grid to make this 
approach to learning at all levels the norm.  



Students Need 
the Freedom 
to Challenge, 
Collaborate and 
Innovate
BY MANDEKH HUSSEIN

When I was 14, I had my first panic attack after finding out I 
would have to do exams in high school. I had always known 
myself to be a strong student academically, but the idea of 
sitting in an examination hall (turned out to be just in-class), 
made me nauseous. I believed that my value as a student 
would all come down to a single exam paper, on a specific 
day and I hoped that I would be in peak performance to crush 
it  (n.b. I would be ill for every exam I would do after that). 

There are a plethora of articles and books that highlight the 
myriad of issues that arise from standardised examinations, 
examinations in general and letter grades (I suggest watching 
Sir Ken Robinson’s Ted Talk “Do Schools Kill Creativity”). As a 
student, while I wanted to go on tangents and probe into 
particular topics, I would rarely find the opportunity, as 
teachers were under pressure to achieve particular outcomes 
by the end of the academic year. We had exams to do, and to 
make sure we knew everything we needed to know, we had 
to stick to the model – no tangents or disruptions. This was 
accepted without question.  It wasn’t until later years that I 
became comfortable with disrupting. 

I am the Programme Director for the BASc Global Challenges 
programme at Brunel University. When I joined the 
programme I knew this was my chance to disrupt the model. 

Firstly, I did not want to perpetuate the “students are blank 
slates” characterisation. But this proved to be tricky. We are in 
a culture where learners are expected to be sponges soaking 
up information rather than sandboxes, with unique insights 
and experiences. One of the earliest blockers I had in teaching 
was cultivating a space for honesty and shared learning. It 
took time  to normalise my approach (this is a relationship 
I must build, after all). I moved the classroom layout so we 
were facing one another, and encouraged students to 
share their interests, passions and experiences through 
applied opportunities (e.g. “The Challenge, A Challenge, Your 
Challenge” format for one of my classes allows students to 
learn about an issue/topic, hear of an intervention/project/ 
approach to address this but also give them the space to see 
how they would approach it themselves). I have seen students 
who felt that they were “square pegs in a round hole”.  My 
goal is to make them believe there aren’t round holes they 
have to fit into. 

Secondly, was breaking down the false belief that I know 
everything. This is trickier to convey, particularly to first 
years in higher education where students spend upwards 
of £9,000.  I am transparent that I will use my expertise to 
empower, enable and fortify their confidence whilst also 
facilitating the opportunities for them to learn from one 

another. This is a shock for many who were brought up in 
a learning environment that negatively views challenging 
authority.  Fortifying a community of learners and educators 
who feel that their experiences, what’s on their minds and 
general ideas are valued now is key, and truly believing that 
their value doesn’t exclusively come after they have done 
something (e.g. got the degree or 15 years of experience) or  
achieved something (e.g. received a prestigious award). 

In reframing the conversation to being about knowledge 
itself, we dismantle such barriers and focus on who knows 
what about what is the best — opening the doors for others. 

What have I learnt so far?

1. Education must create inclusive opportunities for 
learners to collaborate, build & sustain networks.
The challenges of the future are unknown to us in all fairness. 
What the world will look like in five or ten years time is anyone’s 
guess. Educators are still somehow meant to be educating 
learners for this though. Unleashing the creativity, passion 
and curiosity of learners will yield tremendous outcomes.

2. Equip learners with the tools & practical skills to drive 
innovation & take up space.
Critical thinking and problem-framing skills are indispensable 
for the future, because they enable learners to reimagine 
challenges as opportunities.

3. Value labour and develop opportunities to support 
innovation.
For learners to translate difficult problems into viable 
and sustainable solutions, they need targeted support in 
conjunction with practical tools that allow them to identify 
and understand problems. The time taken to study is a cost, 
and should therefore be optimised to ensure that what is 
offered is holistic. 

Mandekh Hussein is the Programme Director for the BASc 
Global Challenges degree at Brunel University, which looks at 
how and why the world around us is changing and encourages 
new ways of thinking to tackle the pressing issues that face 
us all.  Mandekh takes part in efforts centred on facilitating 
spaces where individuals and communities access and utilise 
resources, skills and opportunities to actualize their vision, 
find new opportunities and disrupt systems. 
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Project Updates
Here are some of the highlights of the past 6 months. Remember 
to check out our blog on the website for regular updates and 
more detailed information.

https://www.stevesinnottfoundation.org.uk/blog

Identity, diversity and 
activism in Havana, Cuba
In July Professors Norma Rita Guillard Limonta and Rosaida Ochoa 
Soto ran a 3 day programme with young people to look at issues of 
Identity, diversity and activism in Havana, Cuba.

There were 15 primary and secondary school girls, and medical 
specialists, psychologists, specialists in sociocultural studies, social 
activists, doctors/students from the Congo, and entrepreneurs. 

Over the course of the 3 days they discussed some of the 
challenges they face personally and in their community. They 
studied examples of activism and students were encouraged to 
think of how they might mobilise their own communities. 

MaC Centre summer 
camp in Jamaica
This August children living locally to the MaC Centre in Jamaica 
were given the opportunity to make new friends, learn new skills 
and develop their literacy skills, all while having fun at the 2-week 
summer camp.

The summer camp was made possible by Christene Walfords 
hard work and commitment.
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Positive Periods in 
Malawi and Uganda
This year we completed training on Positive Periods in Malawi and 
Uganda. Here is some feedback from one of the teachers to one 
of the trainers:

“This is to say thank you very much for choosing to work with 
Uganda teachers. I personally want to let you know that your 
training was beneficial to the girl child in Uganda.

I Catherine, a teacher at Kitante Hill school from Kampala central, 
was able to mobilize some materials locally and tomorrow, Friday 
24th _September, I shall train 80 girls in school on how to make 
reusable pads. I haven’t stopped there. I have also mobilised 30 out 
of school girls that I will be training on sexual reproductive health 
rights. This will be done through ‘Pathways for Women  Initiative 
limited’ where I am the chairperson. 

This will be crowned with a training on how to make reusable pads 
that may solve the challenge of having to buy pads every month.

All this is being done through your effort and The Steve Sinnott 
Foundation that facilitated us. I had never known that it was 
possible until you shared  your experience with us.”

Celebrating Educators 
Globally on World 
Teachers Day 2022
We were honoured to hear from students and educators from The 
Gambia on World Teachers Day in partnership with Send My Friend 
to School. The Steve Sinnott Young Ambassadors representing The 
Gambia and the Campaign Champions in the UK.

Firstly, the Young Ambassadors talked about some of the issues 
they faced accessing education - including additional barriers 
faced by girls, students with disabilities, and related to child labour.

The Young Ambassadors then highlighted some of the solutions 
as they saw them; including better investment in schools, 
infrastructure, resources, and teachers who can facilitate good 
learning.

Young Ambassadors and Campaign Champions then shared ideas 
for best practice in campaigning, and why the voices of young 
people and children are so important.

SS Young Ambassadors and their teacher Ms Coker

World Teachers Day
We were very excited that Maria Wojciechowska-Caneda, Arco Iris 
Learning, hosted a wonderful life-long learning webinar for global 
educators to celebrate World Teachers Day. We enjoyed a mindful 
and creative time together. 

You can watch the event on our https://youtu.be/jYBaMppi890.

Positive Periods in Malawi

Positive Periods in Uganda
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Women Empowering Women in 
Guinea Bissau
BY MARIAMA CAMARA

The Gambia Teachers Union organized training for 105 female 
teachers from the National Teachers Union of the Republic of 
Guinea-Bissau on July 26th, 27th, and 28th 2022.

This training was run under the technical support of the 
Gambia Teachers’ Union and the financial support of the Steve 
Sinnott Foundation in the UK. These female teachers came 
from different primary and secondary schools and some were 
recent graduates from the national teacher training college. 

The positive periods training included how to make use of 
locally sourced materials to make and maintain pads. The 
teachers were shown how to make reusable sanitary pads to 
give access to effective, sustainable, affordable , eco-friendly 
and safe menustration products. It was very hands on as all 
participants were engaged in the cutting of the patterns and 
sewing, either with hands or machines. At the end of each 
day, everyone was able to make two sets of re-usable pads, 
and a bag (for packing them) from a variety of patterns.

During these three days of training, everyone was very 
motivated to learn new skills that are now helping them to 
save money previously used every month to buy pads in the 
shops. Also, the trainers  demonstrated  how to wash, clean 
and dry the pads and told us how many times the pads can 
be used. 

The training was very productive because the approach 
used by The Gambia Teachers’ Union trainers was very 
collaborative and very creative.  They shared their experiences 
and strategies to help teachers get an idea of how to save 
money and be healthy using reusable sanitary pads made by 
themselves. 

The  Gender Based Violence  (GBV) activity encouraged  
participants to discuss the types and causes of GBV using 
case studies of the different types of violence. They also 
looked at school related gender based violence such as 
physical punishment, sexual harassment, use of verbal 
words at students, sex for marks, work place harrassment as 
experienced by two of the participants and a rape case that 
took place in one of the rural areas that led to the death of a 
woman.

In recognition 0f  the support of the Steve Sinnott Foundation, 
and The Gambia Teachers’ Union, the teachers from the 
National Teachers’ Union of Guinea-Bissau promised to 
expand more training for their sisters in other regions 
represented  by the union. This is a big success in Guinea-
Bissau. 

Mariama Elie Camara 
Gender Activities Coordinator
Sinaprof, Bissau, Guinea-Bissau 
West Africa

Participants at the workshop 



Unleashing Potential
BY MARIE ANTOINETTE CORR, GENERAL SECRETARY GAMBIA TEACHERS’ UNION

How can we rapidly accelerate progress in education not only to 
help marginalized communities catch up to where the privileged 
are today, but also to reach a more holistic and equitable education 
for every child?

Building an inclusive system requires substantial changes in mind-
sets, policies and practices. The challenge will be to create new 
systems that facilitate opportunities for all students.

The analysis of the best performing education systems shows 
that their curricular proposals are able to motivate, challenge and 
encourage life and citizen skills development. This requires a more 
personalised education that provides a range of opportunities. In 
order to promote the necessary skills to live in the 21st century 
we must pay more attention to student welfare, to social and 
emotional learning in addition to cognitive development.

We are living at a time of enormous uncertainty. Technology 
is advancing at an ever–increasing rate, widening inequality 
threatens to further disrupt our systems and leave a large part of 
the world behind as a result. Change is happening at a disorienting 
pace and our institutions can barely keep up.

Today technological advancement considerably influences our 
day-to-day life. As a result it becomes essential that the education 
system should also get restructured to keep pace with changing 
times. It is also essential that the renewed significance given to 
education and learning raises the enthusiasm of teachers, families, 
and communities, and encourages students to engage in their 
learning.

While we work to transform, we also need to focus on accessibility.
According to UNICEF, more than 72 million children of primary 
education age are not in school. The World Bank’s ‘Learning 
poverty’ indicator, ie the percentage of children who have not 
reached minimum reading proficiency by the age of 10, stood 
at 53% in low and middle-income countries before the outbreak 
started.

The Covid 19 pandemic caused 1.6 billion children and young 
people  to be out of school in 161 countries. This is close to 80% of 
the world’s enrolled students. 

The mission of all education systems is the same. It is to overcome 
the learning crisis we are already witnessing and to respond to the 
pandemic we are all facing. The challenge today is to reduce, as 
much as possible, the negative impact this pandemic has had on 
learning and schooling and build on this experience to get back on 
a path to foster improvement in learning.

As education systems cope with this crisis, they must also be 
thinking of how they can recover stronger, with a renewed sense of 
responsibility from all stakeholders. With responsibility fostering 
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a better understanding of the urgent need to close the gap in 
opportunities, thus assuring that all children have the same 
chances for quality education.

We should admit that both private and public schools face a 
common challenge: to strengthen their capacity to impart core 
values in order to attain one of the pillars of education in the 
twenty first century - learning to live together.

Investing in education is the most cost-effective way to drive 
economic development and improve opportunities for young 
women and men. As it unlocks progress on all 17 Sustainable 
Development Goals according to United Nations Secretary-
General  Antonio Gutierrez.

Let’s blend the lessons of the past with the technology of the 
present and future to truly transform education, giving students 
the ability to think, learn and evolve no matter what challenges  
await them tomorrow. Let’s allow our young people  to unleash 
their potential for the benefit the world.
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Globally, do we need to consider 
whether our current education 
systems & curricula are best 
suited for life in today’s world?
BY LOUISE ATKINSON

I am a teacher in a primary school in north Cumbria, I am also a 
governor of a secondary school.  I am a mum to two teenagers 
(one studying A levels and one studying a foundation degree 
at college). I have worked in education for over a decade now, 
initially working as a teaching assistant. This year I am serving 
as National President of the National Education Union. 

Nelson Mandela famously said, ‘Education is the most 
powerful weapon which you can use to change the world.’ 
This sentiment is the reason that myself, and in fact most of 
the other educators I know, entered the profession - to make 
a real difference in the world.  We see, in our classrooms, 
every single day the difference that a great education can 
make to an individual and the difference that in turn makes 
to a community.  

But can we honestly say that our current education system 
and curriculum empowers or even allows us to make a 
difference? Am I developing a sense of belonging and 
identification with self and with their community in the young 
people I work with, while at the same time giving them some 
of the tools needed to engage with and develop a genuine 
interest and connection with the wider global context we 
currently live in? Do the systems and cultures I work in, and 
indeed other education systems globally, enable me and my 
fellow educators to best do that for every pupil we work with 
- pupils who come to us from very different social, cultural 
and economic backgrounds to others in the same classroom 
and again to others in their local community and the wider 
world. 

Target 7 of Sustainable Development Goal 4 calls on 
governments to ensure all learners acquire the knowledge 
and skills needed to promote sustainable development and 
an appreciation of cultural diversity known widely as global 
citizenship education.  For some schools I have worked in 
these principles have been central to everything they do but 
these are schools where headteachers, governing bodies 
and educators must fight hard to find the resources and, 
more challenging, to find the time to include those elements 
of education that are not as easy to measure.   

Globally, our education systems are increasingly being 
privatised, budgets are being starved and toxic testing 
coupled with onerous and oppressive accountability systems 
has taken over. All these factors have not only made it more 
difficult for educators to find the time, focus and resources 
to deliver a broad and balanced curriculum, they have also  
contributed to a genuine crisis in teacher recruitment across 
the globe.  

We live in the reality of a current global climate where the 
politics of division and hate are commonplace, far right 
populism is gaining ground and strength in many countries 
around the world and fake news is being deployed as a 
tool to turn even more people to negative and frightening 
ideologies.  Minority groups and the vulnerable are frequently 
being demonised by the mainstream media and blamed for 
the world’s woes.  Our democratic systems are under threat 
and climate change is a real and present danger to our entire 
existence.  Now more than ever we need excellent educators 
who are well trained, supported, and crucially, trusted to use 
their professional judgement to deliver a curriculum which is 
designed to make that difference to the young people that 
we work with and empower them to change the world. 

Trade unions, such as my own, have done some fantastic work 
in this area by providing training, creating resources to use in 
the classroom and providing research to inform educators. 
But until we adequately fund our education systems, 
including ensuring that educators are paid appropriately for 
their work, and trust our education professionals to deliver a 
curriculum that is best suited to the pupils they work with and 
the world we live in, can we honestly say that we are really 
fulfilling our calling to use education to change the world?



Looking through 
Clear Lenses 
to Address 
Education 
Isolations and 
Deficits
BY LUCY NJURA BARIMBUI 

Lucy Njura Barimbui is a teacher by profession. She loves analysing 
education policies in Africa with a focus on the marginalised 
groups.  Lucy is currently a regional coordinator for Education 
International, Africa. 

Article 26 of the Universal Declaration of Human Rights adopted 
in 1948 recognises education as a human right for all. The 
importance of fast tracking the rights to education is further 
highlighted in the 2030 Agenda on Sustainable Development 
with emphasis on leaving no one behind.  Through SDG4, ‘ensure 
inclusive and equitable quality education and promote lifelong 
learning opportunities for all’, education is set as a catalyst for all 
the other goals. It creates an opportunity for social mobility and 
reduces inequalities.  Through education individuals can navigate 
and contribute to good health, climate change and the political 
wellbeing of communities. Unfortunately, education deficits and 
pockets of education isolation are prevalent in many African 
countries.  

There has been schooling wastage with so many children 
exiting the system without the basic skills to facilitate effective 
participation in life improvement activity.  Worst of all we still have 
259 million school age children out of school according to a report 
by UNESCO (2018). Sadly, half of them are either girls, children 
from the minority or the marginalised rural poor. This means that, 
the aspirations of  SDG4 of leaving no one behind is a mirage 
especially in developing countries.  

A successful education system records targeted numbers of 
school going children enrolled into schools at the right age: the 
ability to transit the same numbers from one level to another and 
the power to portray expected learning outcomes at the final 
stage. The progressive education achievements should translate 
into measurable education outcomes that facilitate absorption 
into either the job market or competences that enhance survival 
skills without formal employment. 

With increased competition in the job market and falling economies, 
the demand for transformative education is critical, and the need 
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to invest in the 21st century skills including enhanced technology 
has exceeded the knowledge-based education characteristic of 
many systems in Africa. 

The wholesale solutions to addressing education challenges 
especially in Africa must now retail! Transforming education 
means touching and smelling the dust on the ground that bars 
meaningful equal distribution of education. Education campaigns 
must transform issues on equity, total inclusions, quality, and 
relevance. The future actions must be targeted and multifaceted! 
Advocates must look at pockets of exclusion and organisations 
must go to those areas that are ‘difficult to reach’ because human 
beings are living and surviving in ‘unpleasant conditions.’ Funding 
to facilitate learning resources must be aimed at addressing the 
permanent gaps that are often ignored in large-scale education 
planning. 

Quality  leadership in education will be the next big thing that 
organisations must address. There must be accountability of 
resources dedicated to education programs in the left-behind 
areas.  Slogans such as “show us the value, let our resources 
transform future generations” and “everyone counts, leave no one 
behind” must litter our future education actions and campaigns if 
we  truly wish to make the world a fairer place for ALL. 

Let’s look through  clear lenses to see what others have refused 
and failed to see, to meet  our education goals. 



Equality of 
opportunity 
in a global 
economy
BY LOU STEIN

Lou Stein is an award-winning theatre director and writer who  
founded the Gate Theatre, London, and most recently was 
Artistic Director of the young people’s theatre and education 
provider, Chickenshed and founder of the Lou Stein Studio. 

In 1970, the philosophical thinker and educator Ivan Illich 
wrote the bold and provocative book “Deschooling Society”.
It called for radical institutional reforms in the face of what he 
called an education system which failed our individual needs 
and supported false ideas of progress and ways of measuring 
real educational success. His ideas are now long forgotten 
and rarely discussed, dismissed by both right and left wing 
academics. However, at the root of his argument, there is a 
familiar failing in the rigid and unyielding education which 
our children receive today and how they are judged for future 
participation in the world as an adult.

GCSE data from pre-pandemic 2019 tells us that one-third 
of all students taking the exams failed to reach the holy grail 
pass mark of 4. Add the cumulative effects of the pandemic 
on most children’s education and the question must be 
asked: Do we simply consign those young people who 
struggled through the pandemic and throughout their entire 
primary and secondary education, to the dust-heap?  Do we 
banish them at the age of 16 to an uncertain future and place 
in society, as we support and celebrate the two-thirds who 
managed to navigate the system? Does the failure of those 
who struggle to comply with a rigid progression to the GSCE 
stage, for whatever reason, mean that there is no place for 
them in our competitive society?

Surely the failure is not the students themselves but a failure 
of the institutions who should be nurturing their strong points 
rather than applying a one size fits all to determining who is 
given the opportunity to progress to Higher Education.

My son has just turned 16. He is a bright, engaged, and 
inquisitive young man with Down Syndrome. During the 
pandemic he didn’t miss one day of online teaching. He 
studied hard but was constrained by the strait jacket of a 
rigid approach to GCSE study which did not adapt to his style 
of learning. During that time I had a strong feeling that the 
school had already consigned him to “no chance of achieving 
required levels”. This is a young man who writes poetry, and 
whose work had already been performed by the BBC Singers 
and broadcast on Radio 3.  This past summer, seven of his 
poems were performed by the Irish Chamber Orchestra to 
a rapturous reception. A poet from the New York Poetry 
Society called his work “exceptional”.  Yet he was unable to 
attain a pass grade in his English GSCE’s. The hoops he was 
required to jump for the exam were  not playing to his talents 
or learning style. 

In many ways he represents the one-third of students whose 
academic potential is abandoned at 16.

As a student I was profoundly influenced by Ivan Illich’s 
demands for a radical re-think of the educational system. 
Going through the period of instability the world is going 
through right now, it is hard to imagine that a bold and 
sentient government in the UK will emerge, one that will  re-
vamp the system to accommodate the “one-third” and give 
them greater chances in life. 

The answer in the current climate, and one that is sustainable, 
is to embrace and support the network of life-long learning 
programmes, where knowledge exchange and active 
mentoring, without judgement, weaves in and out of the 
statutory education system. This belief led me to set up The 
Lou Stein Studio. 

After I had spent a pilot session week working with a group 
of actors who sought to improve their skills and work in an 
inclusive atmosphere, the participants made important 
discoveries about the joy of collaboration, openness, and 
adapting to new communication situations. 

One third of the participants had declared a cognitive 
disability. Most had been rejected in more traditional training 
and educational settings. After the sessions, they all felt 
better prepared to successfully pursue their acting careers. 
 
The studio in many ways is a model for all training and 
educational settings where learners collaborate, mentor 
each other, and most importantly, learn from each other in a 
supportive and non-competitive environment. The studio has 
been established to pursue confidence building skills using 
collaborative, non-judgemental and inclusive methods.

For more information about The Lou Stein Studio contact: 
associates@loustein.co.uk
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Change Makers Speak Out: the school I want to learn in

https://www.stevesinnottfoundation.org.uk/Celebrating-Young-Voices

Get Involved In Our Creative Challenge 

We are inviting young people to use their creativity and imaginations to design an ideal day of 
learning for the future. 

Our new resource ‘Change Makers Speak Out’ invites young people to get involved in shaping 
the future of education. This activity offers the opportunity to question, to take part in global 
discussions, to share ideas creatively and for young people to have their voices heard. 

Send us your student’s thoughts and ideas by 31st January, and in March 2023 we will share these 
with our global community as we invite young people to take over the Engage 26 edition. We will 
also share your students’ thoughts at a global conference in the summer term of 2023. 

Globally are our current education systems and curricula
best suited for life in tomorrow’s world?
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https://www.stevesinnottfoundation.org.uk/engage


What can you do to

our work?
support

Do something today to improve the future of a child by giving a 
gift of education. We have put together a selection of gifts that 

support people to become independent learners.

Positive Periods
Solar Radios

Bicycles
Mother Tongue Books

https://www.stevesinnottfoundation.org.uk/gifts

Become a friend of the Foundation by giving a regular monthly 
donation. Unrestricted funding enables the Foundation to plan 

and direct our resources and prioritise projects.

https://www.justgiving.com/tssf

Thank you to all who have donated time, energy and funding to 
support the work of the Foundation.


