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Agenda  

• The Law

• School environment /Sensory needs

• What is reasonable to expect in a Mainstream school

• Specific forms of support for different areas of SEND 



The Law

Equality  Act 201 0 –  Reasonable Adjustments

Under the Equality Act 2010, schools have a duty to:

• Not discriminate against disabled pupils.

• Make reasonable adjustments to avoid substantial disadvantage.

• Anticipate the needs of disabled pupils rather than waiting for problems to 

arise.

A child does not need an EHCP to be protected by the Equality Act.                    

A diagnosis is not always required if the child has a disability that has a 

substantial and long -term effect on day -to-day activities.



Examples of reasonable adjustments



A parent could reasonably expect:

• Adapted teaching methods.

• Instructions broken into smaller steps.

• Visual supports and timetables.

• Additional processing time.

• Alternative methods of recording work.

• Reduced copying from the board.

• Flexible grouping arrangements.
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• Preferential seating.

• Reduced sensory distractions.

• Access to a quiet or regulation space.

• Sensory resources such as ear defenders 

or fidget tools where appropriate.

• Flexible movement breaks.
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• Help with transitions.

• Advance warning of changes.

• Use of checklists and planners.

• Support with executive 

functioning.O
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• Behaviour policies adapted to recognise 

disability -related behaviours.

• Positive behaviour support rather than 

punitive sanctions.

• Individual behaviour plans where needed.
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• Access to a trusted adult.

• Structured support during unstructured times.

• Opportunities for regulation breaks.

• Social communication support where 

appropriate.
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School trips 



Homework



Sports 



Parent/

Carers



What Parents Can Reasonably Expect

A parent should expect that a school will:

✓ Listen  to concerns  and  investigate  them.

✓ Assess  the child's  strengths  and  needs .

✓ Put support  in place  promptly .

✓ Monitor whether  the support  is working .

✓ Meet with parents  to review  progress .

✓ Adapt  teaching  and  the environment .

✓ Seek  advice  from specialists  if school  strategies  are insufficient .

✓ Record  SEND  Support  appropriately .



Children and Families Act 2014

The Children and Families Act 2014 places duties on schools to:

• Identify pupils with SEND.

• Use a graduated approach of Assess –  Plan –  Do –  Review.

• Involve parents and the child in decision -making.

• Put appropriate SEND Support in place without waiting for a diagnosis

Schools should not say:

• "We can't help until there is a diagnosis."

• "We don't have funding."

• "We only provide support with an EHCP."

These statements are inconsistent with their legal duties.





SEND Code of Practice

The SEND Code of Practice expects schools to:

• Deliver  high -quality  adaptive  teaching .

• Identify  and  respond  to emerging  needs .

• Regularly  review  support .

• Work collaboratively  with parents .

• Seek  specialist  advice  where  necessary .



The classroom environment



There are some resources and ideas that support all learners



Physical layout

Calm and 

uncluttered 

classroom



Supportive equipment



Sensory spaces/tools



Time out 

arrangements/

spaces



Sensory environment audit
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Autism/Social Communication needs

Classroom Environment

• Consistent routines and clear expectations.

• Visual timetables showing the structure of the day.

• Advance warning of changes to routines, staff, or activities.

• A designated quiet space or calm area for regulation.

• Reduced sensory distractions where possible (noise, lighting, visual 

clutter).

• Flexible seating arrangements if beneficial.
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Autism/Social Communication needs

Teaching and Learning

• Instructions broken down into smaller, manageable steps.

• Use of visual supports alongside verbal explanations.

• Additional processing time before expecting a response.

• Checking understanding rather than assuming comprehension.

• Alternative ways of recording work if writing is a barrier.

• Pre-teaching of vocabulary and concepts.

• Clear, concrete language and avoidance of unnecessary ambiguity
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Autism/Social Communication needs

Social and Communication Support

• Structured support during unstructured times such as playtimes and 

lunch.

• Social skills groups where appropriate.

• Adult facilitation of peer interactions if needed.

• Explicit teaching of social rules and expectations.

• Support understanding others' perspectives and emotions.
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Autism/Social Communication needs

Emotional Regulation and Wellbeing

• Individual regulation strategies identified and consistently used.

• Access to sensory tools where appropriate (fidgets, ear defenders, 

movement breaks).

• Planned movement breaks throughout the day.

• Emotional literacy support.

• A trusted adult the child can access when anxious or overwhelmed.
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Autism/Social Communication needs

Transitions

• Enhanced transition support between activities.

• Photographs or visits before changes in classroom or staffing.

• Transition booklets for moves between year groups or schools.

• Additional preparation for school trips, special events, and assemblies.
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Autism/Social Communication needs
Behaviour Support

Schools should recognise that behaviours may be a form of communication 

rather than deliberate defiance. Reasonable adjustments might include:

• Identifying triggers.

• Adapting demands during periods of stress.

• Using de -escalation approaches.

• Avoiding punitive responses to disability -related behaviours.

• Individual risk assessments and behaviour support plans where needed.
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Southend  City Inclusion 

Ideas and Inspiration
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Search’ Southend City Council Specialist Teaching Service’
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Southend City Council Specialist Teaching Service’
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ADHD

Classroom Organisation

A school should ordinarily provide:

• Predictable routines and clear classroom expectations.

• Visual timetables and clear lesson structures.

• Seating that minimises distractions while maintaining inclusion.

• Clear organisation of resources and workspaces.

• Opportunities to stand or work in different positions if this helps 

concentration.
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Teaching Strategies

Teachers should routinely:

• Give short, clear instructions, one step at a time.

• Check understanding before moving on.

• Break tasks into manageable chunks.

• Use visual prompts and written reminders.

• Repeat or rephrase instructions when needed.

• Provide regular feedback throughout tasks.

• Offer choices where appropriate to increase engagement.
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Attention and Executive Function Support

Ordinarily available adjustments include:

• Task checklists.

• Timers or countdowns for activities.

• Now-and-next boards.

• Support with planning and organising work.

• Help to prioritise tasks.

• Use of visual organisers and writing frames.
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ADHD
Movement and Sensory Regulation

Schools should consider:

• Planned movement breaks.

• Opportunities for purposeful jobs around the classroom.

• Access to fidget tools if they support learning.

• Flexible seating options where appropriate.

• Access to a quieter area when overwhelmed.

These should be used as part of an agreed strategy rather than as 

rewards.
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ADHD
Behaviour Support

Good practice includes:

• Understanding behaviour as communication.

• Positive behaviour support rather than punitive approaches.

• Clear, consistent expectations across staff.

• Immediate and specific praise for desired behaviours.

• Restorative conversations after incidents.

• Individual behaviour support plans if needed.
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Speech and Language 
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Talk to your Class Teacher/ SENCO
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SEND Code of Practice 
Some children will require SEN support which should be ‘additional to’ or 

‘different from’ from the support generally given to most children of the 

same age. 

A child does not need a medical diagnosis to be recognised as having SEN.
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School should use some of their budget to:

• Changes to the curriculum 

• Special equipment / teaching materials 

• Technology 

• Support in the classroom 

• Base to work in or have quiet time



School website 

• SEND Information report 

• Accessibility plan

• SEND policy
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SEND is my 

superpower



Specialist Teaching Service:   STS@southend.gov.uk

SEND Therapies Team: SENDtherapies@southend.gov.uk



Thank you 
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